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“We'll put the taxi here.That’s the
first picture. Thenthe bus... thenthe
trafficlight... thenthechurch... then
the police man. .. thenthe mailbox.”
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Lee is going to move one of the
pictures for us. we’re going to tell
him which picture to move. Lee,
move the

please policeman.

Put the policeman first.
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second; the — is third.
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—There are three things betweenthe
mailbox and the traffic light now.
There was a bus near the church, but
there is a taxi near the church now.
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“Don’t use too much glue.” “That

piece of flannel is big enough.”

“Now Let’s cut some pieces of
flannel to put behind this picture.”
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s
*The boy is walking
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Stand (up)

Raise your hands.

Touch your shoulders

Clap your hands.

Stop
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Visiting the Zoo.
Learning to Ride a Bicycle.
Waiting fora Bus.
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I'm walking ... walking. what am |
doing,class? say, “you're walking.”
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Walk to the blackboard.

Take a piece of chalk.

Draw a large circle.

Divide it into two parts.

Write the first letter of the

alphabet below the circle.

Return to your seat.
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Please sit down.

Write your name.

Open your books,

Listen.

Turn to page.

Answer.

Copy these words.

Repeat.

Read aloud.

Try again.

Share your book with —.

Begin.

Pass your papers to the front of the

room. '
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Climb a ladder.
Comb your hair.
Télephone someone.
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Are you dancing? |
Are you opening a door?
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Write your name.
Walk slowly to the back of the
room.
Telephone a friend.
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I. Draw a Cat and Colour it Black
(Level A- B) :

AIM: To practise listening com-
prehension: the ability to
understand oral instructions
in Engrish and to carry them
out. .

LANGUAGE REQUIRED: The
pupils must know impera-
tives (draw, colour, etc.)
nouns for objects in and
around the school, colours,
adjectives like, small’ and’
big’', some prepositions and
prepositional phrases, and
some simple sentence pat-
terns. '

PREPARATION: The pupils
require coloured pencils or
crayons and paper.

Game
DICFER TSRS  SUT TTOE TR S IS
T e R
Draw a tree in the middle of the paper.
Colour the tree green.
Draw a black cat at the bottom of the tree.
Draw a bird at the top of the tree.
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Level A:

We are playing a game now.
It’s Friday today.

The sun is shining.

we all live in Isfahan.

Level B:

We play football evéry Thursday Tehranisin the
south-west of Iran.

We are going to have math next lesson.

There are 62, 000 inhabitants in our town.

Comments
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Draw another bird flying to the left of the tree.
Draw a yellow flower to the right of the cat And
so on.
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Draw a cat. Colour it black,
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Draw a palm tree with a bird flying above itand a

cat sleeping at the bottom.
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.2. Right or wrong? (Level A-C)

AIM: To practise comprehension
by labelling statements’
Right or Wrong

LANGUAGE REQUIRED: The
words and structures used
must be known by the
pupils. The game can be
-adapted to any level of
comprehension.

PREPARATION: Make a list of

suitable statements. Put
two chairs by the black-
board and makes sure there
is space for the pupils to
run up to the chairs.
Above one chair write
Right and above the other
Wrong .

Game



Have we got a TV set at school?
Is Rasht a town in South Iran?
Are there Elephants in India?
Does Javad live in Iran?

Level C: i

Does school finish in the second week of khordad?
Was the day before yesterday Friday?

Did Mahatma Gandgi live in the 19th century?
Do more than five million people live in Tehran?

Comments

o 5 b Al U o 1550005 48 a3V 5L 1t ol
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Yes, I can’, ‘No, I can't’, ‘Yes, I do’, °‘No, he
doesn’t’, No, 1 didn’t, etc.
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Alternative
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4, Who Is who? (Level B- C)

AIM: To practise understanding
oral descriptions of people
and things.

LANGUAGE REQUIRED: The
pupils should be fairly used
to spoken English and know
a number of words for

a things, colours, shapes,
sizes and positions.

PREPARATION( Cut a number

of pictures from newpapers,
magazines and cataloguues,
etc. The pictures should be
large enough to be seen by
everyone from where they

————————r———— e e

S EEE——_—_——————

3. Yes or No: (Level A-C)

AIM: To practise recognition of
vocabulary and common,
simple question patterns.

LANGUAGE REQUIRED: The
game can be adapted to any
level of comprehension.
The question patterns and
words used must be known
to the class.

PREPARATION: Make a list of

suitable questions of increas-
ing difficulty. There must be
about three times as many
questions as there are pupils.
The same questions can be
used more than once.

Game
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Level A:

Is this a cat? (hold up a picture)

Can you speak Farsi?

Is your English book blue?

Can you read Chinese?

Is three plus six eight?

Are there three lamps in the classroom?

Level B:

Are there 27 pupils in this class?
Do you go to school seven days a week?
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Start at point A.

Walk down the street. Take the second turning on
the left and walk up to the bridge. Turn right along
the river. when traffic lights. Turn left and then
right at the next crossing. where are you now?

You are at the zebra crossing, II.
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sit. Cut out, for example, 5
pictures of cars, 5 of men, 5
of women, 5 of cows, etc.
Letter each picture from (a)
to {e).
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5. Guide Me Through Town
(Level B-C)

AIM: To practise following direc-

tions.

LANGUAGE REQUIRED:
Phrases for finding the
way must be practised
before the game.

PREPARATION: Draw a map of

a town, and give a copy to
each pupil.

Game
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suppressive drug (= drug which
effect,

attractive power (of a magnet)
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resistant strain (of bacteria)
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Réza 3 Ahmad: Fermez la porte s’il
vous plait.
Ahmad 3 Réza: Qui, je ferme la
porte.
Réza a Said: il ferme la porte.
Il a fermé la porte.
R SN G IR JUPIRCY S
g oo 0l 5y sl e o8 Lal8la 3 5 W 3l
f 3D gt gl g ot g SIS
iy Lo 2 5 aali B gdos 43y el
~ C’est combien?
- Cinquante francs vingt.
- Je croyais en avoir vu de moins
cheres!
— Pensez donc, avec les frais de
toute sorte. ‘
- Enfin, je les prends.
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gt War Jad S aalized U asbos sl (ofs = A
Sommes - nous iraniens? - Oui, nous sommes iraniens.
Est - ce que nous sommes iraniens? - Oui, nous sommes iraniens.
Avez - vous de I'argent? - Qui, j’ai de Iargent.
Est - ce que vous avez de I'argent? - Oui, j’aide I'argent.

:a_,.mu:...!,.;l...éjlLg,ul.,ui:‘.\sl,:‘_,-,c..‘_su;..dﬁ.:#au.a'c‘g_r

On va 4 Zabol? —Non, on ne va pas 2 Zabol.
—Non, on n'y va pas.
1508 Sl i 5 Job (Sl b g o g il iy = ¥
Quel 4ge avez - vous? —J'ai vingt ans.
O habitez - vous? - J'habite & Téhéran.
Combien de temps mettez - vous -Je metsune heure 2 ...
a....... (pour.....7)? - Je mets une heure pour ...
A quoi vous intéressez — vous? . —Je m’'intéresse A ...
Quand &tes — vous parti? - Je suis parti ce matin.
Quand avez - vous quitté le lycée? - Jai quitté le lycée 2 15 heures.

otd bl a2 ais o2 el el BT S P P DR N
sl Gy by 3 o2 0 0o gl o

-Depuis quand apprenez - vous le francais?

Qu’est — ce que vous faites quand vous arriverez chez vous ce soir?
Qu'est - ce que vous ferez quand vous aurez quitté I'école?
:}l-‘s‘ 6"-!)&! =0
Combien de chaises y a ~ t - il en classe?
- 11y a huit chaises.
-1l y en a huit.
-1’y en a que huit.
sl J glizes Wed) gl iyt 33 0059 u’ A s o il 35 yoB Sl — #
Etes - vous all¢ A karaj aujour d’hui? =Oui, ce matin.
Chez qui achete - t - on de la viande? - Chezle boucher.
A3 gt frales S 3 5 500 35 s o) SRRy s gy AL Y
B et L T L. TP P P - S SSPICAYE TV WET S LN
HaS go Jloawr U 51 5w ol g dmun et i3 g g g g | 5 &S e I g )
Said a Réza: Qu’avez - vous fait hier?
Réza a Said: Hier, je suis allé aucinéma.
Said & Ahmad: Réza dit qu'il est allé au cinéma hier.
Ahmad 4 Nader: Ou passerez — vous vos vacances?
Nader 2 Ahmad: Je pense visiter Tabriz.
Ahmad a Aref: Nader dit qu'il oense visiter Tabriz, etc.

_ el 03,5 0 g b ol ) g K3 50
Said 4 Réza: Réza, dites 2 Ahmadde fermer la porte!
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Q. - Cest une personne?

R. - Qui.

Q. - Est - ce qu’elle vit encore?
R. -Oui. )

Q. - Est - ce quelqu’un célébre?
R. - Oui.

Q. - Est - ce un frangais?

R. - Qui. ‘
Q. - Est - ¢ce un écrivain?
R.-Non.

Q. — Est — ce un chimiste?
R. - Non.

etc.
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Pensez - vous passer vos vacances a
la campagne cet ét€?

- Non, je ne pense pas. Je resterai
4 Téhéran.

- Non, j'irai plutot 4 Meched.

— Qui, je pense passer mes
vacances & la campagne.

e U S Colw = ¥
Je vais au marché

tous les samedis ...
pour ...

parce que ...
quand ....

.....

RSP STIRT-TY . Wy

- Emplir un stylo

- écrire une lettre

- cirer une paire de chaussures.

- faire cuire un oeuf, un réti, etc.

(c’est la technique des recettes de

cuisine). )
A5 IO U ¢

Q - Qu'est — ce que j’ai fait? (aprés

avoir mimé ou fait quelque chose)

R - Vous avez enlevé votre

manteau. (pris un livre, acheté un

journal,...).

Q - Qu'est — ce que vous avez fait?

R-Jai...
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1) pour renforcer un jugement;
- Il va sans doute dire...
—-d’autre part ...
—etenplusdecela...
- d’ailleurs ...
2) pour contredire:
-pourtant ...
- au contraire ...

- par contre ...
- tandis que ...
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Quelles explications donnez -~
vous?

4. Vous avez décidé d’aller jusqu’a
un terminus d’autobus pour
explorer cette partie de la ville,
Vous vous perdez et manquez le
dernier autobus.
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*Cela vous plait - i1?
Que pensez — vous de cette idée?
Aimez - vous? N'aimez - vous pas?
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Qu aimeriez - vous le plus savoir
sur votre avenir?
Quel sera votre métier? Pouquoi ce
choix?
Est — ce. que vous attachez de

L'importance a la mani¢re dont les
gens sont habillés? Pour quoi?
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— Aller ehez un médecin.

- —Faire visiter sa maison.
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1. Vous allez 2 Paris en séjour dans
une famille. On vous a donné un
petit enfant & promener. Celui - ci
se perd, vous étes de retour a la
maison et vous racontez ce qui s'est
passé.

2. Vous etes dans le train, vous
vous levez pour prendre un livre
dans votre valise. Mais vous perdez
’équilibre et vous vous retenez ala
sonnette d’alarme. Le tarin s'ar-
réte. Les employés arrivent. Que
leur dites-Vous?

3. Au restaurant. par distraction,
vous partez sans payer. On vous
rejoint au bout de quelques mtres.
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Préférez-vous une belle situation
dans une ville de province ou un
modeste emploi dans un grand
centre?

Les universités sevraient-elles étre
a la ville ou 2 la campgane? (c’est le
probléme de Campus ...)
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L. Robert DAMOISEAU: La

classe de conversation. dom Guide
pédagogique pour
le professeur de francais langue
étrangére.
II. Monique LEON: La classe de
conversation, dans le francais dans
le monde (numéro 40)
III. Le frangais dans le mode
{numéro 13)
1. Jeu de kime

®

1. L’heure. La date, Le temps.

2. La famille et la maison.

3. La ville et la circulation.

4. La campagne, Le bord de la
mer.

5. Les sports, L’automobile.

6. Ia radio et la télévision

7. Une visite a paris, 4 la Mecque
ou 4 Damas. '

15856 oy e g gp
ot ok — N

le corps humain
y.a - t- il des raisons valable de
vouloir cacher son 4ge?

~l§a.= el ¥
les cing sens
Les bruits de la grande ville.
moderne  menacent-ils  notre.
équilibre nerveux?

L,

Les vétements
Est-ce qu’ on s’habille pour soi-
méme ou pour les autres?
Pourquoi la mode féminine
change-t-elle bien plus que 1a mode
masculin?
olyle _ ¥

. la famille
Que pensez-vous de lautorité
paternelle?

J-\Jj ke S, 0
Les ages de la vie
Est-il vrai que ’enfance est1'age le
plus heureux de la vie?
. — F
la maison

A quel étage préferez-vous habi-
ter? Pourquoi?
Est-il ridicule pour un homme
d’aider sa femme & faire 1e
ménage?
La cuisine est-elle un art essentiel-
lement féminin?

