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I~ oreign Languages
Open Doors to
New Horizons

Teachers should try to find creative techniques to teach
the textbook provided for them in the real-life situations.
Their challenge would be to make the very best use of the
textbooks; however, they should take care not to neglect that
textbooks are not the only main source of the teaching-

learning process
(Brown, 2001).
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Abstract |

One of the most serious problems in Iran is that most of the students are not able to use Enghsh
language as a means of communication. Though, they may have a fair knowledge of English structures.
The lack of proficient speakers among instructors, large class sizes, old teaching techniques and the
dominating influence of written university entrance exams all have contributed to a failure to help
students use the language well enough for purposes beyond their university entrance exams. This
paper outlines the causes and suggests a course of action that might lead to success.

Key Words: student, speaking, language, learning
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Abstract
There is no single formula that enables us to deal with

all teenage students because each one as an individual
deserves to be treated differently. Teaching teenagers may
be one of the most difficult tasks for a teacher, but it can
be very rewarding if we realize that the beauty of working
with adolescents lies in unders[andmg, accepting and
guiding them. By interviewing successful colleagues,
Cristina Damim, Marcia Peixoto and Waleska Wasenkeski
have learned some useful strategies to be used in teaching
English.
Key Words: teenage students, adults, target language,
aggressive students, mother tongue,
limits,strategies.
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David W.Carroll

Some of the most fascinating questions about
human behavior deal with language. Are we born
with a propensity for acquiring language, or is this
a skill that is nurtured by one’s environment? What
causes slips of the tongue? How does brain damage
influence language functioning? Do individuals
who speak different languages think differently?
To pursue answers to these and many other
questions, we must cut across some of the traditional
boundaries of psychology. We will need to study
children as well as adults and examine language
both in the laboratory and in natural settings.
Ultimately, as we pull all of these different strands
together, we come to appreciate language as a whole
and the central role it plays in human affairs.
~ I want to present the principles of
psycholinguistics in a manner that 1s accessible to
undergraduates. Although the field can be technical
at times, when presented clearly, it can be very
engaging to students. In addition, [ want to discuss
fundamental psycholinguistic issues in a balanced
way. | have presented controversial issues from a
variety of perspectives and invited the reader to
think through the competing claims.
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Sh.Zarei Neyestanak

For anyone approaching discourse analysis for the fist time,
Nieala Wands theory means little when it is not related to actual knowledge
and experience of language in use. Describing Discourse takes
the unique approach of introducing discourse studies through
the hands-on analysis of language data.

The book introduces students to specific discourses
constructed for particular purposes, for example, from the
domains of advertising, law, medicine and education. Each
chapter provides examples, exercises and commentary des1gned
- to develop the analytical abilities needed in descnbmg the
DESC RIB lN G characteristic forms and typical functions of different discourses.

DISCOURSE,

A PRACTICAL CLIDE T DESGOLHEE ANARYSES

Describing Discourse provides the ideal entry into the study
of discourse for students new to the subject.

The Practice of Critical Discourse Analysis is an introduction to
the aims, principles and practices of critical discourse analysis
(CDA). It is suitable for students of linguistics, socwlmgmstlcs - THE PRACTICE OF‘ g
stylistics, English and anyone interested in dlscourse and social B CRITICAL DISCO RSE
change. Itis designed to prepare students for more advanced reading |
in the subject and to encourage them to develop their own skills in
critical analysis.

Early chapters cover the background and development of CDA
as a field of academic stuey and explain the relationship of CDA to
linguistic theory and social issues of power and control. Later
chapters demonstrate the use of a wide range of analytic techniques,
and show how these can be applied to political, legal and persuasive
discourses, addressing established areas of social conflict, such as -
race, gender and politics.

Texts are drawn from history, advertising, literature, newspapers,
television and other media. Further study sections refer readers to
selected classic works on discourse and more recent publications in
CDA. There are exercises and activities for students throughout the
book. Specialist terminology is clearly explained and a glossary
and grammatical appendix have also been included.
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CALL FOR PAPERS

Tedchmg English Language and Literature Society of Iran
(TELLSI) presents:

The Sixth Conference
on_
Issues in Teaching English Language and
Literature in Iran

English Language Department
Faculty of Humanities

The University of Guilan

Deadline for submitting abstracts: 31/2/1387 (May 20™, 2008)

English Language Department of the University of Guiian is pleased to announce the Fifth
TELLSI Conference to be held on Mehr 17" & 18'", 1387 (October 9 th & 10 th 2008). The

~ conference aims to cover issues related to teaching English language and literature

with a specific

focus on the problems that Iranian leamners of English may face in the process of learning English.

The theme of the conference is:

"New Perspectives on English Language Teaching and Literature”

However, abstracts for papers, posters and workshops that address any issue

related to the

English language teaching, and literature in Iran and particularly the abstracts on the following

categories are welcomed:

® Curriculum Development
e English for Specific Purposes
e Language Testing and Assessment
e Language Teaching/ Learning
e CALL
| e Language and Literature

' e Discourse Analysis

¢ Translation

IForeign Language Teaching Journal
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Purposes and stylistics. The Rutledge Encyciopedta of Language Teaching and Learning
calls him "probably the most influential philosopher of the late twentieth century for
international ESOL".

Widdowson is the Emeritus Professor of Education_, University of Londen, and has also
been Professor of Applied Linguistics at the University of Vienna. He is the co-editor of
Language Teaching: a Scheme for Teacher Education. He is the series editor of Oxford
Introductions to Language Study and the author of Linguistics (1996) in the same series.

QM@S‘ﬁ’u@n & Answer

Let’s talk shop for a few minutes! Since we all work first of all
& A | for making a living -keep it as simple as that for the time being-,
.our occupations should provide us with enough finalcial gains to

keep our engine going! It’s also a fact that some jobs enjoy better
AN ) / 7 payments-and this is due to myriads of reasons-compared to others.
S S //./ " Teaching in general and language teaching profession in particular
are amongst the most revered but at the same time difficult careers where pedagogues .
should cultivate the seeds of knowledge and humanity in the souls and minds of students
(believe me, it isn’t influenced slogan!!!). At the same time, it’s taken for granted that
i quality of service in any profession is influenced by factors like the working hours, payment
and job satisfaction. The question, originally brought up by Mr. Ibrahimi from Guilan in.
our previous edition, here is: "to what extent can we attribute the problems of English i
language teaching in the country to the finacial aspects of [anguage teachers’ profession?”
: Hereby we invite all those concerned to send us their poinions on this issue (here’s our
. email address again: etfun@roshdmag.ir). We’d also be more than happy to hear your !
: likely soultions to this major educational hurdle. l

} Reference i
] Collis, H. (1992). 101 American English Proverbs. Lincolnwood: Passport Books.
Collis, H. (1996). 101 American English riddles. Lincolnwood: Pussport Books,
Collis, H. (1998). 101 American superstitions. Lincolnwood: Passport Books.

I - Collis, H. (2004). 136 American English idioms. Lincolnwood: Passport Books,

; Microsoft Encaﬁa Reference Library (2007). 1993-2006 Microsoft Corporation.
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During their sliver anniversary¥, a wife reminded her
husband: "Do you remember when you proposed to me,
was so overwhelmed that I didn’t talk for an hour?"

The man replied: "Yes, honey, that was the happiest hour
of my life.”

|

* Silver anniversary is the 25th wedding anniversary

Brainteasers!

\ . .

] HUB-WORDS
How many words can you make from the letters

1n the wheel? Each word must contain the hub

letter Q. Can you find a 9-letter and at least twenty

other words of four letters or more? (You should

avoid proper nouns)

* You can send the answer to etfun@ roshdmag.ir or the
Ay

magazine's postal address 1o win a free annual subscription!
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I

| -
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\
Henry Widdowson

' -" : ~ Henry G. Widdowson is an internationally acclaimed

authority in the field of applied linguistics and language
L= teachiing. His many books, articles, and lectures have been
‘é”% \ sem/iﬁal in establishing both the field of applied linguistics and

i J jis/mode of enquiry. He is perhaps best known for his

. e -
N ‘/cgntribution to communicative language teaching. However,
| he has also pubhshed on other related subjects such as discourse analysis and

critical discourse analysis, the global spread of English, English for Special
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PROVERBS

- It’s really difficult for me, Susan. [ don’t
i know if I should start this job or not.
- Come on, Teddy! You can do it. It’s just
the first step which is always the hardest.
' Open the restaurant and put up with it for a
i few days. I promise you will laugh at your
fear then!

! ‘ .
(The most difficult part of accomplishing

IDIOMS “something is getting stwd) |

- e
e -

Go Dutch

- Hey Sarah, let me pay for the lunch.
- No, thanks! | prefer to go Dutch, Bob.
You’ve been too kind to me recently.

&

(When you go Dutch, you share the cost of
something, each person paying his/her own
expenses)

SUPERSTITION o
? A black cat crossing your path

- Oh, my God spare us. See that black cat

. on our path!? I'm afraid, something
terrible will happen in the party, Sam. Let’s
get back home.

R
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i Tip # 3: Let your Students Take Some of the Classroom Responsibilities. A good
teacher is not one who speaks, teaches, and performs TPRs in the class. Bestow some of
your great duties to the students! Ask them, for instance, check each other’s homework
and let them score each other! It’s really time-saving and at the same tlme you can
develop autonomous trustworthy students.

Tip # 4: Your Lesson Plan is your Best Friend in
the Class. You do not need to have a constant eye on -
the paper on the desk on which you have written the
assigned tasks and the to-be-devoted time. Be
flexible! You can always compensate for a few lost
minutes. Try to fultill your lesson plan, but if you
couldn’t, Don’t Worry! You have the next sessin(s),
100. '

. Tip # 5+Prioritize your Schedule. Flrst compose the skeleton, and then go for the decoration.
‘ Students can sutvive without complementary exercises! If you start with the main topics, you

"1 will make sure you have covered the priorities, so you can spend the spare time on the subsidiary
. tasks. Even if you couldn’t, it’s all right! No need to worry at all! '

What you need to know (1)

r ' What is the similarity between "2+2=5"
and your left hand?

Neither is right!!
Right can mean "correct”. In this sense, the

answer is also to the math problem isn’t right.
Right is also opposite of "left”.

—_iFareign Language Teaching Joumal
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Quotable Quotes

OFL |

/ A celebrity is a person who works hard all his life to become well- known, then wears dark glasses
! to avoid being recognized. ‘
+ Fred Allen
|

v Don't worry about the world coming to an end today. It is already tomorrow in Australia.
|

i Charles Schulz

v Language was not powerful enough to describe the infant phenomenon.
Charles Dickens

v Love your enemies. It makes them so damned mad.
Unknown author

Teaching Tipsl

Time Management in Classroom

One of the most frequent issues many teachers/
complain of is "we don’t have enough time in the class”}-f
Indeed, time is limited in classrooms; however a closer
look at what we do and what we shouldn’t do helps u'§
save the priceless time. Here are 5 tips to make you believé.\
time is truly manageable!

Tip # 1. Identify Time Robbers! There are always a few things in the ¢lass which

i rob your precious time. It can be irrelevant topics which come up in the discussions,
; unprepared copies of the materials, or even cleaning the white/blackboard! As you
identify such time killers, try to eliminate them one by one. You will see what a time-
saver you will become!

— - (
|
£
f
|
|
|

Tip # 2: Do Not Go for What You Think You Might Not Be Able to Fulfill. Every i
| class has its own potentials, and if you overestimate your class (and may be your own :
| abilities) you will spend a great deal of time to falsify the fact they/ you can’t do that! _
Instead of making a skyscraper, think of a tree-house! :

T
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Babak Dadvand

The Note

Have you ever wondered why Roshd Journal comes with a section called English through Fun?
_ You might have thought "This is just for filling up some editorial space!” But to be honest, we -
. started ETFun with a solemn premise: to offer something which is fun, instructive and at the same
time practical! To this end, we’ve done all our best to carefully pick out materials-based on their
~ potential utility-from variety of sources {you can check it up in the reference section at the end) and
present them in our columns.

Brainteasers is a fixed section of ETFun which presents puzzles with a touch of language. In
fact, all the puzzles and language games included in this section lend themselves to classroom use
and as a source of fun activities. Lately, a decision has been made to award a free annual subscription
of Roshd ELT to those who can solve the puzzles and send us- etfun@roshdniag.ir or the magazine’s
- postal address-the correct answers (so don’t look for the solutions in the journal any more!!), |

Here is our first winner: Mr. Ehsan Ostadyan Bidgoli
FROM: Aran va Bideol, Hassan Khedmati Senior High School

Congratulation!!!

Foreign Language Teaching Journal
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variety to the monotone of the GTM and make
students involve in-the process of learning.
Students may thus be turned from absolutely
passive learners to active ones who aim at workin g
out grammatical rules by absolutely passive
learners to active ones who aim at working out
grammatical rules by themselves.
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authentic. Thus, they are engaged in a problem
solving activity in one way or another. They can
also benefit from the knowledge that cultural
differences will result in various ways of
expressing the same idea or notion which may
eventually assist them in acquiring communicative
abilities.

