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| can't afford to buy that dress.
OF ooy eoalie JUt 55015 5l 3 45 o oal) 31 LSS
S pas pd el O Gl gadel S e oalinud
Ol it o by Lot 35 ¢ s 18 Oy (gl 5 44100
Sosd bt lw Glo a8 Shadder Oly 6 5 A8 0

PP PRI gR PP ST PO PN ST IR RTINS I IR
242 e3bu 5 sl Ll slasks b5 (51 (SO OL 51 e
Shhotids g eldl @y a8 onnh ol ol JoadDh 5L o d o L LS ealinal
Heslazwl L aS taa s ¢S o )L31s g0 0 ol o Olgr (5500
b cltis glasliy s 5 oty go3 6B 1 L2 Ll 045 plaadly
Ly B a1y aoly Ll gz il gl ¢ ol 5 0530 L AS s 53
ke o8 LS ALt ) e a3l ol g esls
.U}.a)adbﬁ&ucglﬂ)ﬁ:.&,d.guojl_,:'_)ab.u_,.:jh;_.-'l
Eeared ,book slas)l s « S Ol s o s e e L
bstolS caegd ol 511, This book is red a.as
A e LSAS
aib s s JU5 a3 g bt 5 Bl S es s ae 8
23 e e 3yl S g gl S Bl g E0L s
et 52 6 e o1y 255 bl (slgh - SU B e aS
"NUNGIY" kS or (525545 By - S Sl b o) slaslsS
Shyas S5 "lam hungry.” w04, el sole
"Tdon't e, yw wt ey ol "no hungry” ., K so,8
o YU sl s 4y 2L L 1S . S)s Want to eat.”
0292 ogd BB (sl badhar Q351 (5557 b Do JalS a8 (0 38 0
A 51l 635 slaadeanr CAEL s (5,5 - LT 0158
S (Grshilan s cwd%ﬁmw@(ﬂﬁu
EJI N of SR
.3 21, "NO Money send draft.”
R LT TSIF RSV P YICAN X UL VR1 PESy e
15,5, ,5 "The girl picked the red flower." L.~
"The ,"The girl picked the flower." gL s, ¢
S ar e Sas aala 12 L all e flOwer is red.”
RUECI IR TP JPPYS FPPRTOrar I S W P PR ICU 4
<5505 5,31 "John married Mary." o158 « 5 sladhas
P gl BeaSh b a oS e 3y 5 ch 53wl i 511G
When did John marry Mary?
Why did John and Mary get married?
Mary and John have been married for ages.

S W S Sy

Ve raisslasl whs mhet 5o G5 BL 0oy

\:.-_..n‘MJ\fuaJi;&bLﬂj‘ﬂM&)udbj\Sﬂ)é
50 4 i 5515 ma S ilniee (glae 5ot 4 0L S O by €
Liﬁ})ﬂ)é“‘ﬁwlugﬁu.ﬂiu .ub))uﬂ)lsb.)_,}'-



2. Tomorrow | give money.
3. You no money. | lend you.
4. This way. See the map.
5. One day | go England.
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1. Mary can work hard if she wants to.

2. You will have your money tomorrow, |
promise you.
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11. utlerances
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13. illocutionary meaning
14. mother talk

15. Wh questions

16. bring propositions to the
surface

17, restructuring
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18. standard adult grammar

- 19. Child talk

20. interlanguage

21. teacher talk

22. foreign talk

23. notional- functional
24. tense

25. aspect

26. Function word

27. plural morphemes

28. errors

29. embeding

30. Conjoining

31. Grammatical competence
32. Creative properties
33. novel

34. internalize

35. Crealive- Constructive
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ce soir dans |'arriére-pays méditéranéen ou nous
pourrons avoir un léger voile nuageux trés léger et
partout ailleurs c'est du ciel clair (...)