A=V
1a ville
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Auto fahren - ich fahre Auto _ \\

;If;.._._.b,J,;,_, adpan ool Auto fahren Joa ool ;5,0 9 5o

- Dyl g 2y lam 2 dale Leb
Auto fahren
ich fahre/fuhr Auto
bin Auto gefahren
um Auto zu fahren
weil er Auto fihrt

20V 5l Cans 4
Abbruch tun
Abstand nehmen
Aniafl geben
b = 3 S 58 jaan I 50 hii kegelschieben .S ; @
LN I WIS S JUSP N I P RPN

13 ,.:U.a oSy
kegelschieben
ich schiebe/schob Kegel

Auto fahren - ich laufe eis

2 gl DU ds 5o iy b Al s e gas s o
e opd Bty (g Uil i gr o5 Jst 12,030 pmy 2,1

alb
Infinitiv Présens
Auto fahren ich fahre Auto
kegelschieben ich schiebe Kegel
radfahiren ich fahre Rad
eislaufen ich laufe eis
Perfekt Infinitlv + zu
bin Auto gefahren um Auto zu fahren
habe Kegel geschoben um Kegel zu schieben
bin radgefahren um radzufahren
bin eisgelaufen um eiszulaufen
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grof und getrennt kfein und getrennt
mit Bezug inbezug
zusammen Doppelschreibung
zugunsten auf Grund/aufgrund

in Frage / in bezug — \Y'
it G ) Tkt 5 S o~ 63‘—1}‘)\:*-: 2 2
gl gn Al g i 3pn Jile
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1) Present Continuous Negative Questions.

2) Was, Were _

3) Adjective, Adjective Pronoun

4) Adeverbs of Frequency
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8) Past Continuous
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listening and following the reader
silently. In the case of having no
volunteers, the teacher himself
may read or ask one of the good
students to do so. He tells them in
advance that he will ask some
quections randomly immediately
after each paragraph is read. Then
he asks as many questions as
possible to make them fully under-
stand the passage. The Following
are some sample questions based
on each paragraph, to be used.
Paragraph cne

1. What was william Harvey?

2. What were the European scien-
tists going to do?

3. What did they discover about

human body?

Paragraph two

1. When was Harvey born?

2. Where was he born?

3. Where did he attend school?

4. At what age did he go to

Combridge?

5. What degree did he get from

Combridge?

Paragraph three

1. What did Harvey receive

1615.

2. To which college was he

appointed?

3 What made Harvey famous?

Paragraph four

1. How many kinds of blood vessels
had they known?

in

Pmin the air.

2. To what do arteries and veins
connect?

3. What did the doctors befor
Harvey's time believe?

Paragraph five

1. When did Harvey have sz
brilliant idea?

2. How does the blood circulate
through the body?

4. When were the capillaries dis.
coveved?

Paragraph six

1. On what did Harvey lecture?

2. When did he publish his theory?

Pragraph seven

1. What did Havey's work being
him?

2. When did Harvey die?
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Lesson Five

Book 2
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Mr. Khodadadi

Introduction

The primary purpose of reading
comprehension is to enable stu-
dents to read in English, and
appreciate the passage without
.resorting to Persian. To accomplish
such a purpose the chief responsi-
bility of any teacher is, in my
opinion, to present the reading
audio - lingually and audio -
visnally, so that students can
conceptualize the ideas conveyed
through the medium of English.
This way, they will hopefully relate
concepts to the written maternial. It
is assumed that visual aids will
activate the students’ reasoning
faculty, regardless of the medium
through which the concepts are
presented. This way the students
don’t need to use their own mother
tongue.

Visual aids needed:

1. A diagram, representing
blood circulation.

2. A picture of Folkstone,
Combridge University, Padua Uni-
versity, St. Bartholomew’s hospi-
tal, the British Museum, if poss-
ible.

Presentation:

The teacher enters his class, and
establishes a friendly atmosphere
by exchanging greatings. To attract
Learners; attention and direct it
towards the desired topic, he may
ask:

T : Have you ever cut your

finger?

A48 -

S: I cut my forefinger a week
ago/or any other possible answer?

T: What happened?

S: Itbled.

T: Let's see how blood circu-
lates or moves in your body (he
produces the diagrams). Pointing
to the heart he asks:What is this
organ called?

S: Heart

T: Right. This organ which has
two sides, right and left. (As he is
speaking, he points to the parts) So
it has two halves, and each half has
two chambers or rooms: Auricle
and ventricle. Blood flows through

tubes of varying sizes. These tubes

are called blood vessels. Light
vessels which carry blood away
from the heart and have a lot of
Oxygen are called arteries — Dark
vessels which carry blood back to
the heart and have Co, {carbon
dioxide) are called veins.

For hundred of years doctors
and scientists have talked about
two kinds of blood vessels; arteries
and veins. It was known that both,

“of them are connected to the heart.

But it was believed that arteries
and veins were entirely separate,
with no connection between them.

William Harvey is the first
doctor who discovered that arteries
and veins were not separate. He
had a brilliant idea. He thought
that perhaps the blood leaves the
heart only through the arteries and
returns to it through the Veins. If
this is so, thent the same blood

circulates through the body in a
closed system of blood vessels.

In 1661, after Harvey’s death,
they discovered that arteries and
viens one connected to each other
by capillaries.

Let's see who william Harvey
was. He was an English doctor and
scientist, born on April 1. 1578. He
was born in Folkstone. He
attended school in Conterbury and
entered Cambridge University at
the age of 16. After getting a
doctoral degree from Padua Uni-
versity, he returned to London and
began to practice medicine:

Activities

The teacher writes all the
difficult and new words on the
board and has the students repeat
after him.

It is of great importance to
practice the following words in
context or by using the diagram.

experiment /ik'spenimant/ (V)
test; to observe how sth happens

increase /inkriis/ (V)

‘to become greater.

seacoast/ vessel/ ‘vest /
appoiniment /3'pointmant/ artcry/ asan

veins/ /vem/
brilliant/ brint

require /ri'kwars ¥
lecture / 'lektfa?

surgery/‘sa:dzar: Criculare
blood /blad/ capillary/ka'pilan
Reading Stage:

The teacher may allow any
volunteer students to read one
paragraph while the others are



29. These

_.

not five ships. ‘ﬂ

30. Mina

ared apple.

G. Look at the pictures and answer the following
questions: (5 marks) -

31. What time is it?

32. Are there many books under the table?

33. What is that?

34. Is this a school?

35. Where are the students?
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Continued from page 50 h

Dose it make sense to you that
language acquisition results from
habit formation? If so, will the
habits of the native language
interfere  with target language
learning? Should the commission
of errors be prevented as much as -
possible? Should the major focus
be on the structural patterns of the
target language? Which of these or
the other principles of the Audio -
Lingual Method are acceptable to
you?

. Is a dialog a useful way to’
‘introduce new material? Should it
be memorized through mimicry of
the teacher’s model? Are structure
drills valuable pedagogical
activities? Is working on pronunci-
ation through minimal-pair drills a
worthwhile activity? Would you
say these technigues (or any others
of the Audio - Lingual Method)
are ones that you can use as
described? Could you adapt any of
them to your own teaching
approach and situation?

. J
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I. DICTATION: (5 marks)
Listen to the teacher and fill in the blanks with
correct words:

I have ,brother and two sisters. My
brother is a . He has a large
. It i§ ———— My sisters are
students. There are many classrooms in
school.
1. STRUCTURE:

A. Choose the correct answer: (5 marks)
1. “What's your sister?”’
* anurse.” (I'm-You're-She’s—
He’s)
2. “Has she a yellow dress?”

“No, she hasn't. dress is white. (His

-My - Our - Her)
3, “Have you green -——— 7" (shoes — shoe
~ashoe)
“No, I haven’t.”
4. “How Al today?”
“He’s fine, thank you.”  (has - is - have - are)
5. Please put your coat. (at-in-to-

on)

_B. Put the words in right order: (5 marks)
baby / Mary / a / ha [ 6.

\
yellow / they / Have vV bags / ?7 7.

trees / there / the garden/ Are /many /in /?
8. '
large / is / mosque / That / a /
9. -

your / What
10.
C. change like the Model: (5 marks)
Model: They are nurses.  Sheisa nurse,
11. They are bicycles.

brother / is [/ ?

Yo

12. You are not dentists.

13. Are those chairs?
14. There are pens under the desks,

15. The boys ‘have red shirts.

D. Make sentences using: There is or There are. (5
marks)

Example: boy/picture There is a boy in the picture.
16. house /picture
17. picture/wall
18. girls/classroom
19. eight apples/basket
20. manyboys/miosque

ITI . VOCABULARY:

E. Fill in the blanks with these words: (5 marks)
brother — quarter — scarf — soldiers ~ three

21. My sister has a black
22 P lease count the

windows here.

24, There are
23. How is your ?
25.It'sa to eleven.

F. Look at the pictures and complete the sentences:
(5 marks)

26. That umbrelia ————  black.
27. The boys a ball.
28. That is




stand their students better, and the way they learn various aspects of
language use, is proliferating in a number of tangential disciplines.
Teachers absorbed in their daily, demanding tasks have neither the
time nor the energy rto seek this information in research reports and
books that are not readily accessible to them. This book endeavors to
make their task easier. From conclusions of experts in linguistics;
psycholinguistics; sociolinguistics; cognitive psychology; studies of
personality, motivation, and child development; educational theory;
and curriculum experimentation | have drawn together the most
pertinent findings. I have tried to explain these clearly, while demon-
strating in practical recommendations how this information can be
of use to second-language teachers — stimulating them, I hope, to
imaginative efforts to incorporate this new knowledge into their own
teaching. I have tried to give them both a historical perspective and.a
panorama of the present scene. For those facing unexpected difficul-
ties in a new situation, I hope the theoretical notions brought for-

ward will help them to see how some of their most baffling problem.
can be approached. In second-language teaching, we cannot expect
to find ready-made solutions that we can apply without reflection.
Each situation must be approached according to its own logic, and
we are frequently on our own as we decide what to do next,

The theme of this book is centered in Chapter 8: “The Natural and
the Normal in Language Learning.” Student learning is central; teach-
ing is facilitative of learning. To be able to communicate naturally,
students must know the forms of the langhiage native speakers nor-
mally use in all kinds of circumstances. In other words, they must
possess linguistic skills they can use to express their own intentions
and feelings and understand those of others, whose cultural back-
ground and ways of conveying meanings may be very different.

This book will be useful in methods courses, for in-service training,
in refresher courses and summer institutes for practicing teachers, in
training courses for teaching assistants in colleges, in the departmen-
tal library, or for an individual teacher’s private reading. It can pro-
vide the applicational element in a theoretical course in linguistics or
psycholinguistics directed toward teachers. It will bring the untrained
teacher {and one long in the profession} up to date with the field,
providing a wealth of ideas for self-training and improvement.

Many extra readings are indicated in the notes for those who wish
to continue witha specialized study of any particular topic or issue.
Like the rest of the book, these provide an overview of earlier work
as well as explication and evaluation of current trends with which the
teacher should be conversant. (There is much to be learned from our

_predecessors as well as our contemporaries.) The notes are placed at
the end of the book for easy consultation. In this way these constitute
a more useful reference tool. The reader should note that the Bibliog-
raphy comprises only books; references to articles can be found by
looking for the author’s name in the Index.

The questions at the end of each chapter should provoke retiection
and stimulate discussion within a class group or among colleagues.
Many will be useful for term papers or short investigative projects;
others will encourage readers to design their own activities in order
to direct their language teaching toward more natural communication.
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How varied is the language teaching enterprise! The readers of this
book have, or will have, students of all ages, of all kinds of cultural
and educational backgrounds, with varied reasons for wanting to
acquire a second language (some frankly pragmatic and utilitarian,
others cultural or personal). Their students learn the language in
short courses, intensive courses, or in long sequences. In their native

" languages, some are literate, some illiterate. Some are migrants, some

refugees, some small children, some retired persens, some college
students. Some love languages and all kinds of verbal acrivities; for
others the learning of a language is a chore from which they have
found no way of escaping. The teachers are an equally diverse group:
Some have been trained as language teachers; others have drifted into
it because they know the language well; still others-have moved over
from the teaching of social studies, elementary school reading, or
some carcer outside of education. Some are well informed on re-
search in language learning and related areas; some are neophytes.
How can one book address all of these needs?

First of ali, second-language teachers should be thoughtful profes-
sionals, not mere day laborers. Knowledge that can help them under-

tv




1 2 3 4 5
6 T
8
9 10
11 : 12
13 14
15 16
17 18
19
20
Waagerecht

1 Dort stellen Sie lhr Auto hin, wenn Sie zum
Einkaufen in die Stadt fahren. 6 Damit (und
natiirlich mit Wasser) waschen sich die Leute. 7 Sie
fahren nach Berlin? Dann wiinsche ich Ihnen

schéne Reise.- 8 Wo st
Auto? - Das habe ich zu Hause
gelassen. 10 In diesem Restaurant kénnen Sie sehr
gut . 1l Sie ist groBer als eine
Zigarette und man kann sie rauchen. 12 AbKiirzung
fir “Europiische Gemeinschaft”. 13;Wenn Si¢ in
Oberdorf aussteigen wollen, ‘diirffen - Sie keinen
Schnellzug nehmen, denn = diese  Ziige
nicht iiberall. 15 Dieses Auto ist
. 17 Sie stand|
dem Geschift und wartete aufl

ilber vier Meter

4  Als es

- Grofistadt Kéln liegt

Kreuzwortritsel 3

re
‘Bearbeitet von: Nastaran Mobasser

mich, 20 Ich méchte zwei Wochen
Urlaub machen - wenn es geht, noch linger.