Third, in order to bring more variety to the
classroom, the learners can be engaged in finding
out the best equivalent translation of the target
word in a matchihg exercise. Or the students can
be given an advertisement for translation and be
set to translate part of it in pairs. Students can be
asked to decide how to present it to the group then
compare their notes with the other groups (Cook,
2001). They can also compare their version with
the other pairs. This can in turn promote
negotiation and interaction among learners and the
new grammatical points or vocabulary items in
the exercises can be further practiced.

Fourth, the use of mother tongue can be limited
to elementary stages and be applied for given
directions to exercises and clarifying the major
concepts. Learners can be permitted to use their
mother tongue when working in pairs to provide
scaffolding to each other. Instead of using
translation as the main activity for making the
meaning of reading activities clear and assessing
learner’s comprehension of the text, translation
should be regarded as a supplementary activity
that can be used when scaffolding is required.
Learners should be given chances to answer the
reading comprehension questions in the target
language and be able to make inferences. They

can also be asked to relate the text to their own

experiences (Larsen-Freeman, 2000). Moreover,
translation has the advantage of between the target
word and its L1 equivalent. It is therefore very
economical and especially suitable for dealing
with incidental vocabulary that may crop up in a
lesson.

However, it should be noted that an over-
reliance on translation can result in learners’ failure
to develop an independent L2 lexicon, with the
effect that they always access L2 words by means

‘of their L1 equivalents (Thombury, 1999). In order

to avoid this pitfall of translating words and to be
able to make use of its advantage, teachers should
use translation moderately and as the last step in
their attempts to teach vocabulary meanings.
Learners’ mother tongue is only used to check that
learners have understood the meaning.

Finally, if the method is to, be taught in a way

———

to be in accordance with is original principles,

learners need to be trained in the basics of -

translation to gain the ability to translate sentences
and texts from L2 to L1 and vice versa. This
implies that teachers are required to possess the
knowledge of translation and if they lack such
knowledge trainings should be provided for the
teachers by the authorities. In addition, grammar
rules and vocabulary items should be taught to
provide learners with the means for translation.
In general, the suggestions made may bring

F
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‘GTM_and_the Way It Is Practiced in EFL;
'Classes in Iran ) _

Grammar-Translation Method was practiced'in
the 18" and 19" centuries and its grammar rules
and paradigms were taught to learners to translate
their native language sentences into the target
language (Bowen et. al., 1985; Mirhassani, 2003).
However, “in GTM classes in Iran, Persian is used
as an exercise to teach grammar. Thus, while

instruction is supposed to facilitate translation

practices, in Iran, it is used to translate exercises
and help learners develop merely learning the
grammatical rules of the target language. This

has ruined the reputation of the method and has

led to growing misconceptions regarding the
inadequacy of GTM (Mirhassani, 2006)”. In
classes where GTM is practiced teachers use
Persian as a device to teach meaning of the reading
texts and not to check learners’ comprehension.
Moreover, it is used to teach grammatical points
and rules. Hence, GTM is applied in Iran not in
full accord with the way it was originally devised
for a clear understanding of the principles and
.thereby the teachers are just applying the method
as far as its name is concerned. “(Ibid) They have
in fact employed a wrong method for their purpose
which is mainly preparing students for the
university entrance examinations, while they need
English not only for passing the entrance exams
but also for studying the English textbooks in their
future majors. Therefore, if the purpose of a
method like GTM is not correctly recognized, it
is only used to improve the knowledge of grammar
and vocabulary. But grammar and-vocabulary
instruction play a second fiddle to translation in
this method. Thus it seems that some
reconsideration should be in order.

'‘Gonclusion_and Pedagogical Implications for:

"EFL Teacher)
- GTM is perhaps the only traditional method of

2B FL.
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foreign language teaching which has remained as
a sine qua non methodology of many countries in
the world . Despite the possible advantages that
were recognized for GTM, it is often claimed that
the method is a failure in an EFL context like that
of Iran. This failure could be due to the
misapplication of the method. That is, the way the
method is currently employed does not correspond
to the earliest principles based on which the
method was devised. The Grammar-Translation
Method was originally designed to enable learners
to translate one language to another while it is the
grammar instruction that is currently in focus in
EFL classes "(Ibid). It was originally believed that
if learners could translate from one language to
another, they were successful language learners.
To accomplish this purpose, explicit grammar
rules were comparatively and deductively taught
and learners were asked to commit to memory lists
of vocabulary items.

GTM was devised to have the following
implications: First, the method as it was originally
devised appears to be mainly appropriate for ESP
courses where the learers alm at acquiring some
competencies for translating texts from and into

‘the target language.

Learners need to be trained in the preliminéry
principles and techniques of translation besides
gaining knowledge of the target language
vocabulary and grammar,

Second, teachers should attempt to draw upon
the strengths of the method and the ways it can be
modified to suit modern foreign language teaching
classes. Then they will be able to adjust the
techniques used in this method to satisfy their
students’ needs. For instance, in general English
courses exercises can be devised to ask learners
translate the formulaic and fixed expressions of
L2 into their L1. This will serve the learners to
think and try to find the most appropriate
equivalent in their L1 which sounds natural and



challenges they encounter in life. It is suggested
that the underlying rules and regularities of the
truth should be studied and consciously mastered
(Clark, 1987). It was then argued that the
Grammar-translation method which was
concerned with translation of literary texts and
grammatical knowledge about the target language
had its root in this mental discipline (Clark, 1987;
White, 1988; Mirhassani, 2003).

~ As far as the strength attributed to the method
is concerned the following arguments can be
outlined: First, the use of translating sentences or
texts in learners’ L1 can prove satisfactory due to
the importance attached toitasa reference system
for L2 learners (Stern, 1983). Isclated translation
practice can serve as cues for the practice of
previously learnt L2 features. By translating from
L2 to L1, the learner recreates in a familiar
language what is new and difficult and creates
mental links between the two languages (Stern,
1992). Translation is also beneficial in “providing
an easy avenue to enhance linguistic awareness”
(Malakoff & Hakuta, 1991, p.163)

Second, grammar teaching has now gained its
status once again in language teaching circles. It
has been argued that formal instruction on
Janguage properties is related to the subsequent
acquisition of those properties (Ellis, 1991). Thus,
attempts have been made to incorporate grammar
teaching into modern language teaching context.
This implies that grammar teaching advocated in
GTM could be modified and applied to suit the
. current methodologies. Besides, the deductive
approach associated with Grammar-Translation
method provides learners with conscious and
explicit focus on rules which can bring about
linguistic insights in an effective manner (Larsen-
Freeman, 1991). o

Third, Stern (1983) points out that a good
language learner is the one who is ready to study
and practice. That is he/she faces up to the

language as a formal system with rules and regular
relationships between language forms and
meanings. Such a student analyzes the language

.and develops the necessary techniques of practice
. and memorization. It seems that the practice and

memorization exercises available in grammar
translation courses. can assist learners to acquire
necessary strategies required for success in foreign
language learning. However, much practice and
memorization may prove to be harmful and should
be avoided. '

Finally, Johnson and Johnson (1998) list these
advantages for Grammar-Translation Method. It
is one of the few methods which are possible in
very large classes. Since it is structured and
predictable, it can give students a sense of
confidence and attainment. It is also appropriate
for teachers with a limited command of L2. These
teachers may benefit from understanding the
language-specific problems of their students and
try to find a solution for them.

Foreign Language Teathing Journal
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in what circumstances and for what purposes it is
applied. Therefore, ‘there is no best method’ means
that no single method is best for everyone, since
there ae significant variations in the teaching
context that influence what is best. The variations
could be related to “social situation (language
policy, language environment, liguistic and
cultural attitudes, economic and ideological
factors, educational organization
(instructional objectives, constraints of time and
resources, administrative efficiency, etc.), teacher-
related factors (status, training, belief, autonomy,
“skill, etc.) and learner-related factors (age,
aspirations, previous learning experience, attitudes
to learning, etc.)” (Prabhu, 1990, p.162). The
realization of this notion is discernible in places
where the recently advocated methods like
communicative language teaching or task-based

ete.),

- language teaching are not as widely practiced as
the more tranditional methods like Grammar-
Translation or Audiolingual methods are.

Grammar-Translation Method (GTM) which
dominated the domain of foreign language
teaching from the 1800s to the 1900s is still in its
different forms one of the popular models of
language teaching in some educational systems
in the world including those of state-run schools
in Iran, Despite all the criticisms being leveled
against GTM in the history of langnage teaching,
its present -day application seems to imply that
some strength could be attributed to the method.
In fact, strength or weakness of a method could
lie in the approach'that is adopted for its
application.

Critiques of GTM;

In the final decadés of the nineteenth century
Grammar-Translation Method was attacked as a
method that could not enhance communicative
abilities in students (Brown, 2000). It was argued
that grammar-transiation method aimed at

developing intellectual discipline rather than a
means for communication. Authenticity was then
seen missing. The sentences used in grammar-
translation books were specially connected to
contain particular grammar points that were bein g
taught. Thus, such sentences seemed unreal and
hardly used for every-day purposes (Johnson,
2001). The sentences were unnatural and contrived
which were unlikely to enhance genuine
competence (Bowen, Madsen & Hilferty, 1985;
Mackey, 1965). It was also criticized for its sole
concern for accuracy which could prevent students

-from creating expressions in their own thoughts

(Hadley, 2003). Its major defect lied in the over-
emphasis on the language as a means of rules and
exceptions and massive use of memorization
practices which laid too much burden on students’
memory (Stern, 1983),

Advantages Associated with GTM),

Despite the criticism, the method has still
maintained its position in the teaching of foreign
languages in many parts of the world. This could
be due to some positive points that can be
attributed to the method. As Howatt and
Widdowson (2004, p.156) point out the
“Grammar-Translation lessons may be seen as
boring but they are hardly the horror story we are
sometimes asked to believe.” Some of the
criticisms were made in the heat of passion for
fostering communicative abilities of learners and
thereby they seem to be hasty. The lessons in GTM
share the same underlying assumptions of the .
twentieth-century structuralist approach to
language teaching which stress the supremacy of
the sentence in the process of foreign or second
language leaming. GTM focuses on promoting
broad intellectual capacities like memorization and
the ability to analyze, classify and reconstruct
elements of knowledge. It is believed that such
capacities can enable learners to tackle possible

SFL|
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Abstract
Grammar-Translation Method (GTM) which was the dominant method of teaching foreign languages

from the 1800s to the 1900s was severely criticized by the reformists who were looking for a method

to promote communicative skills in students. Despite the criticism, the method is still in vogue and in
use in many corners of the world including Iran. While some scholars argue that its failure is due to its
intrinsic shortcomings, others believe that the method has hot been successful since it has been used
for wrong purposes. It seems that the latter reason is the case as far as Iran is concerned. In fact, the
Grammar- Translation Method was originally designed to enable learners to translate each language to

another. However, it is the grammar instruction rather than translation that is currently in focus in EFL .

classes in Iran. Thus, the present article is an attempt to shed some light on the second position holding
that it is the way the method is practiced that is accountable for its failure. To this end, the potential
weaknesses and strengths of the method as well as a short description of the way the method is employed
in Iranian EFL contexts are provided. This is followed by some pedagogical implications for EFL
teachers. ‘

Key Words: grammar-translation method, grammar, translation, practice, grammar rules. -~

that learners and teachers are those who matter

In the realm of foreign language teaching and
learning, methods are often regarded as an
important constituent of language teaching. It 1s
argued that success or failure in language teaching
and learning depends on the methods applied since
it is the method that finally decides what should
be taught and how the language instruction should
be. In other words, methods determine the
procedures and techniques for language teaching.
However, al the other extreme is the view that
methods are of little importance. It is thus argued

most. That is'to say, if learners are willing and
motivated to learn, learning will take place
regardless of the method employed and methods
are only as good as their teachers. They are merely
instruments in the hands of teachers (Mackey,
1965).

Even with the second position being advocated
in recent years attempts are still being made to
find the best method. No single method, however,
has been found to be the best for everyone. In fact,
what is best depends on whom the method is for,
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to facilitate understanding and ensure assimilation
and consolidation?

¢. Exercises

1. Do the exercises develop comprehension and test
knowledge of main ideas, details, and sequence of
ideas?:

2. Do the exercises involve vocabulary and structures
which build up the learner's repertoire?

3. Do the exercises provide practice in different types
of written work (sentence completion, spelling and
dictation, guided composition)?

" 4. Does the book provide a pattern of review within
lessons and cumulatively test new material?