L'ete attention aux chéques volés les grandes
vacances sont la période de prédilection des
voleurs de chéquiers et si le votre a disparu il y a
quelques précautions simples et efficaces a
prendre Oui {e vol d'un chéquier ou méme d'un
seul chéque est une affaire trés importante toute
premiére chose & faire dés que vous constatez la
disparition de votre carnet de chéque prévenir votre
agence bancaire par téléphone et puis ia nuit
télégramme ensuite if vous faudra confirmer votre
opposition par ecrit au guichet de votre banque en
envoyant une lettre recommandée (...)
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Pour la paix raciale
Votre dossier sur les immigrés milite pour la paix
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J'ai lu avec beaucoup d'intérét votre article sur
(le physique nuciéaire) (..;) j'aimerais vous faire part
de quelques remarques a ce propos.
Express 06/12/87
'Y_,.w Solol glmasliing - iacan 5 laae Dbl s
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Dés qu'un orage se déclenche, il faut essayer
de se refugier dans une maison, dans une voiture
(-..) il faut aussi s'éloigner des objets métalliques
tels piolets en montagne ou bicyclette.
Le Monde 26/07/89
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-Alors Thierry soleil garanti jusqu'a mercredi
-Oui c'est ¢a nous maintiendrons le beau temps
le soleit quelques jours encore et malgré une petite
baisse des températures & partir de mercredi et
jeudi nous garderons encore une France largement
ensoleillée cet aprés-midi nous garderons
également quelques nuages dans les régions
proches de la Manche sur les Alpes le Jura et puis
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la police a arrété trois voleurs.
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raciale, et c’est trés bien, Dans une perspective
plus modeste, celle d'une institutrice de cours
préparatoire, j'oeuvre de méme lorsque jaffirme
aux parents inquiets que Halim ou Noumedine ne
perturbent pas le travail de la classe. Cependant,
affirmer qu'un enfant dimmigré n'a pas plus de
problémes a l'école qu'un autre enfant d'ouvrier,
¢'est fournir une information inexacte a vos -
lecteurs. En effet, l'enfant d'immigre, du seul fait
qu'il ne parle pas ou parle mal une langue,a un
handicap trés lourd qui Lui est propre.
Mme Guemy, Marseille.
t'express, 03/03/83
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1. une victime
2. un malfaiteur
3. astucieux
4. habile
5. maladroit
6. VIGNER, Ecrire, Clé international Paris, 1982

# Sophie MOIRAND, Une grammaire des textes et
des dialogues, éd. Hachette, coll.f. Paris 1990.
(A2l o DS ol 5 aas allis b 53 008 05 51Ite)
# Patrick CHARAUDEAU, “les enjeux d'une grammaire
du sens entre langue et discours", in Dialogues et

cultures, N'37, Actes du V III' Congrés mondial,
Lausanne 1892.
=G, VIGNER, Ecrire, C¢ international, Paris 1982.
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4) Uberpriifung

Es muR auch (berprift werden, ob die
Lernenden das neue Wort begriffen haben.
Man stellt z.B. eine Frage. Die Antwort, die
die Lernende auf diese Frage geben, zeigt,
ob Lernende das Wort richtig verstanden
haben.
5) Anwendung

Der Lehrer kann offene Fragen stellen, auf
die Lernende verschiedene Antworten geben
kénnen, damit sie mit dem Gebrauch des
neuen Wortes in einem Kontext vertraut
werden.
6) Beispielsatz

Ein Beispielsatz, der das neue Wort enthélt,
muf? entweder an die Tafel geschrieben oder
den Lernenden diktiert werden. Die Séatze
sollen so gebildet sein, daf3 Lernende auch
bei einer spateren Hauslektire die Bedeutung
des Wortes erraten konnen.

Durch ein Beispiel 143t sich dieses
Verfahren besser darstellen:

das zu vermittelnde Wort: reich

1) Herr A. hat viele Hauser viele Autos und
sehr viel Geld.

2) reich: Ggs. von arm

3) Wiederholung des Wortes von den
Lernenden

4) Kennen Sie Onassis? War er reich?

5) Wer hat mehr Probleme im Leben, reiche
Leute oder arme Leute?