Senkrecht

1 Sie sollten sie nicht vergessen, wenn Sie die
Adresse auf einen Briefumschlag schreiben. 2 Wenn
einer eine macht, dann kann er
viel erzdhlen. 3 Wenn Sie sich zum ersten Mal auf ein
setzen, sollten Sie vorsichtig sein.

dunkel wurde, fuhren sie zum
: in ein kleines Restaurant. 5 Eine
Postkarte ist genau 14,8 breit. 9

Jemand, der in einem staatlichen Biiro arbeitet, ist
meistens ein - . 14 Sie haben schon
so lange gearbeitet - Sie sollten mal eine
machen. 16 Abends trinkt er
gemne ein; Milch. 18 Ich werde noch
vier Uhr warten, dann mub ich leider gehen. 19 Die
Rhein.
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More on Words

by sh, zarei Neyestanak
l In the previous issue we intro- |
duced five different words which
could be confusing for some non-
native speakers. In this issue we
have selected some more words of
this type. :
These words have been chosen
from the school text books and
maybe used in your English classes.

refrences:
1) The Work Book Dictionary
Thorndike - Barhart.
2) In other words, 1977, 1969
Scoth, Foresman and Com-
pany. Andrew Schiller -
William A. Jenkins

£4




switch roles and memorize the
other person’s part. Another way
of practicing the two roles is for
half of the class to take one role
and the other half to take the
other. After the dialog has been
memorized, pairs of individual
students might perform the dialog
for the rest of the class.

In the Audio-Lingual Method,
certain sentence patterns and
grammar points are included within
the dialog. These patterns and
points are later practiced in drills
based on the lines of the dialog.
Backward Build-up (Expansion) Drili
This drill is used when a long line of
a dialog is giving students trouble.
The teacher breaks down the line
into several parts. The students
repeat a part of the sentence,
usually the last phrase of the line.
Then, following the teacher’s cue,
the students expand what they are
repeating part by part until they are
able to repeat the entire line, The
teacher begins with the part at the
end of the sentence (and works
backward from there} to keep the
intonation of the line as natural as
possible. This also directs more
student attention to the end of the

sentence, where new mformatlon.

typically occurs.
Repetition Drifl
Students are asked to repeat the

teacher’s model as accurately and

as quickly as possible. This drill is
often used to teach the lines of the
dialog.

Chaln Drill

A chain drill gets its name from the
chain of conversation that forms
around the room as students, one-
"by-one, ask and answer questions
of each other. The teacher begins
the chain by greeting a particular
student, or asking him a question.
That student responds, then turns

to the student sitting next to him.
The first student greets or asks a
question of the second student and
the chain continues. A chain drill
allows some controlled communi-
cation, even though it is limited. A
chain drill also gives the teacher an

opportunity to check each student’s

speech.

Single - slot Substitution Dril}

The teacher says a line, usually
from the dialog. Next, the teacher
says a word or a phrase - called the
cue. The students repeat the line
the teacher has given them, sub-
stituting the cue into the line in its
proper place. The major purpose
of this drill is to give the students
practice in finding and filling in the
slots of a sentence.

Multiple - slot Substitution Drill

This drill is similar to the single -
slot substitution drill. The differ-
ence is that the teacher gives cue
phrases, one at a time, that fit into
different slots in the dialog line.
The students must recognize what
part of speech each cue is, where it
fits into the sentence, and make
any other changes, such as subject-
verb agreement. They then say the
line, fitting the cue phrase into the
line where it belongs,
Transtormation Drill

The teacher gives students a certain
kind of sentence, an affirmative
sentence for example. Students are
asked to transform this sentence
into a negative sentence. Other
examples of transformations to ask
of students are changing a state-
ment into a question, an active
sentence into a passive-one, or
direct speech into reported speech.
Question - and - answer Drill

This drill glves students practme
with answering questions. The
students should answer the
teacher’s questions véry quickly.

Althought we did not see it in our
lesson here, it is also possible for
the teacher to cue the students to
ask questions as well. This gives
students practice with the question
pattern.

Use of Minimal Pairs

The teacher works with pairs of
words which differ in only one
sound; for example, “ship / sheep.”
Students are first asked to perceive
the difference between the two

- words and later to be able to say

the two words. The teacher selects
the sounds to work on after she has
done a contrastive analysis, a
comparison between the students’
native language and the language
they are studying.

Complete the Diatog

Selected words are erased from a
dialog students have learned. Stu-
dents complete the dialog by filling
in the blanks with the missing
words.

GRAMMAR GAME

Games like the supermarket
alphabet game described in this
chapter are often used in the Audio
- Lingual Method. The games are
designed to get students to practice
a grammar point within a context.
Students are able to express them-

‘selves althought it is rather limited

in this game. Notice there is also a
lot of repetition in this game.

| CONCLUSION ' I

We've looked at both the techni-
ques and the principles of the
Audio- Lingual Method, Try now
to make the bridge between this

- book and your teaching situation.

| To be Continued-on page 44
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her students with a good model for
imitation.

Students are imtators of the
teacher’s model or the tapes she
supplies of model speakers. They
follow the teacher’s directions and
respond as accurately and as rapidly
as possible.

3. What are some characteristics of
the teaching / learning process?

New vocabulary and structures

are presented through dialogs. The
dialogs are learned through imita-
tion and repetition. Drills (such as
repetition, backward build - up,
chain, substitution, transformation,
and question - and - answer) are
conducted based upon the patterns
present in the dialog. Students’
successful responses are positively
reinforced. Grammar is induced
from the examples given; explicit
~ grammar rules are not provided.
Cultural information is contex-
tualized in the dialogs or presented
by the teacher. Students’ reading
and written work is based upon the
oral work they did earlier.
4, What is the nature of student -
teacher interaction? What is the
nature of student - student interac-
tion?

There is student - to - student
interaction in chain drills or when
students take different roles in
dialogs, but this interaction is
teacher - directed. Most of the
interaction is between teacher and
students and is initiated by the
teacher. o
5. How are the feelings of the
students dealt with?

There are no principles of the
method that relate to this area.

6. How is language viewed? How is
culture viewed?

The view of language in the
Audio-Lingual Method- has been

influenced by descriptive linguists.
Every language is seen as having its
own unique system. The system is
comprised of several different
levels: phonological, morphologi-
cal, and syntactic. Each level has its
own distinctive patterns.

Everyday speech is emphasized
in the Audio-Lingual Method, The
level of complexity of the speech is
graded, however, so that beginning
students are presented with only
simple forms.

. Culture consists of the everyday
behavior and lifestyle of the target
language speakers.

7. What areas of language are
emphasized? What language skills
are emphasized?

The structures of the language
are emphasized over all the other
areas. The syllabus is typically a
structural one, with the structures
for any particular unit included in
the new dialog. Vocabulary is also
contextualized within the dialog. It
is, however, limited since the
emphasis is placed on the acquisi-
tion of the patterns of the lan-
guage.

The natural order of skills
presentation is adhered to: listen-
ing, speaking, reading, and writing.
The oral/aural skills receive most of
the attention. Pronunciation is
taught from the beginning, often by
students working in language
laboratories on discriminating bet-
ween members of minimal pairs.

8. What is the role of the students’
native language?

The habits of the students’
native language are thought to
intrefere  with the students’
attempts to master the target
language. Therefore, the target
language is used in the classroom,
not the students’ native language.
A contrastive analysis between the

students’ native language and the
target language will reveal where a
teacher should expect the most
interference.

9. How is evaluation accom-
plished?

The answer to this question is
not obvious because we didn’t
actually observe the students in this
class taking a formal test. If we
had, we would have seen that it was
discrete-point in nature, that is,
each question on the test would
focus on only one point of the
language at a time. Students might
be asked to distinguish between
words in a minimal pair, for
example, or to supply an approp-
riate verb form in a sentence.

10. How does the teacher respond
to student errors?

Student errors are to be avoided
if at all possible through the’
teacher’s awareness of where the
students will have difficulty and
restriction of what they are taught

to say.

REVIEWING THE

TECHNIQUES

if you agree with the above
answers, you may wish to imple-
ment the following techniques; of
course, even if you don't agree,
there may be techniques described
below that you are already using or
can adapt to your approach.

Dialog Memorization

Dialogs or short conversations
between two people are often used
to begin a new lesson. Students
memorize the dialog though
mimicry (sometimes this is referred
to as “‘mim-mem”); students usu-
ally take the role of one person in
the dialog, and the teacher the
other. After the students have'
learned the one person’s lines, they.

o



Principles

It is important to prevent learners
from making errors. Errors lead to
the formation of bad hahjts. When
errors do occur, they should be
immediately correctedtheteacher.

The purpose of language learning is
to learn how to use the language to
communicate.

Particular parts of speech occupy
particular “slots” in sentences. In
order to create new sentences,
students must learn which part of
speech occupies which slot.

Positive reinforcement helps the
students to develop correct habits.

Students should learn to respond to
both verbal and nonverbal stimuli.

Each language has a finite number
of patterns. Pattern practice helps
students to form habits which
enable the students to use the
patterns,

Students should “overlearn,” i.e.,
learn to answer automatically with-
out stopping to think.

The teacher. should be like an or-
chestra leader - conducting, guid-
ing, and controlling the students’
behavior in the target language.

The major objective of language
teaching should be for students to
acquire the structural patterns;
students will learn vocabul
afterward. :

Observations

14.Students are given no gram-
mar rules; grammatical points are
taught through examples and drills.

Prindples
The learning of a foreign language

. should be the same as the acquisi-

tion of the native language. We do
not need to memorize rules in
order to use our native language.
The rules necessary to use the
target language will be figured out
or induced from examples,

15. The teacher does a con-
trastive analysis of the target
language and the students’native
language in order to locate the
places where she anticipates her
students will have trouble.

The major challenge of foreign
language teaching is getting stu-
dents to overcome the habits of
their native language. A compari-
son between the native and target
language will tell the teacher in
what areas her students will pro-
bably experience difficulty.

16. The teacher writes the dialog
on the blackboard toward the ‘end
of the week. The students do some
limited written work with the

. dialog.

Speech is more basic to language
than the written form. The
“natural order” - the order chil-
dren follow when learning their
native language - of skill acquisi-
tion is: listening, speaking, read-
ing, and writing.

17. The supermarket alphabet

. game and a discussion of American

supermarkets and football are
included.

" REVIEWING THE
PRINCIPLES

At this point we should turn to the
ten questions we have answerd for
each method we have considered so
far.
1. Whatare the goals of teacherswho
use the Audio - Lingual method?
Teachers want their students to
be able to use the target language
communicatively. In order to do

-present

Language cannot be separated
from culture. Culture is not only
literature and the arts, but also the
everyday behavior of the people
who use the target language. One
of the teacher’s responsibilities is to
information about that
culture.

- this, they belicve students need 1o

overlearn the target language, to
learn to use it automatically without
stopping to think. Their students
achieve this by forming new habitsin
the target [anguage and overcoming
the old - habits of their native
language.
2. What is the role of the teacher?
‘What is the role of the students?
The teacher is like an orchestra
leader, directing and controlling the
language behavior of her students.
She also is responsible for providing
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continues witheachplayeraddingan
item that begins with the next letter
in the alphabet, Before adding his
own item, however, each player
must mention the items of the other
students before him. If the student
~ has difficulty thinking of anitem, the
other students or the teacher helps.

8. A presentation by the teacher
on supermarkets in the United
States follows the game. The
teacher tries very hard to get
meaning across in English. The
teacher answers the students’ ques-
tions about the differences between
American supermarkets and Mali
open-air markets. They also discuss
briefly the differences between
American and Mali football. The
students seem very interested in
the discussion. The teacher pro-

mises to continue the discussion of
popular American sports the next
week.

THINKING ABOUT THE

EXPERIENCE

Although it is true that this was a
very brief experience with the
Audio-Lingual Method, let’s see if
we can make some observations
about the behavior of the teacher
and the techniques she used. From
these we should be able 1o figure
out the principles underlying the
Audio-Lingual Method, We will
make our observations in order,
following the lesson plan of the
class we observed. -

Observations
1. The teacher introduces a new
dialog.

Principles

Language forms do not occur by
themselves; they occur most natur-
ally within a context.

2. The language teacher uses
only the target language in the
‘classroom.

Actions, pictures, or realia are
used to give meaning otherwise.

The native language and the target
language have separate linguistic
systems. They should be kept apart
so that the students’ native lan-
guage interferes as little as possible
with the students’ attempts to
acquire the target language.