5. Do the exercises promote meaningful communication
by referring to realistic activities and situations?

d. Hlustrations

1. Do illustrations create a favorable atmosphere for
practice in reading and spelling by depicting realism
and action?

9. Are the illustrations clear, simple, and free of
unnecessary details that may confuse the learner?

3. Are the illustrations printed close enough to the text
and directly related to the content to help the learner
understand the printed text?

e. Physical make-up

1. 1s the cover of the book durable enough to withstand
wear?

2. Is the text attractive (i.c., cover, page appearance,
binding)?

3. Does the size of the book seem convenient for the
students to handle?

4. Ts the type size appropriate for the intended learners?

& | Excellent

w | Good

w | Adaquate

- | Weak

< | Totally lacking I

iForeian Lanauage Teaching Journal
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APPENDIXA

Sample Checklist for Textbook Evaluation
sourre: Daoud, A.-M., and Celce-Murcia, M. 1979. Selecting and evaluating a
textbook. In M. Celce-Murcia and L. Mc Intosh, eds. Teaching English as a Second or'
Foreign Language (pp. 302- -307). New York: Newbury House

The -Checklist

The Textbook

a.

Subject matter

I. Does the subject matter cover a variety of topics

2.
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appropriate to the interests of the learners for whom the
textbook is intended (urban or rural environment: child
or adult learners; male and/or female students)?

Is the ordering of materials done by topics or themes that
are arranged in a {ogical tashion?

. Is the content graded according to the needs of the

students or the requirements of the existing syllabus (if
there is one)?

. Is the material accurate and up-to-date?

. Vocabulary and structures
. Does the vocabulary load (i.e., the number of new words

introduced every lesson) seem to be reasonable for the
students of that level? '

. Are the vocabulary items controlled to ensure systematic

gradation from simple to complex items?
Is the new vocabulary repeated in subsequent lessons
for reinforcement?

. Does the sentence length seem reasonable for the students

of that level?

. Is the number of grammatical points as well as their

sequence appropriate?
Do the structures gradually increase in complexity to
suit the growing reading ability of the students?

- Does the writer use current everyday language, and

sentence structures that follow normal word order?

Do the sentences and paragraphs follow one another in a
logical sequence?

Are linguistic items introduced in meaninngful situations

l0.87. Summer.Voi.22
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authors of the textbook, we can get effective EFL
textbooks.

Finally the researcher believes a skillful EFL
teacher can use creative techniques such as using
pictures, telling stories, playing educational

games, ... to come over the shortcomings of the
textbook.
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questions out of twenty five in the University’

Entrance Examination are on vocabulary. This is
also emphasized by Jahangard (2007) who argues
that it would be more useful to include some more
vocabulary exercises in each lesson so that
students could integrate the new words into their
mental lexicon,

The same problem can be seen in the grammar
part. The number of grammar exercises for some
lessons seems insufficient, for example in lesson
two a grammatical point is presented while there

is no one single exercise for it (help + object +

infinitive/bare infinitve). Also in lesson eight, a
grammatical point like (modals + have + past
participle) which is‘conceptually difficult for the
students, has only two sets of exercises. On the
whole, it seems that the number of grammar
exercises is not enough, although those included
in the textbook are of high' quality. They contain
the same vocabulary introduced in the reading part
which can reinforce vocabulary learning.

There are a variety of exercises that can help
students get an undrstanding of the grammatical
point; however, it would be better to include a short
paragraph, poem, or a dialog in the form of a cloze
passage so that the students can see the use of what
they have been taught in a real meaningful context

that can promote meaningful communication to

some extent.

Unfortunately, there are no review exercises in
the textbook. It is better to include one review
exercise for each four lessons.

D. Nustrations

[llustrations can be very helpful in making
things clear to the students. However, in this
textbook, the use of pictures in limited to the
reading text. Of course the pictures are expressive

“and can help the teacher to convey the meaning.

Also they are clear and free of unnecessary details.
However, in lesson one, it would be better to use
a picture depicting different types of physical

31 FL |
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exercises or a picture showing aerobic exercise.
E. Physical Makeup
The cover of the book is not durable enough
for a year so students should encase their books.
However, the page layout is attractive because
different colors have been used for different

. sections which might make the students pay

attention to the important points. The binding is
quite good and the font size is appropriate for the
students.

A

Discussion and Implications -

After so many years, a fairly attractive book
has been introduced to Iranian English teachers
and students, congratulations! The objective of the
book is to make the students famijliar with reading
skills and as the authors have mentioned it in the
introduction of the textbook, the goal of the course
and the exercises match to a great extent.

However good a textbook, it will never be
perfect for every teacher's teaching situation. In
some cases it will always need adaptation,
modification supplementation. This textbook is not
an exception, Unfortunately, there are not enough
supplementary materials for the teacher; no
teacher's manual, no tapes, no CDs. A sign of a
headphone is seen in each reading text but no tape
or CD exists to be used. Since there is no teacher's
manual or any clear guideline to help the teachers
choose the appropriate techniques while teaching,
many teachers still use translation to teach instead
of helping the learner to practice their reading
skills. On the whole it is a good book; however,
some kind of modification seems to be necessary.
Also the action of changing the textbook is better
to be started from the first levels, junior high
school, rather than the last one.

As Jahangard (2007) suggests, textbooks will
be iimpraved if the taachers evaluate and agsagg
them systematically based on standard criteria.
When such reports are shared among teachers and



is Important”, "Global Warming, Global Concemn”,
"Space Exploration", and "IT and its Services" are
too difficult for some urban and most rural students
as a basis for reading activities. Of course, the
topics seem not to favour either the males or the
females and the textbook is not culture bound.
Although most topics are interesting, it seems there
is no logic behind the the sequence of the reading
texts; all in all the topics seem to be interesting
for the students.

B. Yocabulary and Structure

The new words introduced in the margin do
not cover all the unknown words in the reading
text; however, this may not be a problem since
the students are being taught how to glean meaning
from context. contrury to Jahangard (2007) who
is in favor of keeping the New Words Section in
the textbook, I believe that the absence of the "New
words" section can be considered as a good point,
~ since most students at this level are supposed to
be proficient enough to guess the meaning of new
words from the context. )

The vocabulary items do not seem to have been
controlled to ensure systematic gradation from
simple to complex items. Moreover, there has been

no attempt to repeat the new vocabulury 1n

subsequent lessons for the sake of reinforcement
and every reading section has its own special
words. The length of the sentences seems to be
reasonable for the proticiency level of the students.

The number of grammatical points differ form
one lesson to the next, for example, in lessons one,
four, six, and eight, the teacher has to teach three
grammatical points in each lesson , while in
lessons three, five, and seven only one
grammatical point is introduced. Therefore, some
kind of modification seems to be necessary to
balance the grammatical points.

One really positive aspect of this textbook is
that the grammatical points are all introduced

‘based on the reading section which helps the

students to see the use of what they are taught in a
real context.

C. Exercises

Most exercises prepared for each lesson are
intended to help students comprehend what is
taught. The order of exercises in each lesson seems
reasonable since it starts with simple exercises and

moves to complex ones, this is especially true in -

the case of reading comprehension exercises.
However, the vocabulary exercises seem not to

be enough, congidering the fact that abaut ten

Forei=in | anouiana Teaching Jourmal
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better than the previous textbooks it has itsown shortages and needs some modlﬁcauons The researcher f
' has borrowed the checklist for textbook evaluation from Celce-Murcia (2001) to evaluate the mentioned |

textbook

Key Words: textbook, textbook evaluation . reading comprehensmn pldnnmg and preparmg books

O et

and evaluation are the five important elements in
language instruction. Since 1970s, there has been
a movement to make learners the center of
language learning, so curriculum, materials,
teaching methods, and evaluation are all designed
based on learners' needs. Though students should
be considered as the center of instruction, teachers
and students rely on materials and in fact materials
have become the center of instruction (Kitao &
Kitao, 1997) and few teachers enter the classroom
without a textbook which provides the content and
the teaching-learning activities and most of the
things that teachers and students need in and out

of the classroom (Rivers, 1981; Kitao and Kitao,'

1997; Byrd, 2001; Brown, 2001).

In some cases teachers have no role in selecting
the textbook because a unified series of textbooks
is developed for use throughout the country
through an administrative process at the ministerial
level (Byrd, 2001; Brown, 2001). Although the
material reflects the writers’ views of language
and learning, we should have it in our mind that it
is the teacher who adopts the materials to the
context where learning takes place (Crawford,
2002). Thus, these teachers should try to find
creative techniques to teach the textbook provided
for them in the real-life situations. Their challenge
would be to make the very best use of the textbooks:
however, they should take care not to neglect that
textbooks are not the only main source of the
teaching-learning process (Brown, 2001).

Textbooks which are published by the Ministry
of Education may purport to adhere to curriculum

.87.Summer.Vol.22

Student teacher matendls teaching method

outlines, but they may not fulfill the set objectives
(Lamie, 1999), Therefore, teachers are supposed
to evaluate the textbooks because they alongside
the students are the consumers of textbooks and
as consumers, they might have different views on
their quality (Ansari and Babaii, 2002). Thus,
through evaluation and feedback, teachers can
have influence on the decision-making process
(Byrd, 2001; Harmer, 2001).

Ellis (1997) suggests that there are three
different types of material evaluation. One is
probably the ‘predictive’ evaluation designed to
examine the future or potential performance of a
textbook. The other types of textbook evaluation
are the ‘in-use’ evaluation designed to examine
material that is currently being used and the
‘retrospective’ evaluation of a textbook that has
been used for some time in an institution.

The present article intends to do the second type
of evaluation, that is the researcher aims at
evaluating the "Pre-University English Texthooks
I and 2" published by the Iranian Ministry of
Education based on a checklist borrowed from
Celce-Murcia (2001).

& Textbook Evaluation

A S ubject Matter

Like any other General English courses, the
writers of this textbook offer a judicious blend of
different topics basing their selection of content
more on students' interest and engagement. Thus,
the textbook covers a variety of topics which seem
to be appropriate for the proficiency level of some
students, not all. The researcher’s experience -

indicates that some topics such as "Why Exercise
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Abstract .

In fran, textbooks are prepared by the Ministry of Education; however, this doesn't mean that teachers |
should be passive in their career, they can evaluate the book and find the most suitable techniques to
teach in the classroom and at the same time they can provide feedback to the Ministry of Education so !
as to improve the textbooks. This article attempts to evaluate the Pre-University English Textbook -
which has been taught for three years so far. Although this book is somethmg different from and quite
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has contaminated the teaching materials.

Also, as far as teaching methods and
assessments are concerned most of teachers and
language practitioners still resort to traditional
strategies of teaching passages for reading
comprehension. By virtue of the acquired results
in this study and the researchers’ class
observations, educational authorties are required
. to train language instructors so that they might be
able to avail themselves of cognitive strategies in
their reading comprehension classes. Moreover,
regarding language teaching and assessment the
sex of learners is usually neglected in language

textbooks and classrooms environments. The

authorities of language teaching and learning are - |
Oxtord, R. L. (1990). Language Learning

required to incorporate certain methodologies
according to the sex of learners to facilitate the
development of language teaching and learning.

-
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subjects and the methods of teaching on their
performance on the post-test was rejected, and it
could be claimed that there was a significant
interaction between the two variables.

Phase Two

A two-way ANOVA was run to investigate the
effects of the gender of the subjects, their
proficiency level and the interaction between these
two variables on the performance of the subjects
on the post-test. '

Based on the gained results it could be
concluded that there was a significant difference
between the female and male subjects’ mean scores
on the post-test. '

Thus, the null-hypothesis as there is no
significant effect of the gender of the subjects on
their performance on the post-test was rejected,
and it could be claimed that the gender variable

had a significant effect on the performance of the

subjects on the post-test. The famale students
performed better than the male subjects on the
post-test. '
Accordingly, the null-hypothesis as there is no
significant effect of the proficiency levels on the
performance of the subjects on the post-test was
supported, and it could be claimed that the
proficiency levels did not have any significant
effect on the performance of the subjects on the
post-test. _
The results also indicated that the gender of
the subjects had a significant effect on their
performance on the post-test only. The proficiency

level did not have a significant effect and at all-

three proficiency levels the female subjects
performed better than the male subjects.

Hence, the null-hypothesis as there is no
significant interaction between the gender of the
subjects and their proficiency levels on the post-
test was supported, and it could be claimed that
there was not any significant interaction between

the two variables.

Phase Three

Phase three dealt with the qualitative
investigation of the-study. In this phase the
researchers availed himself of a closed ended
questionnaire to elicit the needed data. The
analytical procedures appear hereunder.

Table 1: Distribution of Choices Made by Female and Male Subjects.
GENDER*CHOICES CROSSTABULATION

Choices

: Total
Never | Sekdom |Sometimes| Ofen

Count 19 92 178 206 | M oM
1029 | 197% { 294% | 38.6% | yop.0%

Always

Female [ oinia | 2.1%

Gender

Gender

Counl 89 156 22 241 191 209
Male [ winin | 99% | 17.4% | 247% | 268% | 2L.2% 100,04

Gender

Count 108 248 400 507 540 1803

Total

13.8G | 222% | 28.1% | 30.0%

% withir

Gender

100

Thus, the nuli-hypothesis as there is no
meaningful relationship between the gender of the
subjects and the answers given to the questionnaire
was rejected, and it could be concluded that male
and female subjects had answered the items on
the questionnaire differently.

o o I
Conclusion and Pec_iagrog’i,calf Ingp_lijcationg@q

The prominent pedagogical implications in this
research correspond with what the following
scholar believes in..