Wollen Sie auch einmal reich sein?

Wer ist eigentlich reich?

6) Er ist reich; deshalb kann er so viel Geld
ausgeben.

Wie aus diesem Beispiel hervorgeht, foigt
dem Vorsprechen des neuen Wortes die
Erklarung. Danach sprechen die Lernenden
das Wort nach und dann wird es an die Tafel
geschrieben und von den Lermenden gelesen.
Der Lernende stellt somit eine Verbindung
zwischen dem Klangbild und dem Schriftbild
her. Erganzende Erlauterungen fahren zur
Festigung des neuen Wortes.

Damit die gelernten Wérter nicht in
Vergessenheit geraten, mussen sie standig
wiederholt werden. Es muf3 darauf geachtet
werden, daf} diese Wiederholibungen nichtin
Reiziosigkeit oder Eintdnigkeit verfallen.
Lickentexte, unvollstdndige Satze, die
vervolistandigt werden sollen, oder Sétze, in
denen das fehlende Wort eingesetzt werden,
Bilder, Synonyme und Antonyme, Definitionen
oder Umschreibungen kdénnen beim Abfragen
der Vokabel benutzt werden.

Beniizte Literatur

1- Waiter Jung, Grammatik der deutschen Sprache,
Bibliographisches Institut, Mannheim-Leipzig, 1990,
5.932.

2- H. Oehler, Grundwortschatz Deutsch. Deutsch-
Englisch-Arabisch, Stuttgart: Klett, 1970.
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3.4. Ableitung

Da Worter einer Wortfamilie den gleichen
Stamm haben, ist ihre Verwandtschaft durch
Ableitung (Vor-und Nachsitben, Umlautung,
Zusammensetzung) leicht erkennbar. Bei der
Worteinflhrung kdnnen Hinweise auf schon
bekannte Wérter einer Wortfamilie als
Gedachtnisstutze dienen; und dadurch
werden die Lernenden in die Lage versetzt,
die Bedeutung eines neuen Wortes richtig
zu erschlieen. Z.B. Meinung>meinen; War-
me>warm. Auch hier sind die Méglichkeiten
der Anwendung dieses Verfahrens begrenzt.

3.5. Umschreibung

Bei dieser Technik wird das zu
vermitteinde Wort in einem Kontext
gebraucht, aus dem die Lernenden den Sinn
des neuen Wortes erschlieRen sollen. Der
zu diesem Zweck bentzte Kontext muf

demnach einfach und eindeutig sein. Oft

muf3 der Lehrer mehrere Umschreibungen
fir dasselbe ' Wort angeben, um
Mifverstandnisse méglichst zu vermeiden.
Dieses Verfahren kann bei fast allen Wértern
einzeln oder ergéanzend zu anderen
Verfahren benutzt werden.

Die Verfahren der Wortschatzvermittlung
sind nicht fir alle Worter gleich geeignet.
Nattrlich wird ein Wort, das durch Demons-
tration oder lllustration vermittelt wird am
besten verstanden; trotzdem sind diese
Techniken nicht immer (z.B. bei Abstrakta)
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anzuwenden. Auch die Mdoglichkeit der
Vokabelerklarung durch Synonyme,
Antonyme oder Ableitung sind, wie gesagt,
beschrankt. Definitionen sind genauer als
Umschrei- bungen, aber diese werden leichter
vers- tanden als jene. Es empfiehlt sich daher,
eine Kombination aus den geeigneten
Verfahren vorzunehmen, in der die
Umschreibung als permanenter Bestandteil
vorhanden sein soll.

Bei der Vermittlung des Wortschatzes
darauf geachtet werden, da2 sowohl die
rezeptiven (H6ren und Sprechen)als auch die
produktiven Féhigkeiten (Lesen und Schrei-
ben) geschuit werden.im folgenden wird ein
allgemeines, fast bei allen Wédrtern
anwendbares Verfahren fiir den Unterricht
beschrieben, bei dem folgende Schritte der
Reihe nach unternommen werden sollen:

1) Einfithrung

Der Lehrer schafft einen Kontext, in dem
das neue Wort vermittelt werden soll. Er kann
z.B. eine Frage stellen oder einen einfachen

Satz nennen.