3. The language teacher intro-
duces the dialog by modeling it two
times; she introduces the drills by
modeling the correct answers; at
other times, she corrects misproun-
ciation by modeling the proper
sounds in the target language.

One of the language teacher’s
major roles is that of a model of the
target language. Teachers should
provide students with a native-
speaker-like model. By listening to
how it is supposed to sound,
students should be able to mimic
the model.

Observations

5. The students stumble over
one of the lines of the dialog. The
teacher uses a backward build- up
drill with this line.

6. The teacher initiates a chain
drill in which each student greets
another. )

7. The teacher uses single-slot
and multiple-slot substitution
drills.

8. The teacher says, “Very
good”, when the students answer
correctly.

9. The teacher uses spoken cues
and picture cues.

10. The teacher conducts transfor-
mation and question-and-answer
drills.

11. When the students can
handle it, the teacher poses the
questions to them rapidly.

12. The teacher provides the
students with cues; she calls on
individuals; she smiles encourage-
ment; she holds up pictures one
after another. '

4. The students repeat each line
of the new dialog several times.

Language learning is a process of
habit formation. The more often
something is repeated, the stronger
the habit and the greater the
learning.

13. New vocabulary is intro-
duced through lines of the dialog;
vocabulary is limited.

or



“Are you going to the bus sta-
tion?” She answers her own ques-
tion, “No, I am going to the
supermarket.”

The students understand that
they are required to look at the
- picture and listen to the question
and answer negatively if the place
in the question is not the same as
what they see in the picture. “Are
you going to the bus station?”’ The
teacher asks while holding up a
picture of a cafe. “No, I am going
to the cafe,” the class answers.

“Very good!” exclaims the
teacher. After posing a few more
questions which require negative
answers, the teacher produces the
picture of the post office and asks,
‘“Are you going to the post office?”
The students hesitate a moment
and then chorus, “Yes, I am going
to the post office.”

“Good,” comments the teacher.
She works a little longer on this
question-and-answer-drill, some-
times providing her students with
situations that require a negative
answer and sometimes with situa-
tions that a positive one. She calls
on individuals now, smiling encour-
agement to each student. She holds
up pictures and poses questions
one right after another, but the
students seem to have no trouble
keeping up with her. The only time
she changes the rhythm is when a
student seriously mispronounces a
word. When this occurs she
restates the word and works briefly
with the student until his pronunci-
ation is closer to her own,

For the final few minutes of the
class, the teacher returns to the
dialog with which she began the
lesson. She repeats it once, then
has the half the class to her left do
Bill's lines and the half of the class
to her right do Sally’s. This time

there is no hesitation at all.The
students move through the dialog
briskly. They trade roles and do the
same. The teacher smiles, “Very
good. Class dismissed.”

The lesson ends for the day.
Both the teacher and the students
have worked hard. The students
have listened to and spoken only
English for the period. The teacher
is tired from all her action, but she
is pleased for she feels the lesson
went well. The students have
learned the lines of the dialog and
to respond without hesitation to
her cues in the drill pattern.

In lessons later this week the
teacher will do the following:

1. Review the dialog.

2. Expand upon the dialog by

adding a few more lines, such as “1 -

am going to the post office. I need
a few stamps.”

3. Drill the new lines and
introduce some new vocabulary
items through the new lines, for
example:

A “Iam going to the supermarket.

*“... library.
C “... drugstore.
A Ineed alittle butter.”
B ...few books.”
C ...little medicine.”

4. Work on the difference
between mass and count nouns,
contrasting “‘a little/a few” with
mass and count nouns respectively.
No grammar rule will ever be given
to the students. The students will
be led to figure out the rules from
their work with the examples the
teacher provides.

5.,A contrastive analysis (the
comparison of two languages, in
this case, the students' native
language and the target language,
English) has led the teacher to
expect that the students will have
special trouble with the pronuncia-

tion of words such as “little,”
which contain/I/. The students do
indeed say the word as if it
contained/i/. As a result, the
teacher works on the contrast
between/I/ and/fi/ several times

‘during the week. She uses minimal-

pair . words, such as “sheep,”
“ship”, “leave,” “live”; and
“he’s,” “his” to get her students
first- to hear the difference in
pronunciation between the words
in each pair, Then, when she feels
they are ready, she drills them in
saying -the two sounds first by
themselves, and later in words,

phrases, and sentences. _
6. Sometime towards the end of

the week the teacher writes the

-dialog on the blackboard. She asks

the students to give her the linesand
writes them out as the students say
the words. They copy the dialog in
their notebooks. They also do some
limited written work with the dialog.
In one exercise the teacher has
erased fifteen selected words from
the expanded dialog. The students
have to rewrite the dialog in their
notebooks, supplying the missing
words without looking at the
complete dialog they copied earlier.

7. OnFriday theteacherleadsthe
class in the *“supermarket alphabet
game.” The game starts with a
student who needs a food item
beginning with the letter “A.” The
student says, “I am going to the
supermarket. I need a few apples.”
The nextstudentsays, ““Iam goingto
the supermarket. He needs a few
apples. I need a little bread (or “a
few bananas” or any other fooditem
you could find in the supermarket
beginning with the letter “B”).” The
third student continues, “I am going
to the supermarket. He needs a few
apples. She needs a little bread. 1
need a little cheese.” The game
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am going to the bank.”

From her example the students
realize that they are supposed to
take the cue phrase (*‘the bank™),
which the teacher supplies, and put
it into its proper place in the
sentence.

Now she gives them their first
cue phrase, “The drugstore.”
Together the students respond, “I
am going to the drugstore.” The
teacher smiles. “Very good!” she

.exclaims. The teacher cues, “The.

park.” The students chorus, “I am
going to the park.”

Other cues she offers in turn are

“the cafe,” *‘ the supermarket,”
“the bus station,” ‘“‘the football
field,” and “the library.” Each cue
is aceompanied by a picture as
before. After the students have
gone through the drill sequence
three times, the teacher no longer
provides a spoken cue phrase.
Instead she simply shows the
pictures one at a time, and the
students repeat the entire sentence
putting the name of, the place in
the picture in the appropriate slot
in the sentence, ‘

A similar procedure is followed
for another sentence in the dialog,
*How are you?” The subject
pronouns ‘he,” “she,” “they,” and
“you” are used as cue words. This
substitution drill is slightly more
difficult for the students since they
have to change the form of the verb
“be” to “‘is”, “am,” or “are,”
depending on which subject pro-
noun the teacher gives them. The
students are apparently familiar
with the subject pronouns since the
teacher is not using any pictures.
Instead, after going through the
drill a few times supplying oral
cues, the teacher points to a boy in
the class and the students under-
stand they are to use the pronoun

“he” in the sentence. They chorus,
“How is he?” “Good!” says the
teacher. She points to a girl and

waits for the class’s response, then.

points to other students until all the
subject pronouns are substituted

into the sentence.
Finally, the teacher increases

the complexity of the task by
leading the students in a multi-slot
substitution drill. This is essentially
the same type of drill as the single-
slot the teacher just used. However
with this drill,. students must,
recognize what part of speech the
cue word is and where it fits into
the sentence. The students still
listen to only one cue from the
teacher. Then they must make a
decision concerning where the cue
word or phrase belongs in a
sentence also supplied by the
teacher. The teacher in this class
starts off by having the students
repeat the original sentence from
the dialog, ‘I am going to the post
office”. Then,she gives them the
cue “she”. The students under-
stand and produce, “‘she is going to
the post office.” The next cue the
teacher offers is “to the park.” The
students hesitate at first; then they
respond by correctly producing,
“She is going to the park.” She
continues in this manner, some-
times providing a subject pronoun,
other times naming a location.

The substitution drills are fol-
lowed by a transformation drill.

“This type of drill asks students to

change one type of sentence into
another — an affirmative sentence
into a negative or an active
sentence into a passive, for exam-
ple. In this class, the teacher uses a
substitution drill that requires the
students to change a staternent into
a yes/no question. The teacher
offers an example, “I say, ‘She is

going to the post office’. You make
a question by saying, ‘Is she going
to the post office?”

The teacher models two more
examples of this transformation,
then asks, “Does everyone under-
stand? OK, let’s begin. ‘They are
going to the bank.”” The class
replies in turn, “Are they going to
the' bank?” They . transform
approximately fifteen of these
patterns, and then the teacher
decides they are ready to move on
to a question-and-answer drill.

The teacher holds up one of the
pictures she' used earlier, the
picture of a football field, and asks
the class, “Are you going to the
football field?” She answers her
own question, “Yes, I'm going to
the football field.” She poses the
next question while holding up a
picture of a park, “Are you going
to the park?” And again answers
herself, “Yes, I'm going to the
park.”’She holds up a third picture,
the one of a library. She poses a
question to the class, “Are you
going to the library?” They
respond together, “Yes, I am going
to the library.”

“Very good,” the teacher says.
Through her actions and examples,
the students have learned that they
are to answer the questions follow-
ing the pattern she has modeled.
The teacher drills them with this
pattern for the next few minutes.
Since the students can handle it,
she poses the question to selected
individuals rapidly, one after
another. The students are expected
to respond very quickly, without
pausing.

The students are able to keep up
with the pace, so the teacher moves
on to the next step. She again
shows the class one of the pictures, .
a supermarket this time. She asks,




repeat the dialog now. Listen
carefully, but no talking please.
“Two people are walking along
a side walk in town. They know
each other, and as they meet, they
stop to talk. One of them is named
Sally and the other one is named
Bill. T will talk for Sally and for
Bill.
Listen to their conversation:
SALLY': Good morning, Bill.
BILL: Good morning, Sally.
SALLY: How are you?
BILL: Fine, thanks. And you?
SALLY: Fine. Where are you going?

BILL: I’'mgoingtothepostoffice.

SALLY: Iamtoo. Shallwe gotoget-
her?

BITL: Sure.Let’sgo.

“Listen one more time. This
time try to understand all that I am
saying.”

Now she has the whole class
repeat each of the lines of the
dialog after her model. They repeat
each line several times before
moving on to the next line. When
the class comes to the line. “I'm
going to the post office,” they
stumble a bit in their repetition,
The teacher, at this point, stops the
repetition and uses a backward
build-up drill (expansion drill}. The
purpose of this drill is to break
down the troublesome sentence
into smaller parts. The teacher
starts with the end of the sentence
and has the class repeat just the last
two words.Since they can do this,
the teacher adds a few more words,
and the class repeats this expanded
phrase. Little by little the teacher
builds up the phrases until the
entire sentence is being repeated.
TEACHER:Repeatafterme: post

office.
CLASS: Post office.
TEACHER:To the post office.
CLASS: To the post office.

TEACHER:Goingtothe postoffice.

CLASS:  Goingtothepostoffice.
TEACHER:I'mgoingtothe postof -
fice.

CLASS: I'mgoingtothe postoffice.
Through this step-by-step proce-
dure, the teacher is able to give the
students help in producing the
troublesome line. Having worked
on the line in small pieces, the
students are also able to take note
of where each word or phrase
begins and ends in the sentence.

After the students have
repeated the dialog several times,
the teacher gives them a chance to
adopt the role of Bill while she says
Sally’s lines. Before the class
actually says each line, the teacher
models it. In effect, the class is
experiencing a repetition drill
where the task is to listen carefully
and attempt to mimic the teacher’s
model as accurately as pogsible.

Next the class and the teacher
switch roles in order to practice a
little more, the teacher saying Bill’s
lines and the class saying Sally's.
Then the teacher divides the class
in half so that each half gets to try
to say on their own either Bill's or
Sally’s lines. The teacher stops the
students from time to time when
she feels they are straying too far
from the model, and once again
provides a model, which she has
them attempt to copy. To further
practice the lines of this dialog, the
teacher has all the boys in the class
take Bill’s part and all the girls take
Sally’s.

She then initiates a chain drill
with four of the lines from the
dialog. A chain drill gives students
an opportunity to say the lines in.
dividually. The teacher listens and
can tell which students are struggl-
ing and will need more practice. A
chain drill also lets students use the

expressions in communication with
someone else, even though the
communication is very limited. The
teacher addresses the students
nearest her with, “Good moming,
Jose.” He, in turn, responds,
“Good morning, teacher.” She
says, “How are you?” Jose ans-
wers, “Fine, thanks. And you?”
The teacher replies, “Fine.” He
understands through the teacher’s
gestures that he is to turn to the
student sitting beside him and
greet her. That student, in turn,
says her lines in reply to him. When
she has finished, she greets the
student on the other side of her.
This chain continues until all of the
students have a chance to ask and
answer the questions, The last
student directs the greeting to the
teacher.

Finally, the teacher selects two
students to perform the entire
dialog for the rest of the class.
When they are finished, two others
do the same. Not everyone has a
chance to say the dialog in a pair
today, but perhaps they will some-
time this week.

The teacher moves next to the
second major phase of the lesson:
She continues to drill the students
with language from the dialog, but
these drills require more than
simple repetition. The first drill the
teacher leads is a single-slot sub-
stitution drill in which the students
will repeat a sentence from the
dialog and replace a word or phrase
in the sentence with the word or
phrase the teacher gives them. This
word or phrase is called the cue.