Wood (1996, p. 76) is persuaded that guidelines
for good practice in schools should not focus on
discriminating between boys and girls, i.-e.
offering actual as well as formal equality of
opportunity. Accordingly, the _problerhs of equity
and equality toward different sexes and their
specific cognitive abilities have remarkably been
ignored in the prevalent educational curriculums.
The bias and unfairess toward one of the sexes

IFL_ 3
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subjected to sundry types of questions based on
their reading passaged so that the researchers
might almost gain the. reading comprehension
ability of the subjects.

In phase three of this research the researchers
distributed a cognitive questionnaire to 60 male
and female senior students-30 males and 30
females-majoring in teaching English at the
Islamic Azad University of Garmsar to illuminate
the difference between these two sexes while
Data Collection and Data Analysis

answering the questions.
}?5
NE N
A
Phase One

Following an ANOVA test it was unraveled that

the four groups were homogeneous in terms of

their language proficiency prior to the
administration of the treatments.

Next, a two-way ANOVA was run to investigate
the effects of the gender of the subjects, the

teaching methods of reading and the interaction
' between these two variables on the performance
of the subjects on the post-test.

Based on the results it could be concluded that
there was not any significant difference between
the female and male subjects' mean scores on the
post-test. The mean scores for the female and male

.87 .Summer.Vol.22

students were 69.31 and 67.65, respectively.

Thus, the null-hypothesis as there is no
significant effect of the gender of the subjects on
their performance on the post-test was supported, -
and it could be claimed that the gender variable
did not have any significant effect on the
performance of the subjects on the post-test,

Based on the F-observed value the null-
hypothesis as there is no significant effect of the
method of teaching on the performance of the
subjects on the post-test was supported, and it
could be claimed that the methods of teaching did
not have any significant effect on the performance
of the subjects on the post-test.

However, the F-observed value for the
interaction between the gender of the subjects and
the teaching methods on the performance of the
subjects on the post-test indicated that the
traditional and cognitive methods had significant
effect on the performance of the female subjects
only. The traditional method decreased the female
subjects’ performance, while the cognitive method
increased their performance. However, the two
methods were of almost equal importance for the
male subjects.

‘Thus, the null-hypothesis as there is no
significant interaction between the gender of the



Method ?
Subjects

In order to investigate the first, and the second
null hypotheses forming the phase one of this
study, 120 Iranian male and female students- 60
males and 60 females- between 19 and 25 years
of age served as subjects. They were enrolled in a
general English course at the Islamic Azad
University, Shahr-e-Ray branch. These subjects
were categorized in four separate classes-two 30-
male student classes and two 30-female student
classes. So, each class included almost the same
number of male and female participants.

On the other hand, to investigate the third, the
fourth, the fifth null hypotheses and to observe
the pertinent findings 400 Iranian students
volunteered to take part in this phase of study. They
" were about 20 to 25 years of age and were all
studying at the B.A level majoring in English
translation-juniors and seniors-at the Islamic Azad
University, Varamin branch. The researchers
needed about 180 subjects but in order to obviate
the experimental mortality he decided to randomly
select 200 subjects. This was called phase two of

this study. '

" InPhase three of this study 60 male and female
Iranian students-30 males and 30 females-were
invited to answer the items of a questionnaire.
These students were all seniors studying at B.A
level majoring in teaching English. Their age range
stood between 20 to 30 years of age and were
studying at the Islamic Azad University, Garmsar
branch. '

Instrumentation
The instruments of this research study were as

follows: ,

A. The instruments of the first phase were:

1. Sixteen intermediate piloted reading passages
with the fevel of difficulty determined through
the Fog index model.

B. The instruments of the second phase were:
1. Nelson Standard Reading Test version (c), 1977

.2. TOEFL Reading Test (Sharpe, 1989)
3. Sixteen elementary reading passages, sixteen

intermediate reading passages, and sixteen

advanced reading passages.

The level of difficulty of all the reading  passages
were determined through Fog index model. On
the other hand, these passages were all piloted on
the subjects with similar characteristics in order
to remove the malfunctioning points and stabilize
the proper ones.

C. The researchers used a cognitive based
questionnaire entailing thirty closed form items
on the Likert scale involving five rating scales:
always, often, sometimes, rarely, and never. The
items were constructed based on Oxford and

-O'Malley’s recommendations on cognitive

strategies of reading (Oxford, 1990}, (O’Malley,
1990}).

Procedures s
By the virtue of phase one of the study the
researchers aimed to know whether the readers
would show the same reaction while answering
the questions after being exposed to the two rival
treatments of reading approaches-cognitive
strategies versus traditional strategies-or not. |

In phase two of this study the junior and senior

students studying English translation had been

invited.

After designating six groups based on their
determined levels, the researchers prepared 16
reading passages for the high-level readers and
16 reading passages for the medium-level readers
and 16 reading passages for the low-level readers
through Fog index model recommended by
(Farhady et al., 1994).

All these subjects were taught the passages

through cognitive strategies of reading. It is

noteworthy to mention that the six groups were

No.87.Summer.Vol..



foreign language learners want to be able to read
for information, pleasure, thelr careers, and study
purposes.

Harmer (1998, p. 68) and Jacobs (1997, p. 25)
hold that reading is useful for other purposes too:
any exposure to reading is a good thing for
language students. At the very least, some of the
language sticks in their minds as part of the process
of language acquisition, and, if the reading text is
especially interesting and engaging, acquisition is
likely to be even more successful.

Celce-Murcia (2001, p. 154) stipulates that
various models and theories explain what is
involved when we read. She also postulates that
current researches generally view reading as an
interactive, sociocognitive process.

iy

Statement of the l’_ifob}em | _ | 7 | {;}Z“
Ary (1996, p. 13) holds that the issue of
. teaching reading is one which has puzzled
educational language practitioners for many years.
Some teachers still use the old traditional
approaches to teach reading passages. Some other
teachers, who are familiar with new dévelopments
in educational psychology, try to employ cognitive
approaches and strategies in teaching this skill.

On the other hand, most teachers are not aware of

the reality that males and females are cognitively
different and they are likely to show different
reactions (o the reading passages. By and large,
these teachers adhere to the traditional approaches
of teaching reading passages paying no attention
to the difference between males and females from
a cognitive point of view. So, this study aims to
investigate this hotly debated topic in the domain

A
Larls,
N

In order to investigate the aforementioned issue

of foreign langnage learning and teaching.
Statement of the Hypotheses

and to arrive at logical conclusions the following

quantitative hypotheses were developed:

1. There is no significant difference between

traditional strategies and cognitive strategies
in reading comprehension when sex is
concerned.

2. There is no interaction between sex and method
of teaching on the achievement of reading
comprehension,

3. There is no significant difference in the amount
of comprehension of reading passages between
elementary male/ female readers when they
employ cognitive strategies.

4. There is no significant difference in the amount
of comprehension of reading passages between
intermediate male / female readers when they
employ cognitive strategies.

5. There is no significant difference in the amount

of comprehension of reading passages between
advanced male / female readers when they
employ cognitive strategies.
In order to complete our investigations the
following qualitative hypothesis was also

‘developed:

6. There is no significant difference between
advanced male / female readers’ answers when
they are exposed to a questlonnalre based on

cognitive strategies.
Significance of the Study S

In conducting this study the researchers’ aimed
to ameliorate and improve the language teaching
environment through the following contributions:

First, language teachers should beware of
traditional strategies of teaching the reading
comprehension passages. Second, language
teachers should get enough training on the
cognitive strategies of teaching the reading
comprehension passages and endeavor Lo employ
these strategies in their classes. Third, they are
expected to distinguish the discrepancy between
the males and females’ cognitive abilities.

9 FL |
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~Abstract ‘ ‘

Reading is an important skill and it receives a special focus in many second or foreign language
teaching situations. Obviously, there are two problems in teaching reading skill in educational centers
in Iran: 1) most teachers still employ traditional methods in teaching this skill; 2) teachers are not
aware of the differences between their male and female students’ cognitive abilities that play an
indispensable role in their reading comprehension. Thus, the present study aimed at: 1) investigating
the differences between the traditional method and the cognitive strategies of teaching reading

“comprehension passages to Iranian EFL students; 2) investigating the differences between males and
females’ cognitive abilities that have a crucial impact on their reading comprehension in Iran’s EFL
environmients; 3) investigating the difference between the Tranian EFL male and female students’
cognitive abilities in reading comprehension in three grades-that is, elementary, intermediate, and
advanced. '

Statistical analyses revealed that: 1) female students employed the cognitive strategies of reading
much more than their male peers in the process of reading. 2) female students employed the cognitive
strategies of reading more than the males in all the three levels. 3) the female students used the cognitive
strategies before, while, and after reading process remarkably more than the male students.

By and large, the acquired conclusions indicate that substantial and fundamental changes are
indispensable in the language teaching and learning environments, in general, and opening new doors
to the cognitive strategies of reading passages is taken for granted, in particular.

Key words: cognitive abilities, cognitive strategies, EFL (English as a foreign language), traditional
strategies. '

Introduction :
Renandya (2002, p. 273) postulates that reading  language teaching situations. There are 2 number
receives a special focus in many second or foreign  of reasons for this issue. For example, many .
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than other types of questions. Another reason for
the effectiveness of this approach might be
students’ effb_rts to peruse and pose these questions
in far greater depth and with greater care. One
more possible reason might be the effect of pair
group activity which makes recall and answering
casier to the learners. Therefore, it can be
suggested that teachers enhance their students’
learning via such type of questions.

Since these types of questions can be useful in
testing, the researchers believe that teachers
should continuously expand such questions type
in their classroom contexts in different levels and
for different sexes. Students under teachers’
supervision certainly get better results. In sum,
regarding teaching reading comprehension;
teachers can help students to be more successful
if they take charge of their understanding by
posing questions. In other words, this reading
strategy should form an essential part of reading
comprehension courses and materials.

The findings of this research can be beneficial
to language teachers in order to adapt effective
methods in teaching reading comprehension. It
can also be beneficial to material developers and

" FLY
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course designers in determining the better needed
techniques to achieve the objectives.
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As the above results indicate, t-observed is
much smaller than the t-critical at the p< 0.05 level
of significance. Accordingly, it can be concluded
that the difference between the two groups before

treatment was not meaningful and both groups

were nearly homogeneous.

Five weeks later, after experie‘ncing different
treatments, both groups were given a similar post-
test. As Table 2 represents, the calculated mean
and the standard deviation for control group were
44.28 and 12.22 respectively. For the control
group, the corresponding vhlues were 69.72 and
13. 75. The tpeereq Was 6.9.

Table 2; t-test for Both Groups® perfermance on the post-test

Stems Mean] SD N df t obs. 1 crit.
Gl 4428|1222 |25 | 24

G2 072]13.75 |25 | 24 | ®0 17
Total ) 50 | 48

P>0.05

As the t-observed (6.9) exceeded t-critical
(1.71) at 0.05 level of probability with 48 degree
of freedom, the null hypothesis is rejected.

The main purpose of the current study wasthe
anatysis of the difference between testing the effect
of the contribution of author-generated questions
and student-generated questions approaches on
enhancing Iranian students’ level of reading
comprehension.

Comparing the two mean scores using I-test,
the null hypothesis was rejected. The two groups
scored differently on the posttest, and the
difference was statistically significant.
Accordingly student-generated questions proved

to be more effective and more successful in
exerting desirable effects on promoting students’
reading comprehension.

Although the two groups were not significantly
different at the outset of the study; they behaved
differently on the final test with regard to reading
comprehension. Therefore, it seems justifiable to
conclude that student-generated questions have
served the intended purpose.

As it could be seen, the average of the total
marks of the students taking part in student-
generated questions approach was much higher
than those participating in author-generated
questions approach. In other words, standard
deviation and mean represent that students
participating in student-generated questions
approach as the first group performed better than
those who participated in author-generated
questions approach as the latter group.

The present study focused on two types of
approaches which can be useful and effective in
boosting Iranian students’ comprehension level:

passages followed by student-generated questions

and passages followed by author-generated
questions. It was found that student-generated
questions passages would reinforce and improve
the learners’ comprehension level more effectively
than those of author-generated ones.