2) Vermittlung der Bedeutung

Die Bedeutung des neuen Wortes kann mit
Hilfe der vorher genannten Verfahren der
Wortschatzvermittiung (Demonstration,
IlHustration, Definition,...) erklart werden.
3) Wiederholung

Das neue Wort sollen die Lernende
solange wiederholen, bis sie Kkeine
Schwierigkeiten mehr bei der Aussprache
haben.



identisch sind und da oft die Mehrdeutigkeit
des Wortes auf3er Acht gelassen wird, sollte
man in solchen Féallen auch zusatzliche
Erklarungen geben. Fir die Kontrolle ist dieses
Verfahren aber ein geeignetes Mittel.

In einsprachigem Unterricht sind die
Anwendung folgender Verfahren moglich:

3.1. Demonstration und lllustration

Mit Demonstration wird die Technik
gemeint, bei der geeingnete Wérter durch
Vorzeigen eines Gegenstandes oder durch
Vorfihren einer enisprechenden Tatigkeit
erklart werden.

lllustration ist die Bezeichnung fir die
Technik, bei der sprachliche Erscheinungen
durch Bilder (Z.B. Tafeldarsteliungen,
Zeichnungen, Fotos, Wandbilder,...) vermittelt
werden.

Beide Verfahren ermdéglichen den direkten
Weg vom Bild, also vom Gezeigten, zum Wort
und sind daher Lernhilfe und
Lernerleichterung bei der Spracherlernung.
Die Demonstration und die lilustration steilen
beide eine reale Verbindung zwischen dem
Bezeichneten und der Bezeichnung her,
wodurch zuerst die Bedeutung
veranschaulicht wird und dann die Bennenung
folgt. Die Anwedung dieser Techniken bei der
Vermittlung des Wort- schatzes verringert die
Moglichkeit, daz Warter falsch assoziiert
werden.

3.2. Einsprachige Wortgleichungen
(Synonyme) und einsprachige Wort-
gegensitze (Antonyme)

Bei diesem Verfahren wird das neue Wort
durch ein anderes, bedeutungsahnliches Wort
ersetzt. Dabei ist aber darauf zu achten, daf3
der Wortinhalt zweier synonymen Worter nicht
vollig deckungsgleich sein kénnen. Daher ist
es zuweilen notwendig, auch mit
Umschreibung zu arbeiten, damit keine
Mifdverstandnisse entstehen.

Auch das Gegwnteil eines neuen Wortes
kann bei der Erklarung geeigneter Worter
herangezogen werden, falis dieses Gegenteil
den Lernenden schon bekannt ist.

3.3.Definition

Bei diesem Verfahren wird das zu
vermitteinde Wort mit Hilfe von schon
bekannten Wértern definiert oder einem
Oberbegriff untergeordnet, der durch seine
unter scheidenden Merkmale (meist in Form
einer Relativsatz) naher beschrieben wird.
Z.B. 'Zukunft: die Zeit, die noch nicht da ist'
oder 'Schule: Lehranstalt, in der Kindern und
Jugendlichen durch planmafigen Unterricht
Wissen und Bildung vermitielt werden'.

Wie auch aus diesen beiden Beispielen
hervorgeht, kann dieses Vertahren nicht
immer wirksam sein, weil oft die zur Definition
nétigen Worter den Lernenden unbekannt
sind.
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der Fremdsprache im Gedachtnis verankert.

Demnach wire eine geplante, gezielte und
sparsam dosierte Anwendung der Mutter-
sprache nicht nur erlaubt sondern, auch zu
emptehlen.