The teacher begins by reciting a
line form the dialog, *“I am going to
the post office.” Following this she
shows the students a picture of a
bank and says the phrase, “The
bank.” She pauses, then says, “I
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INTRODUCTION

The Audio-Lingual Method,
like the Direct Method we have
examined, bhas a goal very

" different from that of the Gram-
mar-Translation Method. The
Audio-Lingual Method was devel-
oped in the United States during

* Techniques and principles in Language teaching.

World War II. At that time there
was a need for people to learn
foreign languages rapidly for milit-
ary pruposes. As we have seen, the
Grammar-Translation Method did
not prepare people to use the
target language. While communi-
cation in the target language was
the goal of the Direct Method,
there were at the time exciting new
ideas about language and learning
emanating from the disciplines
of descriptive  linguistics and
behavioral psychology. These ideas
led to the development of the
Audio-Lingual Method. Some of
the principles are similar to those
of the Direct Method, but many
are different, having been based
upon conceptions of language and
learning from these two disciplines.

In order to come to an under-
standing of this method, let us now
enter a classroom where the
Audio-Lingual Method is being
used. We will sit in on a beginning
level English class in Mali. There
are thirty-four students, thirteen to
fifteen years of age. The class
meets for one hour a day, five days
a week.

EXPERIENCE

As we enter the classroom, the
first thing we notice is that the
students are attentively listening as
the teacher is presenting a new
dialog, a conversation between two
people. The students know they
will be expected to eventually
memorize the dialog the teacher is
introducing. All of the teacher’s
instructions are in English. Some-
times she uses actions to convey
meaning, but not one word of the
students’ mother tongue is uttered.
After she acts out the dialog, she
says: '

“All right, class. I am going to
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CAN YOU FIGURE THEM OUT?

a. How can you stick paper or
playing cards on a smooth wall
without the use of any kind of glue,
paste, adhesives, tacks, mails or
any other solid or liquid?

b. How can you pick a dime off a
table and drop it into a glass on
another table without touching the
dime or table with any part of your
body or without using a knife or
any metal, cardboard or wooden
instrument to lift it?

c. How is it possible to place two
oblong mirrors in front of you in
such a way that you can read in
them the type- on this page
normally?

d. Joe and Fred had lunch
together. When the dessert came
Joe took a lump of sugar and set it
on fire but when Fred tried to do it
the sugar would not burn. What did
Joe do to the sugar to make it
burn?

THE REMARKABLE EGG |

Williams had a handsome peacock
who laid an egg in Simpson’s
automobile while it was parked on
Robinson’s farm. Since this egg
was valuable all men claimed it.
Williams said it was his because his

peacock laid it. Simpson claimed it
because it was found in his farm,
Robinson said it was his because it
was found on his farm. The matter
of owner ship was taken before an
eminent judge who threw the case
out of court. Why did his honor do
such a seemingly rash thing?
Answers
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PEDAGOGICAL
APPLICATIONS OF
CONTRASTIVE ANALYSIS
TO TEACHING
ENGLISH CONSONANT
CLUSTERS

TO PERSIAN SPEAKEI_!S
Mossa Ahmadian

This study aims to discover the
extent to which CA (Contrastive
Analysis) can be used in teaching
English consonant clusters to Per-
sian speaking students.

It has been claimed that the
difficulties of the learners of a
second language can be predicted
on the basis of a CA of the
student’s L1 and L2. In order for a
theory to make predictions, it must
capture casual relationships. In the
case of second language learning,
CA can make true predictions if it
can discover a casual relationship
between L1 and the learning-of L2,

In order to test the two hypoth-
eses that exist in the literature, a
full CA of the consonant clusters of
Farsi and English was made.
Learning tasks were-constructed in
a manner to specifically revealing
the learning problems of Persian
speaking learners of English con-
sonant clusters. The results discon-
firmed both hypotheses.

1. Introduction ........

2. The Aims of This Study ........

3. The Statement of The CA
Hypothesis ........

4. The Assumptions Underlying
the CA Hypothesis ........

5. The Experiment ....

5.1. Subjects ....



teachers need to force themselives
to speak English in the classroom
at all times since this is for all
practical purposes the only place
where the student will come in
contact with the language.. (In my
personal case, cur Italian teacher
in the United States refused to
speak anything but Italian to us
either in or out of class.)

At first this will be a painful
process for both teacher and
students. Many students will prob-
ably be reluctant to cooperate,
thinking that they sound ridiculous
speaking the foreign language, but
soon it will become evident to them
that language learning is a very
serious endeavor and that they
should take seriously their efforts
to communicate in English.

With the teacher serving as the
model for spoken English, students
will unconsciously pick up phrases
repeated by the teacher, either in
class or in casual conversation. It
has been my experience that not
enough teachers of English speak
English as a medium of instruction
in their classrooms. That is, they do
not address the students in English;
nor do they give instructions or
directions to students in English.
This may be because some teachers
feel unprepared to do so, thus
focusing on the literary used of the
language instead.

My response to them is that a
teacher’s speaking directly to stu-
dents will never be -effectively
replaced either by placing an
emphasis on grammar and litera-
ture or by the use of electronic

gadgets. The effect a' language .

teacher's  presence,  physical
appearance, personal manner,
voice quality, and genuine

enthusiasm as reflected through

teaching style, can have on stu-
dents’ language learning cannot be
overestimated,

Therefore, if a teacher does not
consider his or her oral English
ability to be on a part with she
thinks she has heard on the
commercial tapes, sthe should take
every opportunity to improve
his/her own speaking proficiency in
English. The good nonnativespeak-
ing L, teacher always welcomes the
chance to practice and perfect
his‘her oral language ability. This
can be done in any number of
pleasant and relatively inexpensive
ways: (1) by extensive listening to
language tapes; (2) by taking a
native-speaker of English into

- his/her home as a boarder; (3) by

taking lessons, either privately or
in a class, in conversational English
(with native-speaking teachers, of
course); and (4) by taking a trip to
an Engish-speaking country for a
period of time where s/he spends
his/her time speaking the language
with the natives, not speaking
his/her native language with fellow
compatriots who may have accom-
panied him/her on the trip. In
whatever way s/he decides to do i,
any effort the EFL teacher makes
toward improving his or her oral
language skills will be reflectedin a
greater confidence and ability to
teach these skills in the classroom.

SOME RECOMMENDED
SOURCE BOOKS AND TEXT-
‘ - BOOKS

Student Texts

Dixson, R. 1971. Essential idioms
in English. New York: Regents.
Jones, L. and C. Von Baeyer.
1983. Functions of American

English. Cambridge: Cambridge
University Press.

Thompson, A. J. and A. V.
Martinet. 1980. A practical
English grammar, text and exer-
cise books. Oxford: Oxford
University Press.

Listening Activities Source Books

Blundell, L. and J. Stokes. 1981.
Task listening, text and cassette.
Combridge: cambridge Univer-
sity Press.

Pint, J. 1983. Twentieth contury
news, text and cassette. Oxford:
Pergamon Press.

Scarbrough, D. 1984, Reasons for
listening, text and cassette. Com-
bridge: Cambridge University
Press.

Speaking Practice Source Books

Jones, K. 1982. Simulations in
language teaching. Cambridge:
Cambridge University Press.

Kettering, J. C. 1975. Developing
communicative competence:
Interaction activities Pittsburgh,
Pa.: University of Pittsburgh
Press.

Klippel, F. 1984. Keep talking:
Communicative fluency activities
for language teaching. Com-
bridge: Combridge University
Press.

Paulston, C. B., B. Brunetti, D.
Britton, and J. Hoover. 1975,
Developing communicative com-
petence: Roleplays. Pitisburgh,
Pan University of Pittsburgh
Press.
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person being interviewed, the
teacher can ask them their opinions
of the topic itself. In this case, the
topic was the role of change in a
person’s life. Students talked about
the change of seasons, changes of
address and school, changes in
lifestyles and cultures which must
be made when moving to another
country, and so on.

After listening to the interview
once or twice, students can be
asked to give the gist of the
message. If they cannot do this, the
teacher should play the tape again,
stopping at the most significant or
crucial places to elicit from stu-
dents that which is being said in
each segment. The class working
together in this manner can usually
determine the gist, with approp-
riate guiding questions, and dues
from the teacher, of course.

To check  comperhension
further, students should be given
specific questions with regard to
the speaker’s exact opinions on the
topic and his reasons for these
opinions. The teacher can also
write several other opinions about
the topic on the board, .asking
students whether they think the
person being interviewed would
agree or disagree with the state-
ments based on what they have
heard. These oral activities can be
done in large or small groups.

Glossary
(words marked by a 1 in the text)

abound: exist in great quantity
paramount: supreme; more than all
others consonance: agreement
exemplary: serving as an example,
suitable to be copied

sporadic: happening irregularly
methodically: in an orderly, sys-

W

A

tematic way; carefully

acoustics: the qualities of a place
that make it good or bad for
hearing sounds :

electrical outlets: an electncal
receptacle into which appliances
can be plugged

logistical: relating to the handling
of the details of an operation
embarking on: starting (something
new or different)

engrossing: taking one’s entire
attention; very interesting

chunks: small pieces

grid: a network of evenly spaced
horizontal and vertical lines, or

something resembling such a
network

gist: the general meaning or main
points of something

synopses: short accounts of some-
thing longer

academic: having no practical or
useful significance

have at their disposal: have avail-
able to use

preoccupied: extremely concerned
dippings: items cut out of a
publication

over and over: repeatedly, again

and again

hits: very successful songs, plays,'

etc.

lyrics; the words of a song
Springboards: starting - points
where power is built up
‘launching: starting;
motion

on a par: on a level that is equal or
almost the same

setting in

Finally, reading or writing activities
may be assigned, suchasaparagraph
giving the student’s personal reac-
tion to the interview. In many cases,
the teacher may also be able tofinda
song on the same topic as the
interview or discussion and use that

on another day as an extension of
listening activities on the same
theme. For example, I used the song
“Everything Must Change,” by Paul
Young in a session soon after the
Attenborough interview and found
that students responded quite posi-
tively toavariationonatheme. They
were able to apply language func-
tions, grammatical structures, and
vocabulary studied in class to the
discussion on change, and this gave
them great satisfaction and confi-
dence in their listening and speaking
skills.

Conclusion

Because opportunities for devel-
oping oral language skills are
severely limited in an EFL situation,
teachers carry the sole responsibility
for selecting and designing listening
and speaking activities that engage
students in authentic language use.
The tendency of some teachers to
place excessive emphasis on gram-
mar rules and exercises and on
lengthy literary analyses in the
classroom often detracts from the
building of oral language skills.

Listening and speaking are active
processes and should be taught in a
manner that will induce students to
take an active role in learning. In
language learning, as with any skill,
we learn to do only what we have
practiced many times. This practice
becomes more meaningful if topics
and events fromthe “real” world are
used as springboardst for launch-
ingt genuine communication in the
classrcom.

The teacher can begin to estab-
lish a setting for genuine communi-
cation in English by speaking only
in English ‘to students at all levels
from the very first day of class EFL



are not only tied do “real life”” but
language skills are also presented
in an integrated (not isolated)
manner.

Discussions and interviews

At some point in their lives,

EFL learners may want or need to
listen to the news, to airport or
train announcements, or to
documentaries or interviews in
English. For these situations
nothing serves as better prepara-
tion than récordings of the authen-
tic language used in each case.
Commercially prepared recordings
are indispensable for this purpose
because they are usually well done
and very authentic. To make the

listening activity practical, students -

can be asked to complete tasks
actually required of the listener in
the real context, such as identifying
the gate at which an airline flight
will be boarding, selecting high-
lights from a newscast, or deter-
fnining a speaker’s tone and opin-
ion in a discussion.

As with newscasts, the teacher
should first introduce the topic or
event with pictures and back-
ground information on what stu-
dents are about to hear, asking
questions to determine their famil-
iarity or experience with the topic.
Learners should be encouraged to
guess the meanings of words they
do not understand, and the listen-
ing task should focus on overall
comprehension first, then on
identification of specific informa-
tion. The task should never require
total recall of all the details: this is
not required even when listening in
one’s native language. Vocabulary
words and place names that may
hinder comprehension should be

written one at a time on the board,
with the teacher asking students to

identify these items or doing this.

himself if students do not recognize
them.