Dealing with the first type of questions,
students are actively participating in making
questions; therefore, it might be easier and more
comfortable for them to find answers for the
questions. It is also clear that when students come
across familiar questions and use their schema to
answer the questions which are in fact self-made
questions they can find answers more clearly better

Foreign Language Teaching Journal
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English Textbook, they were divided into two.
homogeneous groups: 25 subjects as the

experimental group and 25 subjects as the control

group. The students were all male, having an

average age of 19, ranging from 18 to 20 years

old. They were studying their second term 1383-

4 (2005) of the school year. They were all majoring

in mathematics, The subjects had passed the same

courses and were taught by the same English

teacher.

Instrument

Forty passages were selected for each group
from which four passages were taught in each class
session. The content of the passages was the same
for both groups. In the first class passages were
followed by author-generated questions in the
multiple-choice format. They worked on the
passages individually and were supposed to
choose the most appropriate answer from among
the choices given.

For the second class, during ten sessions of
class work the same forty passages were given to
the students without any questions. Students were
asked to read the passages and generate some
questions based on the contents of the texts.
Students were supposed to answer the questions
which were posed by them.

Procedures

After the selection of the subjects, an
achievement pretest based on English Book One
and Two of pre-university was constructed. It
consisted of 50 items: 15 structure, 21 vocabulary,
and 14 reading comprehension items. The test was
designed to report the subjects’ difference in their
eritry level and for determining:the homogeneity
of the groups.

Both groups were under the instruction of the

s L
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same teacher, in the same school, for two sessions

a week during the same instructional year. The

teacher gave the passages followed by author-
generated questions to the first group and the
second group received passages with no
comprehension questions. Students were expected
to generate questions. -

To check the effectiveness of each approach,
after ten sessions of wofking on these two
approaches, a post-test was administered for both
groups in multiple-choice format. It consisted of
12 structure, 12 vocabulary, and 36 reading
comprehension items.

Having the data collected, the researchers
processed the data using the statistical package
for social sciences (SPSS/ PC). To compare the
results and to measure the differences, the
statistical procedure of the t-test was used to

. determine the differences between the groups.

Since there were two groups in the study, the
independent t-test was used to test the hypothesis.

Throughout the study two t-tests were
administered. According to Hatch and Farhady
(1981) if the t-observed exceeds the t-critical, our
hypothesis is rejected.

Table I: t-test for Both Groups® performance on the proficiency pretest

Mean| SD | N | df
549202394125 | 24
Group2 (54.08(23.930| 25 | 24
Totul 50 | 48
P=0.05

Groups t obs, I erit,

Group 1

124 171




other hand, student-generated questions are
questions which are posed by students based on
the contents they read. With the aim of improving
their comprehension they are also supposed to
answer these generated questions. Student-
generated questions strategy is a simple but
productive way to support reader engagement with
the text. According to Poway Unified School
District (PUSD, 2005), while reading chunks of
text, students write down questions they have
about what they read and what will happen next.
This helps students clarify understanding, question
the author’s intent, etc. Through this strategy, they
focus on the text to construct meaning.

Student-generated questioﬂs lead to deeper
levels of text-processing (Anderson, 1979 cited
in Tavakoli Behrooz, 1992:73). These types of
questions are known as think-type questions after
reading passages for better capturing the
information (McBride, & Davey, 1986). They are
techniques that can boost comprehension (King,
1992). These types of questions can help the reader
to check comprehension and keep track of his/her
reading (Fan, 1995), and will facilitate
comprehension, and foster recall (Brisk &
Harington, 2000:62).

According to Joseph, Jack, Andrew, and Juliet
(2003), teachers can improve learners’ reading
comprehension by training them to generate
questions, especially generic Wh- (e.g. What,
Where, When) questions. Based on the above
discussions we can conclude that, these types of
questions are highly suggested to be used by
teachers as means of improving reading
comprehension level of learners.

Purpose of the Study

Viewing the past and current textbooks the
researchers believe that it has long been expected

that reading passages followed by questions are
better understood than other types of reading texts.
But in this research as a new approach it is
suggested that passages followed by student-
genefdte'cl questions are more effective in
improving learners’ reading comprehension.
Though researchers have done a lot on the former,
they have not studied the latter comparatively. As
a result, this study via hypothesis testing attempts
to check the effect of author-generated questions
and student-generated questions approaches in
enhancing the level of reading comprehension.

To find the effectiveness of either approach on
promoting Iranian pre-university students’ level
of reading comprehension, this study intended to
find an answer to the following question: |

Is there any significant difference between the
students’ level of comprehension of passages
followed by author-generated questions and
passages followed by student-generated
guestions? |

To conduct an unbiased study of the problem,
the following null hypothesis was proposed.

As far as the promo't_ion of reading
comprehension level of students is concerned,
there is no difference between passages followed
by author-generated questions and passages

followed by student-generated questions.

Subjects

To investigate the effect of the above-
mentioned approaches- on promoting students’
reading comprehension level, 50 students were

* gelected randomly from among the students of .

Allame Taba-Tabaei pre-university center in the
city of Darrehshar in llam province. Based on their
perforrr{aq_ce on an achievement pretest
examination, designed based on pre-university

U T T——— |
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A growing numbers of educators now
emphasize the importance of student-generated
questions in reading for understanding and the
number of investigations looking for ways to
stimulate students to generate questions is growing
(Commeyars, 1995; Rosenshine et al, 1996;
Maskill & Pedrosa de Jesus, 1997: Watts et al,
1997; Marbach-Ad & Sokolove, 2000). There is
also strong evidence showing that if good
conditions are created then students are willing to
generate or ask questions (Pedrosa de Jesus &
Maskill, 1993; Maskill & Pedrosa de Jesus, 1997).
In general, learners will generate questions where
they have high level of self-confidence and self-
steem within the learning contexts (Watts ef al,
1997). :

Andre and Anderson, (1979) and Cohen, (1983)
point out that students learn more effectively when
they generate their own questions,
summarize and exert choice in the

understanding and retention of what a student
encounters. Secondly, such questions can enhance
classroom learning and can be highly effective in
increasing student interest, enthusiasm and.
engagement. Thirdly, learners’ questions can
indicate their understanding. Fourthly, question
generation fosters discussion and debate.

Asking students to generate questions is a°
strategy for engaging the learners in a continual
process of determining the value, relevance and
practical application of new materials. When
learners generate questions about materials and
class discussions, they are participating in an
important process of relating their prior knowledge
and experiences to new information, which can
lead to better comprehension. Learners
accustomed to self-generated questions develop
awareness of their own level of understanding
(King, 1992).

lesson than when they do not. J‘A j ﬁ T Enger (1997) states that teacher-
. T e —— :
Student-generated questions are a i W —— generated questions have been
way for teachers to assess students’ "S— I‘r_ 7 shown to affect the cognitive level
comprehension during or after — Of studentthought processes. Test
activities or an entire unit of study. It also [ questions can identify the cognitive
provides opportunities for reinforcement of what I— level that students are capable of
has been learned and leads students to higher fi operating on. Similarly, the product of
fevels of thinking. “Students reflect upon their s  those test questtons the students have

learning and consider what they know, what n
they thought they knew, what they want to |
know more about, and what they still want to
learn” (Chuck, 1995). He asserts that student-
generated questions are those questions
raised or generated by learners. In general
student-generated questions, therefore, are
seen as an important element in the
teaching/learning process, firstly because

they -can lead to improvement of

TFL
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answered can also be analyzed to determine

the cognitive level at which the students have
answered(p.10).

Author-generated questions refer to the
| comprehension questions which follow
reading passages. They may be in multiple-

choice, open-ended or any other format.

They are provided by the author or the

material devélopers and students have
no role in their construction. On the
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Abstract

This study deals with testing the effect of the contribution of author-generated questions and student-
generated questions on enhancing Iranian students’ level of reading comprehension. Based on a
proficiency pre-test, two homogeneous classes from a public pre-university center were chosen as the
subjects. To verify the effectiveness of either approach on promoting students’ reading comprehension
one group worked on passages followed by author-generated questions and the other group worked on
passages followed by student-generated questions. After ten sessions of class work, subjects participated
in a post-test in multiple-choice format with more reading comprehension questions. From data analysis
via a (-test calculation, it became clear that the second group outperformed the first one. Therefore, it
was cogently concluded that student—generated questions approach was more effective than author-
generated questions approach.

Key Words: author-generated questions, student-generated questions, reading comprehension, teaching

reading.

Introduction J

It is not exaggeration to say that reading is the
most important skill among the four well-known
ones through which learners acquire most of their
knowledge. Scholars, in different fields of study
relevant to language learning and teaching, are
investigating the significance of the reading skill
in acquiring a second language. A good proof for
this claim can be numerous studies done by
researchers like Bartlett (1932), Johnson (1982),
Anderson, and Pearson (1984) ,Wallace (1992).
Re'ading is of paramount importance especially in
the foreign language context. In Iran, it is relatively
viewed as the aim of language teaching and
language learning programs in secondary and
tertiary levels of education. Thus, English teachers
are expected to get familiar with efficient

techniques that can boost the level of learners’

reading comprehension.

Reading comprehension and understanding are
traditionally connected. Although reading can be
done for different objectives, it is generally
believed that the main purpose of reading is
comprehension of the ideas presented in the texts.
That is why Katims (1997) believes that without
comprehension, reading wounld be empty and
meaningless; (see also Royer, 2003).Perhaps for
the same reason teachers use questions to check
students

comprehension and assist in

understanding the messages of a text. Similarly

Hassany (1995) also notes that the main objective
of teaching English in Iran is reading
comprehension.
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Fremdsprachenunterricht eine besondere Stellung
zu, mit deren Hilfe die Lernenden mit den
lautiibergreifenden Elementen wie Wort - und
Satzakzent sowie Satzmelodie vertraut gemacht
werden. Deshalb tragen die Suprasegmentélia
Lauten miindlichen

den Zur

Trotz

neben
Kommunikation bei. ihres hohen
Stellenwerts sind sie aber in den untersuchten

Lehrbiichern nicht beriicksichtigt worden.

Schlussfolgerung

Je nach Lehrmethode sowie Zielsetzung des
Fremdsprachenunterrichts konzentriert sich ein
Lehrwerk auf bestimmte linguistische Bereiche,
die normalerweise im Zuszimmenhang mit den zu
vermittelnden Fertigkeiten stehen. Trotz der
Betonung der miindlichen Fertigkeiten kann die
wie in den untersuchten Lehrbiichern gehandhabte
Priisentation der Phonologie und Phonetik aus
Griinden der ungenauen Ditferenzierung zwischen
und . Phons  und

den Phonemen

Nichtberiicksichtigung der Stellungen und

Bewegungen der Sprechorgane bei der
Lautproduktion nicht zu einer kommunikativen
Kompetenz im Englischen in erhoffenem MaBe
beitragen. Andererscits fehlt diesen Lehrbiichern auch

. die Behandlung der suprasegmentalen Elemente, die

neben der Lautproduktion eine wichtige Rolle in der

Ausspracheschulung spielen konnen.
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Digramm 1: Aufteilung der
Phoneme in den Lehrbiichern

§ 5

5
4.
3.
o
1‘
0

LWI LWII LW il

W Vokale (O Konsenante - Diphtonge

Diagramm 2: Phoneme im

Vergleich
25 ' 24
20
151 191 , — _
10 5
ol Himew e /s
0 - ] — —
Vokale Konsonanten  Diphtonge
Wim LW  Jim Englischen

Die Ausspracheschulung befasst sich nicht nur
mit der Lautartil{ulation, sondern sie versucht
auch, die Lernenden mit der Definition der
Phoneme und Phons sowie deren Unterschied und

Transkription vertraut zu machen. Dies spielt eine -
wichtige Rolle, wenn im Unterricht einsprachige -

Waorterbiicher benutzf werden. Bezeichnet man die
Phoneme als abstrakte Einheiten, so sind die Phons
deren Realisierung in der Sprachanwendung. In
der Linguistik verwendet man fiir die phonemische
Transkription Schrigstriche (//)} und fiir die
phonetische eckige Klammer ([]). Obwohl es sich
in den untersuchten Lehrwerken um die Phons
bzw. um die Konkretisierung der Phoneme in der
Artikulation handelt, sind sie aber wie die

|
|
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Phoneme in den Schrigstrichen geschrieben.
Wenn man sich auf die untersuchten Lehrwerke
bezieht, so stellt man fest, dass die Transkription
Einheitlichkeit
schwerwiégende Probleme mit sich bringt. Zum
Beispiel in der Lektion 6 des Lehrbuchs I geht es

der Laute trotz ihrer

um die verschiedenen Realisierungsformen des
Phonems /S/. Im Gegensatz zu dem Deutschen
geht es im Englischen nicht bei allen Wértern um
das Phinomen der Auslautverhirtung, daher wird
das Phonem /S/ je nach seinem’vorangestellten °
Phonem entweder als [S] wie books (stimmlos)
oder als [Z] wie boys (stimmhaft) artikuliert.
Deshalb hat
Konkretisierungsformen von einem Phonem, d.

man es hier mit zwei
h. mit zwei Allophons zu tun. Beide Phons sind
jedoch in Schrigstrichen geschrieben, und das
bedeutet, dass es im Englischen gleichzeitig zwei

Phoneme /S/ und /Z/ gibt, die sich auf den

- Buchstaben § beziehen, wihrend das Phonem /Z/

im Englischen den Buchstaben Z vertritt, der als
[z) wie zoo ausgesprochen wird.

‘Auch in den Lektionen 8 und 4 der Lehrbiicher
I'und 11T ist die Kombination zweier Phoneme /I/
und /Z/ in den Wortern wie boxes und watches
sowie fI/ und /d/ in den Wortern wie needed und
wanted als Diphthonge /IZ/ und /Id/ angegeben
worden, wobei solche Diphthonge nicht im
heutigen Englisch existieren. In der Lektion 9 des
Lehrbuchs I sind im Teil "Read Aloud" die Worter
black, classroom, friend, green, please, school,
small, speack, student angegebeh, in denen die
Konsonantenkombinationen b1, ¢!, fr, gr, pl, sch,
sm, sp, st fett gedruckt sind, ohne Erklirung, dass
die Anfangssilbe in den englischen Wartern mehr
als einen Konsonanten am Anfang zulésst.

Nicht nur den Phonémen und Phons sondem
auch den Suprasegmentalia rechnet man im



80er Jahren [des 20. Jhs.] hat man erkannt, dass
der fremde Akzent [der Lernenden]
schwerwiegende Folgen [in den
Alltagskommunikationen] haben kann” (Nagy
2004:7), so dass die Lernenden” in der Regel

geringere Chancen haben, von Muttersprachlern

als gleicher Gesprichspartner zu werden, auch,

wenn sie iiber glinzende grammatische und
lexikalische Kenntnisse verfiigen” (Pilarsky
1996:15).

Obwohl die Phonologie und Phonetik im
Fremdsprachenunterricht in erster Linie mit den
miindlichen Fertigkeiten Héren und Sprechen zu
tun haben, tragen sie aber auch implizit zur
* Forderung der schriftlichen Fertigkeiten Lesen und
Schreiben bei. Liest man einen Text vor, so soll
man lernen, wie die Buchstaben in der zu
lernenden Fremdsprache auszusprechen sind.
Auch Schreiben hat einen engen Zusammenhang
mit dem Horen, bzw. mit der Identifikation und
Segmentierung der Laute. Dies findet in den
Ubungen wie Diktat Relevanz, denn man schreibt,
was man hort, und wenn man richtig hort, kann
auch korrekt schreiben. Deshalb ist die Phonetik
im Fremdsprachenunterricht “kein Extra, kein
Schnérkel, Phonetik ist immer prédsent, beim
Horen, beim Sprechen und auch beim Lesen und
Schreiben” (Dieling/Hirschfeld 1995:60).

In den untersuchten Lehrwerken werden die
Phoneme und Phons im Lektionsteil "Read Aloud"
behandelt und praktiziert. Hier trifft man weder
auf die kontrastive noch auf die korrektive
Phonetik, denn einerseits werden die Laute des
Englishen nicht vergleichend mit denen im
Persischen gegeniibergestellt und andereseits
keine Hinweise oder optische Signale hinsichtlich

der Bewegung und Stellung der Sprechorgane bei
der Lautproduktion des Englischen angegeben.
Die Phoneme sind einheitlich in phonematischer
Transkription, d.h. innerhalb der Schrigstrichen
(/) angegeben. Die Ausspracheschulung beginnt
erst mit dem Phonem /e/ in der Lektion 5 des
Lehrbuchs [. Insgesamt befassen sich die
Lernenden in den drei Lehrwerken mit 17
Phonemen, die aus 8 Vokalen und 9 Konsonanten
bestehen und auch 6 Diphthongen.

Wenn der Fremdsprachenunterricht seinen
Schwerpunkt auf die Fertigkeiten Hdren und
Sprechen legt, so sollen die Lernenden moglichst
in den Anfingen des Unterrichts damit vertraut
gemacht werden, welche Laute die zu erlernende
Fremdsprache beinhaltet, und wie diese Laute zu

artikulieren sind. Dies optimiert einerseits die

Entwicklung und Vertiefung der miindlichen
Fertigkeiten in den Lernenden und fordert
ihre

andererseits fremdsprachliche

Kommunikationskompetenz. Untersucht man die .

Ausspracheschulung in den Lehrbiichern, so
erweisen sie sich aus zwei Griinden als
problematisch: Die Ausspracheschulung geschieht
nicht in einer bestimmten Phase, sondern sie lauft
in der ganzen Mittelstufe, d. h. in drei Jahren,
wobei nicht einmal alle Lauten des Englischen im

Laufe dieser Phase prisentiert werden. Deshalb

ist es zu bedenken, wie, die Lernenden Englisch
korrekt produzieren und reziepieren knnen, wenn
sie noch nicht mit allen Phonemen des Englischen
vertraut sind. In den folgenden Diagrammen ist

. die Aufteilung der Phoneme des Englischen je

nach Lehrwerken (LW) sowie die in den
Lehrwerken angegebenen Phoneme vergleichend
mit den gesamten Phonemen des Englischen
veranschaulicht worden:

Foreign Language Teaching Journal
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vergangenen Jahrhunderte zuriick. Bevor sich die
Phonologie und phonetik als eigenstindige
der
Fremdsprachenlehrforshung etablieren und sich

linguistische Disziplinen in

in den Lehwerken niederschlagen konnten, wurde

die Nachahmung als “einfachste und woh] ilteste
Methode zur ‘Ausspracheschulung” im
Fremdsprachenunterricht entworfen. Schon im
Jahre 1570 meinte R. Ascham, dass “alle
Spréchen, neu gelernte und Muttersprachen,
werden, und zwar ausschlieBlich, durch
Nachahmung erworben. Denn wie du es gewohnt
bist zu héren, so lernst du zu sprechen; wenn du
niemand anderen sprechen horst, wirst du selbst
nicht sprechen; und nur wenn du hérst, von dem
wirst du lernen” (zit n. Neuner/Hunfeld 1993:37),
Trotz der Wichtigkeit der Ausspracheschulung
wurde sie jedoch aufgrund der Betonung der
Fertigkeiten =~
Fremdsprachenunterricht bis zu den Anfingen des
20. Jhs. vernachlissigt. Erst die Entwichlung der

schriftlichen im

direkten bzw. audiolingualen Methode im 20. Jh.,

die ihren Schwerpunkt auf die Vermittlung der
miindlichen Fertigkeiten legen, wurden die
Bereiche der Phonologie und Phonetik in die

- Lehrmethoden und demzufolge in die Lehrwerke
. fiir den Fremdsprachenunterricht integriert. Man

befasste sich besonders mit der Frage, wie die

Interfrenzfehler der Lemenden auf dem Gebiet

der  Aussprache im  Prozess des
Fremdsprachenlernens zu kompensieren sind.
Hierbei ist neben den zwei Bereichen, nimlich
die beschreibende und kontrastive Phonetik ein
drittes Forschungsgebiet entstanden, das als
korrektive phonetik bezeichnet wird.

Wihrend die beschreibende Phonetik “die
Eigenschaften der Sprachlaute hinsichtlich der

Stellungen und Bewegungen der Sprechorgane

10.87.Summer.Vol 22

eher auf einem abstrakten Niveau sowie die
Verbindung der Sprachlaute zu den Lautschriften
untersucht” (Hess 2002:7), “beschiftigt sich die
kontrastive Phonetik mit den Unterschieden
zwischen den Lautsystemen zweier Sprachen und
der jeweiligen Realisierung dieser Lautsysteme”
(Hess 2005:11). Demnach bildet die deskriptive
und kontrastive Phonetik eher ein Interssegebiet
der Sprachwissenschaftler, wobei die korrektive
Linguistik eher im Fremdsprachenunterricht
Anwendung findet. Sie hat sich zum Ziel gesetzt,
“die Moglichkeiten der Korrektur phonetischer
Fehlleistungen [bei den Fremdsﬁrachenlemenden
zu untersuchen], die zu einem fremden Akzent
beitragen” (Dietz/Tronka 2000:5). Unter fremdem
Akzent versteht man “die Aussprache eines Nicht-
Muttersprachlers [eines Fremdsprachlers], die von
der lautlichen Norm der betreffenden
Fremdsprache abweicht” (ebd.:2f).

Bezeichnet man Verstehen und Verstindigung in
den authentischenAlltagskommunikationen als Ziel
des kommunikativen Fremdsprachenunterrichts, so
tragt die korrekte Aussprache entscheidend dazu
bei, denn der Kommunikationsaufbau fordert,
abgesehen von nicht-verbalen Elementen, auch die
korrekte Produktion und Identifikation der Laute
seitens der Gesprachspartner. Werden die Laute
nicht richtig produziert, so kénnen sie auch nicht
vom Kommunikationspartner segmentiert und
identifiziert werden, was das Gesprich storen bzw.
zum Erliegen bringen wiirde. Neben der
Untersuchung und Schulung der Laute und
Lautkombinationen, was als die segmentale
phonetik bezeichnet wird, spielt auch die
suprasegmentale Phonetik eine wichtige Rolle.
Hier befasst man sich mit denjenigen so genannten
lautiibergreifenden Phanomenen wie Wortakzent,
Satzintonation und Assimilation. “In den 70er und
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besteht aus 10 Teilen, die als Dialogue,
Understanding, Patterns, Oral Driils, Write [t
Down, Speak Out, Read Aloud, Reading, New
Words and Expressions und Basic Structures
bezeichnet sind. Die Lktion 1 enthilt auch den
zusitzlichen Teil Pronunciation. Wie aus dem
Lektionsaufbau der untersuchten Lehrwerke
hervorgeht ist den Aktivititen Héren und
Wiederholen, d.h. miindlichen Fertigkeiten des
Englishen ein besondere Stellenwert zugerechnet
worden.
Hicrarchic der Sprache __gg

Bezeichnet man die Sprache als ein komplexes
System, so besteht sie nicht - wie de Saussure
gemeint hat - nur aus Zeichen und Regeln zu
deren Verkniipfung, sondern sie bildet eine
Hierarchie von verschiedenen Ebenen, die sich
jeweils mit einer bestimmten sprachlichen
Einheit, d.h phonem/phon, Morphem, Wort, Satz
und Text befassen. In der Psycholinguistik werden
Sprachproduktion und Sprachrezeption als
Interaktion zwischen diesen Ebenen angesehen.

Phonologie/Phonetik

Bei der Sprachproduktion werden aufgrund der
Aktivierung der Konzepte und Bedeutungen im
Gediichtnis die Phoneme zu den Morphemen und
die Morpheme zu den Lexemen. Dann werden die
mentalen grammatishen Regein aktiviert, anhand
derer die Lexeme innerhalb eines Satzes
zusammengesetzt werden. In der letzten Phase
wird der Satz als Kette von Lauten bzw. Wartern

" konkretisiert, was seitens der Empfingerseite erst

als reale Sprachproduktion angesehen wird.

Je nach den sprachlichen Einheiten sind in der
Linguistik Teilgebiete entstanden, die als
Phonologie/Phonetik, Morphologie, Lexikologie,

Syntax, Semantik und Pragmatik aufgelistet

werden. Diese Teilgebiete spielen bei der
Lehrwerkanalyse eine sehr wichtige Rolle, weil mit
ihrer Hilfe die in einem Lehrwerk prisentierte
Fremdsprache aus verschiedenen Aspekten
veranschaulicht werden kann.

Die Beschiftigung mit den Lauten im
Fremdsprachenunterricht geht eigentlich auf die

_Foreign Language Teaching Joumal

i .54
No.87.Summer.Val.22



Foreign Language Teaching Journat

einem Lehrbuch prisentiert und analysiert wird, -

hat man es mit universellen Phianomenen, d. h.
linguistischen Elementen zu tun, die eine
der

besondere Stellung in

Fremdsprachenlehrforschung einnehmen.

Informationen zu den Lehrbichern

Die untersuchten Lehrbiicher sind im Jahre
1983 (nach iranischer Zeitrechnung 1362) in
Teheran von der Organisation fiir Vervielfiltigung
der schulischen Lehrwerke und unter der Aufsicht
der Organisation fiir Curriculum- und
Léhrwerkentwick[ung des Ministeriums fiir
Bildung und Erziehung veréffentlicht worden.
Jedes Lehrbuch ist mit Arbeitsbichern

(Workbooks) und Kassetten als Print- und

elektronische Zusatzmaterialien versehen. Obwohl
im Unterricht im allgemeinen und im
Fremdsprachenunterricht im besonderen auf
Lehrerhandbuch als Wegweiser fiir methodisches
Verfahren im Unterrichtsprozess viel Wert gelegt
steht den Lehrbiichern fiir den
Englischunterricht zur Zeit kein Lehrerhandbuch

wird,

zur Verfligung.