As part of the pre-listening
session, a listening task should be
assigned that aims at extracting the
gist of the message, such as
identifying or selecting information
by supplying responses
in a multiple-choice exercise, com-
pleting sentences to a dialogue or
paragraph, filling in a grid, or
writing short answers to questions.:

. Students should be allowed to

listen many times to each listening
selection, and the teacher should
pause after each meaningful seg-
ment of information, such as a
phrase, a clause, or a sentence,
which the students may not have
understood,

Two books that may be used in
intermediate and advanced classes
are Reasons for Listening by David
Scarbrough (1984) and Task Lis-
tening by L. Blundell and K. Stokes
(1981), both published by Cam-
bridge University Press. Task Lis-
tening is written for lower inter-
mediate students and has more
pictures, grids, maps, and work
sheets than Reasons for Listening.
It focuses on practical activities

such as obtaining specific informa-

tion at the airport, over the phone
or on the radio, following direc-
tions and instructions, and learning
how to use a machine. In Task
Listening, the student is present at
an event and obtains the informa-
tion that would be required of him
if he were actually there. This
means that reading and writing
activities are included in the book
and may also be assigned by the
teacher after the listening session.

il
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Reasons for Listening is more
appropriate for more advanced
learners. It begins with relatively

-simple exercises such as airport

announcements and proceeds to
more difficult ones, such as iden-
tifying a speaker’s tone or attitude
during an interview or discussion.
In all exercises, students are given
a listening task that provides a
purpose for listening. They .are
usually required to write down
something in order to show that
they have understood, and this

ensures that they are active
participants in the listening
Process. '

One successful activity I have
used with my class'is the interview.
The reason for listening is clearly
specified in Scarbrough’s (1984: 45)
book:

The reason for listening to this
interview is to find out what an

interesting person like David Atten-

borough thinks about the subject of
change in a person’s life. David
Attenborough is a very popular
writer and film-maker on television
in Britain. He specializes in natural
history.
" For pre-listening, the teacher
can ask if students know who the
person is that is being interviewed.
It is advisable for the teacher to
find out all she can about the
persons before conducting the
listening session. In the case of D.
Attenborough, I just happened to
know that he was director of the
very successful movie, Gandhi
(1982), and added this information
for the benefit of the students. I
asked them if they had seen the
movie and whether or not they had
liked it.

After determining whether or
not the students have heard of the

I |
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would like to suggest that teachers
can take the ideas and adapt them
for their elementary and low
intermediate classes as well.

SAMPLE ORAL LANGUAGE
ACTIVITIES

Listening dictation/spot evaluation

In addition to taped dialogues
that accompany student textbooks,
teachers may purchase commer-
cially produced tapes for use at all
levels of language learning, These
may be recordings of newscasts,
discussions, interviews, conversa-
tions, and announcements. These
tapes are not inexpensive, but
when one considers the effort
taken in producing them and the
resulting high quality and corres-
ponding value of exposing students
to authentic language, their price
becomes a small investment in
students! learning:

Commercially produced news-
casts can be especially effective for
listening dictation and spot evalua-
tion of comprehension if they are
clear, brief -not more than a few
minutes long}, and of high quality.

Here is a sample passage from
Twentieth Century News, by John
Pint (1983: 9 - 21). given first in its
cloze form, then in its completed

form.
Eagle Lands on Moon

(———)
-——- American astronauts ——
landed — —— moon. — —
~— —— —— persons watched
—— event —— television, Mr.
Neil Armstrong strong —— man’s
— step—
—— powdery lunar surface.

“Eagle” Londs on Moon

(July 20, 1969)

The American astronauts have
Landed on the moon. As hundreds
of milions of persons watched the
event on television. Mr. Neil Arm-
strong took man’s first step on the
powdery hunar surface

This recorded passage is extre-
mely short (15 seconds) and is of
high interest to students because it

is authentic and because most .

students are familiar with the event
being reported. The text is read
twice on the tape, but may be
replayed as many times as the
students need to complete the
listening task

For prelistening, the teacher
could read the title, evoking
student curiosity about the nature
of the passage and about the
identity of the “Eagle”. Pictures of
the space shuttle, of men landing
on the moon, or of men and
women in space suits (easily
obtained from popular magazines),
could * elicit further discussion.
Then the names and vocabulary
items' with which the students
might not be familiar could be
presented writing a few words on
the board and asking students to

give the meaning of these or by

introducing personalities and voc-
abulary through pictures and
magazine clippings t. After allow-

ing the students to listen to the

passage many times, the teacher

. should check that they have made

the effort to complete the listening
task, be it dictation or cloze.

As an alternative to this activity,
with more advanced students the
teacher can do a spot evaluation of
comprehension by writing some
questions on the board and asking

students to write the answers to

‘each while listening to the passage.

The teacher can write four question
words, explaining orally what
response is required for each. He
or she can then go through several
listening passages without changing
the questions on the board. For
example.

When? (what date is given?}
Who? (who is the passage about?)
What? (What event .is being
reported?) :
Where? (Where did the event tak
place?)

Students jot down their answers
to these questions, and the teacher
can check these individually or by
asking for responses from the class
as a whole. A discussion of the
answers can follow this check,
along with repeated listening to
allow students to hear what they
may have missed. This is perhaps
the most crucial part of the
listening activity; it is only by
listening over and over — after the
correct or missing information has
been supplied that students begin
to associate the spoken with the
written forms of the language,
thereby becoming proficient listen-
ers. An extended discussion of
recent events related to space
travel might include current devel-
opments in the space shuttle
program, whether investment in
space travle is worthwhile, the
advantages of sending both men
and women on long space voyages,
and so on.

Finally, students can be encour-
aged to bring in clippings of
newspaper and magazine articles
related to the topic of the newscast,
which they can discuss in class or
summarize in written form. In this
way, the oral language activities
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pausing after meaningful “chunks”
t of language to discuss what has
been said and what is to follow,
checking for comprehension.

@ Listen several more times
stopping to answer students ques-
tions and to create for language

@ Allow time for completion of
the listening task. Students should
be responding in some physical way
to the listening passage, either by
indicating appropriate pictures or
answers to multiple - choice
questions, completing a cloze exer-
cise, filling in the blanks of
incomplete sentences or of a grid t
— or writing short answers to
questions.

® Listen a final time: all
students should confirm by
responding in writing or orally to
the teacher’s questions that they
have gotten the gist t of the
listening passage.

3. Post- listening
@ Discuss students, reactions to
“the content of the listening selec-
tion.

@ Ask students thought- pro-
voking questions to encourage
discussion about how the speaker’s
message relates to them.

@ Set students to work in pairs
to create dialogues or synopses *
based on the listening selection.

®Engage students in roleplay
based on the listening selection.

® Assign reading and writing
activities based on the listening
passage.

When playing a tape for the
class teachers should use every
opportunity to enhance the listen-
ing selection by stopping the tape
at various points and checking on
student comprehension while at the
same making live contributions to

the selection. Electronic gadgets
will never take the place of the
teacher; these are only aids to
learning. It is up to the teacher to
stop the tape and ta.discuss with
the class what has happened so far
or what comes next, and it is this
interaction between student’s and
teacher that makes for more
effective realistic language teach-
ing. The teacher should be careful,
however, to be sensitive to stu-
dents’ attention span and to end
the listening activity once students
become restless or frustrated. in
general, the more advanced the
learner, the longer the exposure to
listening materials can be.

Choice of the language variety
used in the listening setection will
very much depend on what is most
easily available to the teacher.
Whether to use British English or
American English materials is
academic T students should have as
much exposure to both varieties as
possible, not only for the presenta-
tion of real diversiy in the
language classroom, but also to
familiarize students with standard
pronunciation and vocabulary dif-
ferences that exist in the real
world. These need not be in
conflict with each other, as many
nonnative teachers of English
believe. On the contrary, the more
exposure to both varieties (and
these are only two out of many )
the better.

The teacher’s role in the presen-
tation of oral language materials is
to be an understanding listener, not
demanding either perfect recall or
perfectly formed responses from
students. To demand too much
would be to destroy the learning
atmosphere and to create barriers
to learning. Overcorrection and

unnecessary correction of students’
speech when it is their listening
comprehension that is being asses-
sed .can frustrate even the most
responsive  student. Moreover,
teachers should correct by rephras-
ing correctly what the student has
said incorrectly, not by completely
refusing to accept a student’s
response. The teacher's responsi-
bility is to create situation that

. provide opportunities for and

stimulate students into trying to
communicate orally with the little
English that they may have at their
disposal, t+  thus giving them
confidence in their ability to learn.
Of course, along with listening
activities, opportunities for speak-
ing practice should be provided.
The teacher can design extensions
of listening activities, such as
creation of pair dialogues, rolep-

. laying, or group work and prob-

lemsolving. There are numerous
books that provide ideas for oral

~ language practice. See, for exam-
. ple,

Byrmne 1976, Jones 1982,
Kettering 1975; Klippel 1984; and
Paulston et al. 1975.Teachers must
keep in mind, though, that they
should not be too preoccupied T
with student production errors if
the objective is to provide oppor-
tunities for the students to com-.
municate with the language they
have available to them.

Some practical activities that I
have used successfully with my
pre-university EFL sudents in
Rome are described below. These
are listening and speaking activities
that I designed using the textbooks.
I had selected, student suggestions
and the material resources I had on
hand. Although these activities
were used with high intermediate
and advanced learners of English, I
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students can hear the material
clearly. A tape recorder should be
set in the center of the room, with
the volume high enough to be
comprehensible but not over-
whelming. In using cassette tapes,
teachers should aim for high-quality
recordings  (either = commer-
cial or teacher-made) of authentic
language. These tips may seem
obvious to the experienced
teacher, but too many times I have
seen language teachers frustrate
students by playing an incom-
prehensible tape, by using an
inadequate tape recorder, by plac-
ing the recorder too far away from
students in the back of the room,
by playing with the volume set too
high, or worse, by discovering too
late and to their dismay that the
electrical outlet does not permit
convenient placement of the equip-
ment. I suggest that teachers take
care of all these logistical details
before embarking on listening
comprehension sessions.
Audiovisual aids can be power-
ful stimulators in developing oral-
language ability without recourse
to the written language. The
challenge to EFL teachers is
precisely this: to focus less on
literary uses of the language and
more on actual uses of the spoken
language. After all, we don’t want
our students talking like books!
Authentic listening materials also
make students aware of unauthen-
tic phrasing and vocabulary caused
by L, interference and provide
valuable practice in idiomatic uses
of the language. Audiovisual aids
available for oral language develop.
ment include commercial text-
books and accompanying cassettes,
radio and television newscasts.
documentaries, inferviews and dis-

cussions, pop music, commercial or
teacher-made slides and video

tapes, and films and filmstrips.
These -are in addition to the
teacher’s picture file (magazine
pictures are particularly effective)
and chalkboard, of course.

The use of various media
provides an impact the classroom
teacher alone cannot generally
achieve. In using audiovisual aids,
it is important to remember that
the more engrossingt an impression
is, the more likely it is that the
impression will be retained.
Appropriate  creative use of
audiovisual aids can demand atten-
tion and consequently enhance
motivation. The question should
not be whether or not to use
audiovisual aids, but which ones to
use most effectively in teaching
oral language skills.

Topics  presented  through
audiovisual aids must be provoca-
tive and personalized in order to be
stimulating. At intermediate and
advanced levels, students them-
selves should be allowed to suggest
themes for oral language activities,
such as travel, careers, famous
personalities and celebrities, social
problems evident from current
events, and other topics that will
ensure student involvement. Possi. _
bilities for the number and kind of
listening and speaking activities
that can be designed using audiov-
isual aids, topics suggested by
students, and syllabus trems of
grammar, vocabulary, and lan-
guage functions are limited only by
the teacher’s time, energy, and
imagination.

Presentation of oral language
activities

In presenting oral language

activities, teachers should focus on
interest level, systematic presenta-
tion frequent practice, and
extended listening on the same
topic. Topics that bring the stu-
dents world into the classroom will
make learning more meaningful
while repeated exposure to spoken
English will encourage and build
oral language skills. Frequent lis-
tening will also expose studentsto a
great deal of language, making
them feel less about approximating
English pronunciation.

Systematic presentation of high-
interest material that also intro-
duces a .reinforces grammar and
vocabulary items practiced in class
is essential for long-term retention
and subsequent language acquisi-
tion. For listening and speaking
activities at all levels, the teacher
should provide for pre-listening,
listening, and post-listening ses-
sions. At intermediate and adv-
anced levels, these might take the
following form:

1. Pre-listening

® Set learner expectations
about what they are going to hear
by using visual aids (pictures,
photos, drawings).

® Set theme / topic setting by
discussing the topic with regard to
the learners culture and comparing
it to the L, culture represented by

' the speaker.

@® Present

expressions.

® Give a reason/purpose for
listening, assign a concrete task to
be completed by students.

new vocabulary

2. Listening

® Listen the first time for
general compfehension.

@® Listen the second time,
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consonancet with the age group,
interest levels, and language ability
of the students. Specifically, a
repertoire of learning activities to
be used before listening, while
listening, and after listening should
be developed. These activities must
be based on extremely high-interest-
level topics in order to
promote learning. They should also
provide extended practice in gram-
mar, vocabulary, and language
functions presented in the class-
room. Since one of the greatest
obstacles to learning English in a
foreign-language situation is moti-
vation, teachers must be held
accountable for encouraging lan-
guage learning through the use of
materials and activities that bring
the students’world into the class-
room.

Listening defined

Listening can be defined in
several ways. First, it has been said
that listening is not a passive but an
active process of perceiving and
constructing a message from a
stream of sound. This process
depends on what one knows about
the phonological, grammatical lexi-
cal, and cultural systems of a
language. Proficient listeners apply
these internalized systems to what
they are hearing, thus forming
expectations of what is to come. As
knowledge of these system
increases, so does the ability to
comprehend streams of spoken
discourse, In addition, a shased
knowledge of the real world
between the speaker and the
listener becomes crucial to total
comprehension of the message.