Die Lehrbiicher sind so aufgebaut, dass das
Lehrwerk I aus 5 Teilen: Contents, Lessons,
Review Exercises, Key to Phonetic Symbols und
Word List, das Lehrwerk I1 aus 7 Teilen: Contents,
Review of Book One, Lessons, Review Exercises
(2), Review Exercises (3), Key to Phonetic S ymbols
und Word List und das Lehrwerk TIT wie das
Lehrwerk II aus 7 Teilen: Review of Book Two,
Lessons, Review Exercises (2), Review Exercises
(3), Key to Phonetic Symbols, Irregular Verbs und

lWord List besteht. Die Lehrbiicher 1 und 11

beinhalten jeweils 10 und das Lehrbuch III 9

Lektionen. In jedem Lehrbuch ist das
Inhaltsverzeichnis (Contents) in 5 Bereichen
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untgrgliedert: Lesson, Topic, Structure, Read
Aloud und Page. Wihrend es sich bei Lesson und
Page um die Lektionsnummer und Seitenzahl
jeder Lektion handelt, geht es bei Topic, Structure
und Read Aloud um Themen, Grammatikpensen
sowie Phoneme, die in jedem Lektion behandelt
werden. ' :

Der Lektionsaufbau im Lehrbuch I ist nicht
einheitlich. Wahrend die Lektionen 1 und 2 aus
den Teilen. Look and say und Handwriting
bestehen, enthilt die Lektion 3 die Teile Look and
say, Follow the model und Handwriting. Die
Lektion 4 beinhaltet die Teile Look and say,
Handwriting, Now look and say, Read the
sentences, New Words and Expressions (Lesson
1-4). Die anderen 6 Lektionen bestehen jewelis
aus 8 Teilen Dialogue, Patterns, Oral Drills, Write
1t Down, Speak Out, Read Aloud, New Words and
Expressions und Basic Structure, wobei die
Lektionen 5 und 9 einen zusitzlichen Teil Please
Repeat enthalten.

Auch die Lektionen im Lehrbuch II sind nicht
enheitlich gestaltet, so dass die Lektionen 1 bis 5
iiber 9 Teile Dialogue, Patterns, Oral Drills, Write
it Down, Please Repeat, Speak Out, Read Aloud,
New Words and Expressions und Basic Structures
verfiigen, wobei der Teil Please Repeat in den
anderen Lektionen fehlt. Einige Lektionen
beinhalten zusitzliche Teile, die in der folgenden
Tabelle aufgefiihrt worden sind:

|

Lektion 6

Pronunciation -

Tabelle 1

Lektion? | Lektion8 | Lektion9 | Lektion 10|}

. I
Reading * * * * :

Understanding . .

l____ : S S

AuBer der Lektion 1 ist der Lektionsaufbau im
Lehrbuch III einheitlich aufgebaut. Jede Lektion



Fertigkeiten “Horen” und “Sprechen” im Rahmen des Unterrichts zu vertiefen. Der vorliegende Beitrag
untersucht aus phonetisch/phonologischer Sicht die im iranischen Schulsystem gingigen

Englischlehrbiichern der Mittelstufe.

Schliisselworter: Lehrwerkanalyse, Fremdsprachenunterricht, Phonolbgie, Phonetik, Phonem, Phon

Bezeichnet man Fremdsprachentehrforschung als
eine interdisziplinire Wissenschaft, so wird sie
beeinflusst von denjenigen Theorien und
Ansiitzen, die in den Nachbardisziplinen wie
Linguistik, Lernpsychologie, Soziologie, Literatur-
, Text- und Kulturwissenschaft entwickelt werden.
Unter diesen Nachbardisziplinen rechnet man der
Linguistik eine entscheidende Rolle zu, weil deren
Forschungen und Ergebnisse unmittelbar auf das
bessere Verstindnis der Sprache selbst und
demzufolge auf die fremdsprachliche Vermittiung
im Rahmen des Unterrichts Auswirkungen

ausiiben konnen. Obwohl in der Fachliteratur der

Fremdsprachenlehrforschung das 20. Jh. als
Studien
Fremdsprachenunterricht bezeichnet wird, geht

Beginn  linguistischer im
aber der Einsatz der Linguistik 1n der
Fremdsprachdidaktik und -methodik eigentlich auf
die Ansiitze zuriick, die im 19. Jh. anhand der
Erfahrungen der Lehrenden auf dem Gebiet der
Sprachvermittlung entworfen sind. Erst im 20. Jh.

beschiftigte man sich aber wissenschaftlich mit

der Anwendung der Linguistik im
Fremdsprachenunterricht.
Wenn Lehrwerke und Methoden 1m

Fremdsprachenunterricht als Knotenpunkte
angesehen werden, in denen Faktoren
verschiedener Teildisziplinen u. a. Linguistik
aufeinander treffen, so rechnet man der
Lehrwerkanalyse einen besonderen Stellenwert
zu, denn sie legt einerseits nahe, welche

linguistische Schulen einem Lehrwerk

zugrundeliegen, und andererseits, wie deren
Elemente in seinem didaktischen und
methodischen Konzept umgesetzt sind. Die
Lehrwerkanalyse wird seitens der DaF-
Wissenschaftler  als  ein
Forséhungsgebiet bezeichnet und triigt je nach
Ausrichtung zur Steigerung der sprachlichen
Kompetenzen in der Praxis d. h. im Unterricht bei.
Hierbei wird von den Lehrenden nicht gefordert,
das Wissen eines Linguisten beziiglich der
Phonologie/Phonetik verfiigbar zu halten. Eskime
ihnen jedoch zustatten, aligemeine Kenntnisse zu
erwerben, um die Lehr-und Lernprozessse im
Fremdsprachenunterricht optimieren zu kénnen.
Im vorliegenden Beitrag geht es um die
linguistische Analyse der Lehrbiicher Englisch fiir
Secondary Schools. Sie bestehen aus drei Jahren.
Fiir jedes Jahr gibtes ein Lehrbuch, inégesamt drei
Lehrbiicher, die zur Zeit im iranischen
Schulsystem eingesetzt werden. Es sei angemerkt,
dass man erst im Secondary School mit dem
Fremdsprachenunterricht anfiingt.
Schwerpunktmifig beschiftigt sich die Arbeit mit
der Behandlung der Phonologie und Phonetik in
den o. g. Lehrbiichern. Dabei wird rein qualitativ
vorgegangen; vorzugsweise die weiche
Forschungsmethode, Dokumentenanalyse.
Obwohl die Untersuchungen des Beitrags sich
auf der Phonetikbehandlung des Englischen als
Fremdsprache konzentrieren, kdnnen aber deren
Ergebnisse zur Optimierung des
Fremdsprachenunterrichts entscheidend bertragen,
denn abgesehen davon, welche Fremdsprache in

wichtiges.
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Abstract

I Lehrwerke sind aus verschiedenen Blickwinkeln zu analysieren. Die Analyse eines Lehrwerks aus.
Jd:‘;:r Sicht der Linguistik gibt einerseits Hinweise darauf, wie die Fremdsprache in dem untersuchten
Lehrwerk prisentiert worden ist und liefert andererseits Indizien iiber die linguistische Schule, die der
iKonzepnon des Lehrwerks zugrunde liegt. Die phonetisch-phonologische Untersuchung des Lehrwerks
“kann dazu beitragen, das ‘Horverstindnis der Lernenden z zu sensibilisieren und die miindlichen
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nuisent 3 la compétence orthographique des
étudiants iraniens en langue frangaise, on peut
conclure que la compétence orthographique, cette
partie importante de la communication écrite et
cette composante de la "compétence linguistique”,
est malheureusement dépourvue de I’attention
digne a sa valeur dans notre systéme éducatif de
I’enseignement supérieur, d’ol la fréquence tres
élevée des fautes d’orthographe dans les copies
recueillies.

Citons cependant qu’"écrire sans faute des
textes truffés de mots rares et de difficultés
cependant grammaticales parfois exceptionnélles
suppose une mémoire hors du commun"
(M.GREVISSE, 2005 :6) et une bonne
connaissance du latin; langue d’ou "bon nombre
des mots du frangais sont venus cahin-caha”
(J.CELLARD, 2005 :5.).

Notes

1. Jean GUEHENNO (1890-1978): Ecrivain
frangais. Il est I’auteur d’essais, de journaux et de
Mémoires.

2. Charles Augustin Sainte-Beuve (1804-1869):
Ecrivain francais. Il est I’ auteur de poémes et d’un
roman. ‘

3. Que soient ici remerciés, pour leur aimbale
collaboration, les Départements de francais des
Universités mentionnées.

4 Mot latin signifiant "en outre, de plus”.
Chacun des points numérotés d’un test, sollicitant
du sujet une rép;)_r:ée paﬁiculiére et donnant lieu 2
une notation séparee.

5.1 astérisque signale le caraciére "erroné” de

la graphie en question.

Références
ARRIVE, M. (1993). Réformer I orthographe?. Paris:
Presses Universitaires de France.

Bescherelle (L'art de I'orthographe). (1980). .

Paris: Hatier.

BURIDANT, C., & PELLAT, I.C. dir. (1994).
L’ écrit en frangais langue étrangére (Réflexions
et Propositions). Strasbourg: Presses
Universitaires de Strasbourg.

BURNEY,P. (1° éd.1955). L’ orthographe. Paris:
Presses Universitaires de France. .

CATACH, N. (8™ éd.1998) L’orthographe. Paris:
Presses universitaires de France.

CELLARD, J. (3¢me &d.2000) Les racines Latines
du vocabulaire frangais. Bruxelles: Duculot.

CUQ, I.P. dir. (2003). Dictionnaire de didactigue
du frangais. Paris: CLE International.

GERMAIN, C. (2°™ ¢d.1993). Le point sur
l’dpproche communicative en didactique des
langues. Québec: Centre Educatif et Culturel
(CEC).

GEY, M. (1987). Didactique de I'orthographe
frangaise. Nathan. Coll. Nathan Université.
GREVISSE, M. (3*™ ¢d.2005). La force de

I'orthographe. Bruxelles: Duculot.

HUCHON, M. (1992). Encyclopédie de
P orthographe et de la conjugaison. Paris: Le
Livre de Poche.

KATOOZIAN, K. (2007). Etude de la compétence
orthographique des étudiants iraniens en
langue francaise, Mémoire de Master,
Université Tarbiat Modares.

L 38

Foreign Language Teaching Journa!

No.87.Summer.Vol.22



Foreign Language Teaching Journaz;

etc. en sont des exemples. La fréquence moins
élevée de telles erreurs n’enléve rien & leur

caractéristique dangereuse et alarmante.

3. Les erreurs a dominante morphogrammique
(morphogrammes grammaticaux) montrent la
non-maitrise des régles les plus élémentaires du
systeme de la gramaire et de |'orthographe du
francais (telle I’accord du nom et de I’adjectif) de
ta part des étudiants iraniens et cela pourrait étre
trés préoccupant d’autant plus que ce genre
d’erreur a ét€ commis par les étudiants ayant passé
au moins 12 unités de valeurs de la grammaire
trangaise.

4. La pauvreié du bagage lexical des étudiants
iraniens en ce qui concerne |'orthographe des
familles de mot, des radicaux, des suffixes et des
préfixes est autre chose 4 remarquer dans les
erreurs & dominante morphogrammique
(morphogrammes lexicaux) des étudiants
concernés.

5. Les copies des étudiants étant pleines des
erreurs 3 dominante idéogrammique, nous
pouvons bien conclure que ce parent pauvre de

% FL
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’orthographe frangaise est resté marginalisé, mal
placé et mal considéré dans I’enseignement du
frangais. |

6. Les étudiants iraniens ne pensent pas, pour
la plupart, a ce qu’ils orthographient. Parfois, la
valeur sémantique de la phrase facilite la tAche de
bien orthographier, surtout en ce qui concerne les
homophones tant lexicaux que grammaticaux,
ainsi que les homophones de discours. Il faut
habituer les étudiants a pratiquer davantage la

-lecture et ’écriture réfidéchies.

L \l‘ggfncluswn

Pour conclure, nous voudrions revenir sur le
fait que les erreurs qui touchent le statut phonique
du mot écrit sont les plus fréquentes 4 coté des
problémes tels: les problémes audio-phonatoires,
I'ignorance des lois positionnelles des graphémes
du francais, la non-mafitrise des régles
grammaticales, la pauvreté du bagage lexical,
I'ignorance des régles d’émploi des signes de
ponctuation et le manque d’attention suffisante.
De tous les facteurs perturbateurs déja cités, qui



En observant bien minutieusement le tableau
n’l, on constate alors que six problémes majeurs
sont évidents dans les graphies erronées, relevées
des copies des étudiants testés.

1. omission ou adjonction d’une lettre,
modifiant la valeur phonique du mot
(Ex.*horoscoph) (5). Ce type d’erreur serait
probablement dii 4 une sorte de défaillance du
systeme auditif chez certains des étudiants;

2. omission ou adjonction de syllabe
(Ex.*heureusque);

3. confusion de sons sourde/sonore (p/b) due
aux audio-phonatoires
(Ex.*aureusquob); .

4. transcription erronée d’un phonogramme,
modifiant ou pas la valeur phonique du mot
(Ex.*horoscoupe, *hauroscope, *oroskope);

5. non-reconnaissance du mot (Ex. *heureuse
coup);

" 6. Omission de la consonne latine "h" (Ex.

problémes

*oroscope).

Voici, un autre résultat obtenu pour le mot
"précédents” (ce mot étant en question dans F'un
des items du second test: "trouvez les pronoms

relatifs dans les phrases précédentes”). Les -

graphies erronnées sont présentées dans I'ordre
de fréquence décroissante:

|. Précédente 9. Précedente 17, Préedant 25, Prisssedante
: 2. Précedentes 10, Précedant 18. Presedant 26. Précudante
3 Présédume I, Précedent | 19. Présedents | 27. Prescdant
{4 Présedame 12. Précédant 20. Présedem 28 pricedente
‘| 5. Précedantes 13, Pressedante 21, P.. sed 29. Présédente
6. Précédante 14. Préssedame | 22, Precedent 30. Precédante
{17, Prasedent 15. Précédants 23. Précedents A, Précédent

8. Précédantes 16, Précédents 24 Presedante

En observant bien minuticusemet le tableau
n°2, on constate alors que trois problemes majeurs
sont évidents dans les graphies erronées, reievées
des copies des étudiants testés: '

1. Absence de ’accord (soit au niveau du
nombre, soit au niveau du genre) entre le nom
"phrases” et I’adjectif "précédentes” (Ex.
*précédente, *précédents);

2. Transcription erronée d’un phonogramme,
modifiant ou pas la valeur phonique du mot {Ex.
*présédante, *précédantes);

3. Méconnaissance du préfixe "pré-" (Ex.
*presedent).

\Re} ultat final

Finalement et aprés I’analyse et I’observation
détaillés de toutes les erreurs relevées pour tous
les mots (une soixantaine de mots environ) dans
les copies recueillies, quelques pistes
d’interprétation sont & émetire:

1. La trés haute fréquence des erreurs a
dominante phonogrammigue montre 1'incapacité
des étudiants iraniens 2 bien établir les lois
positionnelles des graphémes, ce qui pourrait nuire
au statut phonique du mot et changer sa
prononciation. Donc, cette étude confirme que des
zones constitutives du systeme de I'orthographe
frangaise, ce sont les phonogrammes qui sont les
plus problématiques pour les étudiants iraniens.
L’utilité du cours de la phonétique francaise sur
I’amélioration du niveau de |’orthographe des
étudiants iraniens parait &tre une supposition 4
vérifier par les recherches ultérieures. Ces
derniéres devront confirmer ou infirmer ce point
de vue: aux professeurs de les entreprendre. "

2. La défaillance du systéme aoditif et les
oreilles peu ou/et mal habituées et sensibilisées a
la prononciation frangaise constitue une res
sérieuse alarme pour notre systéme éducatif de
I’enseignement supérieur du frangais. Les graphies
erronées etfou suspectes telles *ouroccoup
(horoscope), *bierge (vierge), *vive (vie),
*transpourmation (transformation), *capard
(capable), *areubance (arrogance), *élitté/éfiter
(évitez), *survenage (surmenage), *seuf (scau),

Fareign Language Teaching Journal

No.87.Summer.Vol.22



proviennent d’une part de I'écart entre la
prononciation et I'écriture et d’autre part des
écueils que I’on rencontre dans la recherche de la
solution correcte (Bescherelle, 1980 :4). Dans une
langue aussi "faite pour I'eil", I'orthographe est
évidemment liée en plusieurs points 2 la structure
profonde et ne peut étre négligée sans dommage
(P.BURNEY, 1955:48).

Quelques lignes dictées aux étudiants et
Iintuition du professeur ne suffisent pas pour
determiner de fagon précise les aquis et les besoins
d’un €tudiant que nous ne connaissons pas. Par
ailleurs, l’orthographé reste une des parties
essentielles de I’expression écrite : ¢’est pourquoi
elle doit étre observée autant au vu de textes
€trangers au scripteur (dictées, copies, etc.) qu’a
I’examen de productions personnelles. L’étudiant
qui écrit peut tre placé dans différentes situations
par rapport 2 son lecteur qui déterminent chez jui,
plus ou moins consciemment d’ailleurs, une
attitude vis-a-vis de la norme orthographique
(M.GEY, 1987, p.112).

@npétence orthographique des étudiants
iraniens en langue francaise
. Afin de réaliser notre étude, nous avons choisi
85 étudiants iraniens (80 femmes et 5 hommes)
en langue frangaise (options traduction et
littérature)des universités "Alzahra", "Azad
Islamique de Téhéran (branche centrale)" et
"Allameh Tabatabaei"”,
passer le cours de la "phonétique frangaise” (3).
Ces universités ont été sélectionées de fagon non
exhaustive.
La raison pour laquelle nous avons mis ’accent
sur ce cours particulier est que, selon nous, ce
cours serait le seul 3 pouvoir apprendre, de maniére

qui étaient en train de

implicite, les regles de I’orthographe, les lois
positionnelles, les exceptions, etc. Et cela, a priori,
en vue d’améliorer Ia prononciation des étudiants

a orthographier (au moins de facon raisonnable)
puisque ce dernier est étroitement lié A savoir bien
prononcer (K.KATOOZIAN, 2007 :85).
"L’articulation et I’élocution sont sacrifiées 2
"orthographe qu’elles devraient précéder
pédagogiquement et pour dire
hérarchiquement puisqu’elles sont la véritable
matiere du langage, dont Iorthographe n’est que
la fagade” (citation de "paul Valéry" tirée de
PBURNEY, 1955 :64}. Nous croyons fermement
que tout ce qui doit étre écrit, dmt d’abord, étre
correctement prononcé.

Il faut également faire cette remarque que ces
deux tests ont été dictés 4 chaque groupe
d’€tudiants par leur propre professeur.

Dans I'intention d’examiner la compétence
orthographique des étudiants déji mentionnés,
nous avons recouru a deux tests finement choisis.
Le premier €tait une dictée de deux paragraphes,
le second, une épreuve comprenan_i 18 items (4) 4

ainsi

trous en plus de quatre questions concernant les
régles de la ponctuation finement choisis.

Dans les pages qui suivent, nous allons
présenter les résultats obtenus pour deux mots
existant respectivement dans le premier et le
second test: "horosscope” et "précédentes”.

Voici le résultat obtenu pour le mot "horoscope”
(le titre de notre premier test). Les graphies
erronnées sont présentées dans |’ordre de
fréquence décroissante:

i2. Erosquop

D Heurascope 23. Horosqup 34. Orescoupe
2. Eurascope 13. Aurescope 24. Au roskop 35. Oruscoupe

. 13. Oroscope 14, Eurossecope | [ 28. Oroskop 36. Orescupe

A Hnumscﬁpc 15. Eurossecope 26. Orosque 37. Oroscupe

- |5. Auroscope 16. Auruscope 27. Horosgope 38. Au roscoup
6. Heurguse Coup | 17. Heurescope 28. Horoscupe 39. Horoscaupe
7. Heureusque 18. Aurosquepe 29. Horoscoupe 40. Heureusecop
8, Aurcuscope L9, Orazguape 0. Haraecoup d1. Arenssecanne
9. Aureusquob 20. Aurnsquope 31, Auroscaupe 42, Heuroscoppe

1 110. Horoscoph 21. Oreseque 32, Heurscoupe 43, Ouroccoup
11. Enreskope 22. Urosceau 33, Aurosque

et, a postériori, en vue d’apprendre bien
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4 la parole qu’un locuteur natif idéal a de sa langue
" et qui le rendent capable de produire et de
reconnaitre les phrases correctes.

Ces connaissances concernent les unités, les
structures et le fonctionnement du code interne
de la langue-phonologie, morphologie et
syntaxe — dont 1’étude sera décontextualisée,
dissociée des conditions sociales de production
de la parole (ou "performance”, en termes
chomskyens) (J.P.CUQ, 2003, p.48).

C\'mpetence orthographique

“"Lorthographe est la politesse de la langue”,
dit "Jean GUEHENNO" (1) (cité par
M.HUCHON, 1992:10). "Rien ne trahit son
homme, -écrit "Sainte-Beuve" (2), comme une
faute d’orthographe” (cité par PBURNEY, 1955
:48). Ces citations, belles et significatives, nous
montrent 1'importance de I’orthographe en tant
qu’une des bases essentielles de I’expression
écrite.

Afin de pouvoir bien écrire, il faudra,
obligatoirement, étre doté(e) d’une bonne
orthographe qui permenttra largement la lisibilité

d’un texte et facilitera sa compréhension:
L'orthographe est le code indispensable pour toute

communication écrite entre les individus: d’une
dictée traditionnelle a une prise d’un cours emprunt
d’un classeur; d’une simple lettre amicale a une

dissertation volumineuse, les étudiants se trouvent
davantage face a cette nécessité qu’est "bien
orthographier” (M.GEY, 1987 :112).

On peut enseigner |’orthographe pour savoir lire
et écrire le frangais. C’est une fonction d’utilité
immédiate, pour laquelle des mdyens immeédiats
peuvent étre mis en action. On peut aussi
I’enseigner pour autre chose qu’elle-méme, en tant
qu’acces aux langues anciennes ou a la littérature.
On peut enfin tenter de lui rendre sa juste place en
tant que forme nationale d’écriture d’une langue,
comparable en importance (et en complexité) a la
prononciation pour 1’oralité (N. CATACH
1998:110,111).

La forme du francais écrit est trés lointaine de
la forme du frangais oral. En d’autres termes, en

‘frangais il existe deux langues différentes, bien

distinctes (M.ARRIVE, 1993 :19). Chez1’homme,
"la prédominance de la vision sur 1’audition et sur
I’olfaction” (BURIDANT, C., & PELLAT,
1.C.dir.1994 :77) est évidente d’ol la primauté de

- 1éerit et-la-secondarité de Poral.

Les difficultés de I’orthographe frangaise

'oreign Language Teaching Journa
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Résumé

- Le sujet principal du présent article est ’étude de la compétence orthographique des étudiants
iraniens en langue frangaise et, A travers cela, la mise en place de la vraie valeur que cette compétence
doit, véritablement, s’accorder. Dans notre étude, réalisée sur 85 étudiants iraniens en langue francaise,
il s’est révélé que les problémes majeurs qui nuisent largement a la compétence orthographique des
étudiants concernés sont: les probléemes audio-phonatoires, 1'ignorance des lois positionnelles des
graphémes du frangais, la non-maitrise des régles grammaticales, la pauvreté du bagage lexical,
I"ignorance des régles d’emploi des signes de ponctuation et le manque d’attention suffisante. De quoi
s'inquiéter du statut actuel de I’orthographe et son enseignement dans notre systtme éducatif de

'enseignement supérieur.

Mots clés: conipétence, orthographe, étudiants iraniens, langue francaise, problémes

orthographiques.

. Introduction
EY u/

Foreign canguage leaching Jourra)

‘La compétence orthographique constitue I'une
des parties d’une compétence plus importante
qu’est la compétence linguistique (mieux vaut
I"appeler "composante linguistique”, ceci faisant
partie de la compétence de communication) définie
par "S.MOIRAND" (C.GERMAIN, 1993:35). La
compétence orthographique d’un étudiant atteint
son apogée lorsque celui-ci respecte bien les régles
du sysieme de 1’orthographe francaise, formé de
cing zones principales: les phonogrammes, les
morphogrammes (lexicaux, grammaticaux), les
logogrammes (lexicaux; grammaticaux, de
discours), les lettres historiques et étymologiques
et les idéogrammes.

Nombreux sont, dans les Départements de
frangais des Universités d’Tran, des professeurs
-qui se plaignent du handicap de leurs étudiants
vis-a-vis de cette partie de lalangue. C’est la raison

pour laquelle nous nous sommes penchée sur ce
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parent pauvre de 'enseignement du francais.
L’objectif principal de la présente recherche est
d’étudier la compétence orthographique des
étudiants iraniens en langue frangaise tout en
détectant leurs problémes orthographiques
majeurs. Notre hypothése préliminaire se définit
ainsi: Etant donné que les phonogrammes
constituent pour le frangais, les fondations du
systéme et qu’ils comportent un grand nombre de
difficultés, nous supposons que la majorité des
erreurs orthographiques des étudiants iraniens
touche le statut phonique du mot écrit,

4 /’W

\Nation de compétence

 Ce terme recouvre trois formes de capacité
cognitive et comportementale: compétences
linguistique, communicative et socioculturelle.
"CHOMSKY" a introduit la notion de compétence

‘linguistique pour référer aux connaissances

intuitives des régles grammaticales sous-jacentes
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