In an EFL situation, the import-
ance of the cultural context of the

spoken language cannot be over-
emphasized. A lack of underatand-
ing of this cultural information can
be a major impediment to.listening
comprehension, and the teacher
should make an effort to become
acquainted enough with the cul-
tural context to be able to explain it
to students Prior to the listening
task. This might include, for
example, names of people and
places given orally in a newscast,
dialogue, of story, as well as
comments of a historical or cultural
nature,

Understanding what listening
entails helps us not only to select

and design activities for learning, it

also allows us to define the
teacher’s role in developing oral
language skills. The teacher should
be the exemplaryt listener listening
to students with understanding,
tolerance, and patience. The
teacher who listens with under-
standing creates a relaxed, trusting
environment for language learning
which is much more inviting than
one in which a teacher demands a
perfect response to every question
— although there are times when
an exact response may be desired,
as in pronunciation and grammar
drills and in evaluation exercises,
for example.Students have to learn
how to listen, just as they have to
learn how to speak, and therefore
they should be exposed frequently,
from the earliest stages of lan

guage learning, to listening-
comprehension activities based on
natural, authentic speech.

Moreover, teachers need to pre-
pare students psychologically for
the listening activity, telling them
that they will not be able to un -

derstand everything they hear and
that they should not panic because

of this. Instead, students should be
invited to guess at the meaning of
words and . phrases they do not
comprehend, Listening activities
should encourage students to
develop tolerance and acceptance
of those features of language that
they do not yet comprehend and of
a certain degree of ambiguity while
listening to the spoken language.
This will enable them to focus on
anticipating what is to come and on
getting the gist (i.e., the main
points, the essence) of a speaker’s
intended meaning or message.

Developing tolerance of the
unknown is not an easy task,
however, and this means that the
teacher needs to give systematic
{not sporadic ) listening practice
in identifying and selecting infor-
mation. This calls for methodically
T planned activities in listening
comprehension and  speaking
through regular, thorough, and
repeated practice.

Selection and design of oral lan-
guage materials and activities

Although many books and arti-
cles have been written on the
selection and design of material for
oral language activities, a few
practical points will be considered
here with regard to teaching at all
levels in the EFL classroom. These
will include logistics, equipment,
use of audiovisual aids, and topic
selection.

In selecting materials and equip-
ment for listening activities,
teachers should consider the size
and acoustics t of the classroom
and the number and location of
electrical outlets. A language

laboratory is ideal, but if it is not
available, student desks and chairs
should be arranged so that all
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Most teachers would agree that
listening  comprehension and
speaking are two of the most
important and perhaps the most
difficult skills to teach students of
English in a country where English
is a foreign language. Oppor-
tunities for practicing listening and
speaking in English in an authentic,
communicative setting do not
aboundf in an EFL situation,
particularly since students do not

* Lorraine Valdez Pierce From Forum January 1938 P. 13,18
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generally hear English spoken
outside the classroom. How can
EFL teachers begin to remedy this
situation?

First, teachers should recognize
that listening is an interactive, nota
passive process, requiring much
effort and practice on the part of
students. One need only remember
how difficult it is to learn to
distinguish sounds and extract
meaning from any foreign language

in the early stages of language
learning in order to appreciate the
difficulty of this task. For this
reason, the role of the teacher both
as listener and as presenter of
highly relevant listening and speak-
ing activities is of paramount
importance in the EFL situation.
Second, teachers need to know
how to select and design approp-
riate and authentic language-

learning materials and activities in




completely ignored.

Another factor that makes Li
interference in second language
acquisition very important is that
errors which occur as a result of
this strategy are in many cases
persistent and hard to eradicate. In
the present study those categories
that were acquired through a
developmental strategy, such as
“embedded  questions”, were
acquired much better by the older
child, who demonstrated a higher
level of language development than
the younger subject for whom
some of those categories were
among the least acquired; whereas
“third person singular pronouns”
and “‘there isfare” structures which
were difficult to acquire because of
L1 interference were almost equally
problematic to both subjects,
Although they had successfully
decoded many complicated gram-
matical rules of the English lan-
guage during their second language
acquisition period, they still
showed a high percentage of errors
in learning the seemingly simple
rule of choosing proper pronoun
forms in referring to a female in
spite of the clear distinction and
high frequency of these forms in
the linguistic input. Obviously the
first language practice of not
paying attention to the gender of
the referent in choosing a pronoun
is so strongly established that it
blocks the acquisition of the new
pronoun system, causing the
occurrence of the most persistent
error in the speech of any Iranian
ESL learner when the monitor is
not available. This implies that,
although ESL children make use of
the same language learning
strategies as native children in
learning almost sixty-five percent

of the English language structures,

the remaining thirty-five percent
may cause much more trouble than
what is expected by the proportion.

Conclusion

This study was a longitudinal
case study in which the writer
investigated the data collected
from the oral production of English
as a second language by his two
sons. Analysis of the data indicated
that these children had been
learning their second language
mostly by developmental strategies
employed by native English speak-

ing children. Although there were

some second language rules that
had not yet been acquired, their
syntactic development was found
to be almost parallel to that of their
native peers. At the same time the
occurrence of some grammatically
easy but very frequent and persis-
tent transfer errors in the speech of
these subjects suggested that cul-
tural and linguistic interference
from the earlier learnings consti-
tute a major factor in second
language learning. Transfer errors
resulting from this interference do
not decrease commensurate with
the mental maturity of the chil-
dren; as a result they are more
likely to become fossilized at later
stages of language development
and increase the percentage of
transfer errors as compared to
developmental errors. This means
that although both types of errors
will decrease with the advance of
second language acquisition, the
proportion of these two types of
errors will not remain the same in
the course of the second language
learning process. At the beginning
levels of the second language

development the percentage of
transfer errors to developmental
errors will gradually decrease
because the learner is in the
process of acquiring the second
language rules, and the more rules
he learns the more will he be
dealing with the second language
rules and as a result will produce
more  developmental  errors.
But when he approaches higher
levels of second language develop-
ment although he produces fewer
errors, most of them will be
transfer errors. In other words, in
advanced levels of second language
learning the percentage of transfer
errors to developmental errors will
be considerably higher than the
beginning and intermediate levels
because of relatively more persist-
ence of transfer errors and also
because of the formation of some
fossilized errors.
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from 5l
than

*It isOk if you like one of your boys
more from the other.
much

many

very

*It is much beautiful.
here

this place

*I don’t remember having seen here.
until

up to L
as soon as

as far as

*Until I heard his voice, I knew
him.

*Until university we walked.

*This was full till here.
hit

mix or add (ingredients)
*Hit some salt on it.

In -some cases lexical transfer
occurred when the Farsi equiva-
tents for two English words had a
common element:
owe GRils o
lend odls 23
*Can I owe you? I lost all my
money. Owe (lend) me some
money.
full
fill
*Full it up.

*I fulled my cup up.

half

cut in half

*Could you half those up?
*I am going to half it.

ok

.y
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categories: 54% nouns, 35% verbs,
and 11% adjectives. The borrow-
ings were considered suffixes
wherever they were required:

*It could have gdz -ed my hand.
(bite) :

*You started piik - ing them. (erase)
*I want to zajr him. (torture)

Develobmental Errors ]

Lexical Borrowing

Lexical borrowings from Li,
which were not known to native
speakers of the English language,
caused. 7.67of total errors in the
data. The borrowed words were
only of three grammatical

PR e

b |

In this study sixty-five percent of
the subjects’ total errors were
categorized as developmental
errors. This means that a large part
of the errors made by ESL children
could be explained by considering
the interference from the target
language itself rather than from the
first language. The source of these
errors reflecting the subjects’ trans-
itional competence in the data
collecting time could be detected in
the structure of the second lan-
guage. Errorssimilar to:

1. * Did you saw him?

2. * Idon't know why didn’t you

help my friend.

and have ate, has bringed, mouses,
mices, had already been observed
in the speech of native English-
speaking  children  (Richards,
1971). Example (2) is an interesting
demonstration that the subjects
were not simply employing Li
transfer strategies. Since there is no
inversion transformation in Farsi
equivalent of wh-questions, if- the
corresponding L1 rule was followed
in constructing that example, a
correct English sentence would
have been produced.

Another argument to prove that
developmental strategy was the
source of errors in embedded
questions is that the older child
who had developed more syntactic
ability in English erred only in 12.5

percent of the occurrences of this
category while the younger sub-
ject’s errors were 70.6 percent.

The proportion of developmen-
tal errors to transfer errors in this
study might have been higher than
65 percent of the total errors if the
erroneous sentences chosen from
the subjects’ free conversations,
mainly in the family environment,
had been exclusively collected from
their conversations with native
speakers of English. This would
have eliminated some of the lexical
borrowings from Li which the
subjects frequenly used in their
speech in the family environment
because they were aware that those
borrowed words would not block
communication.

I Transfer Errors from L1 I

Of the twelve grammatical
categories investigated in this
study, eight of them were included
because of the considerable differ-
ences in corresponding rules or
usages in English and Farsi, The
translation task was also especially-
designed to cover structures in
which the two languages differ
more. This could very well increase
the number of transfer errors.

Nevertheless, the error count
showed that transfer from Li was
not the major source of errors.
Only thirtyfive percent of the
errors in this study could clearly be
traced back to the first language.
This percentage was large enough
to justify the conclusion that the
problem of native language inter-
ference even in child second
language acquisition must be taken
seriously and that the usefulness of
contrastive analysis, at least in its
weak version, should never be
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have ever, :saw. He ‘hasonly
~ fourteényears.
*My mother lost his purse. this
morning.

Tense sequence. In the data col- -

lected for this study incorrect
sequence of tenses was observed
only in embedded questions and
reported sentences:

*I didn’t know if you will come here
or not.,

* My friend said that he has given
you my book.

* Hercules said that he will kill him.

The verbs in embedded sen-
tences 'were kept in their original
forms where they should have been
in agreement with the preceding
verbs. This type of developmental
errors is an example of incomplete
application of a rule in which one
of the required transformations in a
series is omitted.

Double negative. In the data,
there were 26 contexts where the
Farsi rule of using words equivalent
1o “never”, and “no one” with a
negative verb might have been
used by the subjects, but this
transfer resulted in only a few
errors such as:

*I don’t know why none of them
didn’t come with us.

*She hasn’t hardly ate anything.
*No one was not in the house.
Relative clause.In a few cases the
rule to optionally delete the rela-
tive pronoun in the objective case
was overgeneralized to subjective
relative pronoun resulting in errors
such as:

*Look at that ball come out of that.
*The students that didn’t pass the
test were the students did not come to
class most of the day.

past In this category only six
percent errors occurred which were
all developmental in nature.

Overgeneralization of regular past
form to some of the irregular verbs
resulted in errors like: “teached”,
“hided”, ““standed’’, and “builted”
Also overgeneralization of the
strong verb pattern (cut cut; shut
shut) to some other irregular verbs
caused the following errors:

*On the day of the match Hercules
picked -him up and hold him in the
air.

“*He hold him in the air and when he

got weak he strangled him to death
in the air. ’
* I hang it up so it could dry.
Question. In 36 occurrences of
question form, only one error was
found which is a developmental
error resulting from . incomplete
application of the rule:
*Did you saw him?.

| Other Structural Errors ]

Embedded imperatives. The
most frequent error that could not
be categorized under the -gram.
matical structures selected for the
study  concerned  embedded
imperatives especially in negative
form. In developing the rule for
this structure the subjects went
through the following stages: (a)
The imperative sentences are put
after the main sentence without
any change:

*I told Jack don’t come to our
house. -

*T told him don’t go to school
tomorrow, "

(b) The negative auxiliary “do”
is replaced with “10”:

*I told him to not go to school.

*Do you want me to not go to
school?

(c) The order to not is reversed to
not to:

I'told Jack not to come to our house,

| LexicalTransier I

Lexical transfer from L1 was a
major source of error which occur-
red when one word in Farsi was the
equivalent for two or more words
in English. As a result the subjects
considered all the corresponding
English words synonymous and
used them interchangeably. Gener-
ally . the most frequent word
replaced the less frequent ones
e.g., “Close” was used instead of
the words “tie” “fasten” “block”
and “turn off’”’. Eleven percent of
all the errors in the data consisted
of this type of error:- '

‘_;5 I

bigger
older

*My friend is two years bigger than
you.

smaller S ss
younger

*I think you are at least three years
smaller than me,

close
tie
fasten
block
turn otf
*I will close the light and go to bed.
*Would you close my shoe - lace?
*They closed the road with a log.
open o8 5 5k
turn on

*Let me open the light.
ride

drive |

*I'rode the car.

eat

drink

*You ate 7 - up.

steal

kidnap

*John was stolen.
seems

looks

*1t seems like nobody likes him.
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used “is/ was” after “there”
regardless of the singular or plural
noun that followed the verb.
* There is four ways to write it.
*There was some cows and
sheep in their garden. .
The error was transferred from
Farsi in which the equivalents of
“there is/ was’”, “there are/ were”
all take singular verbs except when
the subject is definite and human.
The subjects seemed to have over-
simplified the Farsi rule and
transferred it to their English.

Comparative/ Superlative.In'the

data collected for this research

48%o0f the occurrences of this.

category were used correctly. The
errors were categorized as:

(a) Overgeneralization of the
rule for three or more
syllable words to one-

. syllable words:
* The mouse is more wise
than the cat.

(b) Overgeneralization of the

rules to irregular words:
* That is my baddest
handwiiting.

(c) Application of two different
rules to one word at the
same time:

* She is the most youngest
mother I have ever seen.

(d) Overgeneralization of the
rule to the superlative form
of an irregular adjective.

* This is the bestest thing I
have ever seen.
All these errors were counted as
developmental errors.

‘Embedded questions. Inversion
of question forms to statements in
embedded questions caused more
problem to the younger subject.
The two sentences were simply put
together without reversing the
question form of the second sent-

Y\

ence. These errors were obviously
developmental in nature:

*I don’t know why didn’t you

help my friend.

*Do you know where does john

tive? o
Pluralization Overgeneralization of
the pluralization rule to irregular
nouns resulted-in errors such as
“gooces”, “‘mouses” and “‘sheeps”
When the plural form of irregular
nouns appeared, for a while they
were also regarded as singular
nouns giving rise to errors such as:

* Mices are afraid of cats.

* He gets his teeth out and puts
his teeth under- his pillow -and
the next day it becomes a dime.

In Farsi, nouns following num-
erals and such words as “some”,
“many”’ and “several” do not take
the plural ending. This rule which
considers more than one plural
marker as redundant in one struc-
ture could be the source of errors
such as:

* He bought two book.

* The doctor asked me some

question.

The redundant plurai marker
was systematically omitted even
when it was implicit in words like
these and those.

* It is easy to answer this

‘questions.

* None of my friends could

answer that questions.

Although producing structures
with only one plural marker is in
full agreement with Farsi pluraliza-
tion rules, the resulting ungram-
matical sentences were not counted
as transfer errors because omitting
redundant plural marker had also
been observed in transitional gram-
mar of children. learning English as
their first Language (Ervin — Trip,
1974).

Third person singular Omission
of the third porson singular -s was
regarded as overgeneralization of
the zero ending for other grammai-
cal persons to thé third person
singular. The subjects might have

developed this form as a dialectal

variation because of contact with
black and southern dialécts of
American  English.  Another
related - characteristic of - black
dialect i. e., affixing - s to0 the verb
in the first person singular was also
found in the data:

* The only woman I kisses is

Mom.-

* Yes, I only uses that language
for him.

Third person singular pronouns.
Mixing proncun forms for feminine
and masculine gendres in third
person singular (he/she, him/her,
his/her, and his/hers) is a very
common error for Iranian ESL
learners. In Farsi personal pronoun
forms for both sexes are the same,
so a Farsi speaking ESL student
who is not used to thinking about
the sex of the person when using a
pronoun unconsciously reduces the
two forms into one which is in most
cases the more frequent masculine
form. This is obviously a transfer
érror and it was for this reason that
the older subject who was more
fluent in Farsi demonstrated more
errors in this category although he
was considerably ahead of the
younger child in his English lan-
guage development. Although the
error was not very frequent (17.
4%), it was one of the most
persisting errors in the speech of
the subjects resulting in obvious
errors such as:

* This is his second husband.

* She is the youngest mother I



eradicating in spite of the teacher’s
frustrated effort to correct them by
offering a systematic feedback.

Studing the free second lan-
guage learner in action and analyz-
ing his spontaneous speech will
better reflect the process of lan-
guage acquisition and, eventually,
will show us what he is ready for or
needs to be exposed to. Guided by
the findings of studies of this nature
we may better adapt ourselves to
the learner’s needs rather than
imposing upon him our unrealistic
ideas. These findings may also help
teachers determine priorities for
their future efforts by enabling
them to predict what kind of errors
their students may produce at a
given stage of second language
learning.

I Subiects I

The subjects of this study were
two Iranian boys, Mehrdad 12 and
Babak 9. At the time of data
collection they had completed their
second year of living in the United
States. The subjects had virtually
no contact with the English lan-
guage in Iran. Immediately after
their arrival in the United States,
Mehrdad began his fourth year and
Babak his first year of schooling in
a public school where the only
medium of instruction and com-
munication was the English lan-

guage.

|

Language Samples

To cellect the language samples
for this study the following dit-
ferent methods were used:

1. Errcneous sentences were col-
lected from the subjects’ every-
day speech. Close observation

of the subjects in all aspects of

their daily natural activities

made this method of data
collection useful and practical.

2. Tape recordings were made from
the subjects’ free speech at
different intervals and in dif-
ferent settings.

3. After a story was read to the
subjects, they were asked to
reproduce it in English. They
took part in this activity one at a
time.

4. In a translation task from Farsi
into English. special attention
was paid to the translation of
sentences in which there was a
high liability of transfer errors to
occur.

The data for this study were
analysed to decide control of the
following grammatical categories
by the subjects:

1. Third person singular -s.

2. Question forms.

3. Pluralization.

4. Relative clause.

5. Past.

6. Perfect.

7. Embedded question.

8. Comparative and superlative

9. Third person singular

pronouns.

10. Tense sequence.

11. Double negative,

12. There is/ are, there was

were.

Grammatical|Percentage of Errors
Categories {to the Numberof

Occurances
Perfect 58.
There is/ are 57.1
Comparative/ Superlative 52.2
Embedded Question 422
Plural forms 22.7
Third Person Singular —s 20.0

Third Person Singular Pronouns 17.4]

Tense Sequence 17.2
Double Negative 15.4
Relative 7.1
Past 6.0
Question forms 2.8

Errors in Selected Grammatical
Categories

Of all the errors in the data
62.7% could be attributed to the
above twelve grammatical
categories. The following table
shows the percentage of errors to
the number of occurrences in all
the data.

Perfect This was the most
prevailing error in the data. At this
stage of the subjects’ language
development, all the irregular
verbs, like the regular ones,had two
forms, past and present. Past forms
were also used wherever past
participles were required. Some of
the most frequent errors were:
“have did”’, “have saw’’, ‘“‘have ate’’,
“have took” and ‘‘have wrote’":

* I have gave them to my
teacher.

* Sombody might have came

and took it.
Some irregular verbs were consi-
dered as regular verbs and were
used with -ed ending after the
perfect auxiliary:

* He had bringed the best present
to me.

All these developmental errors
were the result of overgeneraliza-
tion.

There is /are, There was/ were,
The subjects who were able to
control different forms of *be”
long before the research began had
a serious problem with this struc-
ture. Singular forms were used
100% correctly, whereas plural
forms were used correctly only in
1.2% of the cases.

This suggested that the subjects

Y
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L Significance of the Study J

Our knowledge of second lan-
guage acquisition is still far from
being complete. Second language
development researchers believe
that close observation of natural
second language learning may

throw some light on how ithe
human mind operates when this
complex process i in progress.
Second language  acquisition
studies may also provide us means
to assess learning and teaching, and
set more realistic goals for particu-
lar learning situations. By examin-
ing various language acquisition
strategies and different stages of its

development, the contents of input
and syllabus may be more effec-
tively determined than the tradi-
tional syllabuses which are mostly
based on subjective judgements.
These subjective syllabuses provide
“input” which the learner may not
be ready to “intake” at a given
stage and, eventually, originate
errors that he is not capable of

#

vy



s UbT

L.

PO-IP-E L RS O BTV CY P I S PR
al:_l‘_kll-;-o Llﬁ‘)’)l@_ﬁf}.ﬁ“ﬂﬁf)é—a cm’))E;g! 4{_;)-.:;"'.«)’-&4‘_;-).’.\’)1":)_,4?*:) CJ)L?!-C
2oy olasle U g s paali 5 Slisiin 25 6 gme 51 g 13 s gal 53y yaali s b 5l gl oledes ol i Lo

Gl e TPy T P) N PPt K VI PR SRS YOy JCRN T il Gl
o aile

TV ol jgel =
19 o igal = ¥
V8 ol il - W kil e el = ¥
._'.JL_,_,,J;:.‘_?.JJI,'JQS@QIJIJ:_:IQt;,f.a.:,..i)dpj_,L.Jr,t...._‘._._,J;;!,.JL‘..sL{_L‘f.:QL_._,g...:;IJ.QI_,._..,;
3 ol n Sl ot S s iy B e Sl w3 11 s o S, P il o s aloes Jlg
B3 S et e 5 (5 i Gy ol Gl Gl T 03l o Gl ) ot JouSSn i b ol un |y 5 2
Ol Gl LS G ldes e il Jla ) - YAOIN - il VFOAA oy a8 25 ] S8 o L
e iy ;L-fjg,ar,s;,,uduag;r,@ugm.;#_-.._f,-,f._.w,,.fﬁ,-,r_u...-u;zt..,,-r,s:.-.a,;f
Aol it APy 7 edar walidad ale F e 8 s L, A
g fold
JL‘ULJC‘&?'-"‘-:JL:J‘-"JJ-"J-’*-'--"'-‘:J;u‘-"*‘-z?ud’ﬁﬁ‘:-mﬁ'-urz‘*L."-';',-_'.;-"""DULJ x*

VO (elivimay fgal = ¥ Vg bt G 2 pel = F
VK el = A

¥ o ! T lan o0l = 4

10 el sl i jpel = 0

L il i 3 S Sl by oy Sl b ach gzl Ul ) g S e ol 4 g e g e

..I:J.LJ C-J.L_JJ

3y geas 31512 i T pae pine SUAEL 5 i3l gL 3 238Nt s AL, S e o a5 e

RN g

U ool sl g a0l il LLad) e B s iy WS il
w2 Obls bl iy Al i St el

s Wbl Glan yOlgjle S5 2 sl S Gl a5 il e RS 0l
oS Jabs Gt LA S WS TR e

Gornsimiolsl ciabigs o 5 ph it ol bzt flls o8 g 2 al glgins]

u;"-'.r‘ S waliyy, L‘J&J:’.‘) u‘*‘ﬂ_“)}:““.) WA ey

Soke S G Gl gl S S am Al Sl s Ak S )

i (Lol (i) ki Qi SIS agie bl e L Lae S L e A e I

S B S Bl opte b saile oy il gl
bl s Wit i San i 2 S gy St oS

P e pbls Ll 2y S sl 5
sisote gl gl eBlin i iy 4l o,

g 13 g 3 1 i 702 13 53 howans S oS 35 Sl )1 ] 5 o pli g 7 35 0 Gyl A

—————————————————————— ><

MMJothﬁlr)

b oorh a5 e WS, )2l lize U ¥ s ol S JL il
obla ;JL:-.-J.‘...‘. ol '_,.ol.'n'.‘.- 3 uaL.‘..n
o g S, o




Roshd
Foreign Language Teaching Journal

Editor Editorial Board
Akbar Mirhassani, Ph. D. 1. Parviz Birjandi, Ph. D.
Tarbiyat Modarres University Allam-e- Tabatabai University
2. Qasem Kabiri, Ph. D.
Executive Director Organization of Research & Educational
Shahla Zarei Neyestanak Planning, Ministery of Education, Iran

3. Mehdi Nowruzi, Ph. D.
Allam-e Tabatabai University

Roshd Foreign Language Teaching Journal (FLTJ) is published
four times a year under the auspices of the Organization of Research
& Educational Planning, Ministry of Education, Iran.

Contribution to Roshd FLTJ:

The Editorial Board welcomes previously unpublished articles
on foreign language teaching/ learning, particularly those based upon
experiences gained from and/or researches done at Iranian schools.

Manuscripts:

If you intend to submit an article for publication, please send
three type-written copies of your manuscript together with three
copies of its abstract to:

P. 0. Box 15874
English Language
Department
Iranshahr Shomali

Building No. 4

A manuscript in Farsi is to be accompanied with an English
abstract, and if in English, French, or German with a Farsi abstract.

The opinions expressed in Roshd FLTJ are the contributors’ and not
necessarily those of the Ministry of Education or the Editorial Board.






	پيشگفتار
	فنون تدريس لغت
	استفاده ويژه لز وسائل کمک آموزشي ديداري
	زبان آموزي با بازيهاي هدفمند Listen and Do
	طبقه بندي واژگان
	زبان اردو و تدريس آن
	کلاس مکالمه
	پاسخ به نامه ها
	 قواعد بزرگ و کوچک نويسي در زبان آلماني
	بحثي پيرامون حروف اضافه در زبان آلماني
	فعاليت گروههاي زبانهاي خارجي
	رشد و معلم
	معرفي کتاب
	جدول
	More on Words
	THE AUDIO - LINGUAL METHOD
	Give a Chance to your Students to think
	Teaching Strategies for Developing Oral Language Skills
	CHILD SECOND LANGUAGE ACQUISITION
	Teaching Strategies for Developing Oral Language Skills
	CHILD SECOND LANGUAGE ACQUISITION
	اطلاعيه