Manche Fachleute betrachten die Uber-
setzung-nicht mit Unrecht-als einen kompli-
zierten Vorgang, beidem der Uberstezer (iber
besondere Fachkenntisse und Fertigkeiten zu
vertgen hat, und meinen, da? Lernende im
Anfangsstadium oder fortges- chrittene
Anfanger, die beide Sprachen (die Ausgangs-
und die Zielsprache) nicht vollkommen
beherrschen, nicht in der Lage seien, zu
Ubersetzen, und daR sie Uberhaupt keinen
Bedarf daran hatten. Diese Meinung ist nur
bei zu schwierigen Texten zutreffend, deren
strukturelle, stilistische, terminologische oder
literarische Formen die Lernenden noch nicht
oder nur oberflachlich kennen. Aber wenn
einer die Grundstrudturen und den Grund-
wortschatz einer Sprache kennt, ist er auch in
der Lage, einfache Sitze aus der Frem-

dsprache in die Muttersprache oder umge- - ‘

kehrt zu Ubersetzen. ,

Bei Sprachlernenden, die in ihrem Land
auf3er im Unterricht keine andere Gelegenheit
zur direkten Anwendung der Fremdsprache
haben, wie bei uns in Iran fiir Deutschlernende
der Fall ist, sieht man oft, daR sie sich
auszudricken versuchen, indem sie mit Hilfe
von zweisprachigen Worterbiichern die Idee,
die sie in der Muttersprache im Sinn haben,
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tatsachlich in die Fremdsprache (Ubersetzen.
Diese unwillkirliche Bedienung der Mutter-
sprache ist sowohl positiv als auch negativ zu
betrachten. Positiv, weil Ahnlichkeiten
sprachlicher Erscheinungen der Ausgangs-
und der Zielsprache als eine Verstandnishilfe
wirken und somit das Lernen férdern kénnen.
Negativ, in dem Sinne, daR manche
Ubertragungen von muttersprachlichen
Gewohnheiten auf die Fremdsprache den
Lernvorgang sicherlich stéren werden, was mit
Interterenz bezeichnet wird.

Die positive Wirkung der Muttersprache auf
die Fremdsprache sollte ausgenutzt werden;
weil dadurch die Lernenden ermutigt werden,
sich in der Fremdsprache auszudriicken. Die
negative Wirkung kann auch durch Konfron-
tation von Mustern der Fremdsprache mit

_ denen der Muttersprache, die kontrastive

Grammatik, dazu beitragen, daf® der Einflu
der Muttersprache abgeschwacht ist, und da
interferenzfehler moglichst vermieden werden.

3. Moglichkeiten der Wortschatz-
vermittiung

Bei der Darbietung des zu lernenden
Wortschatzes kann die zweisprachige -
Wortgleichung oder andere einsprachige
Techniken herangezogen werden. Der Vorteil
des zweisprachigen Verfahrens liegt darin,
daf3 es okonomisch und Obersichtlich ist. Weil
aber die- Wortinhalte der Vokabeln in zwei
verschiedenen Sprachen nicht immer ganz



des Wortschatzes aller Normaltexte und
Alltagsgesprache aus, die zweiten 4000 etwa
2 bis 3%, alle Ubrigen nicht mehr als 1 bis
2%".2

1.2.Aktiver und passiver Wortschatz

Nach Kriterien der Haufigkeit und
Erlernbarkeit der einzelnen Worter unter-
scheidet man zwischen aktivem und passivem
Wortschatz.

Zu dem aktiven Wortschatz zahlt man die
Worter, die sich der Sprachlernende mundlich
und schriftlich zu eigen macht, und die er nicht
nur versteht, sondern aunch produktiv
gebrauchen kanm.

Im Gegensatz dazu gibt es auch Worter,
die den passiven Wortschatz bilden, und die
der Sprachlernende nur zu verstehen braucht,
wenn sie ihm in der gesprochenen oder
geschriebenen Sprache begegnen. Diese
Waérter braucht er nicht beim Schreiben oder
Sprechen anwenden zu kdnnen. Demnach ist
der passive Wortschatz logischerweise stets
grofder als der aktive Wortschatz.

Die Einteilung in aktiven und passiven
Wortschatz ist deshalb wichtig weil es nicht
dem Zufall Uberlassen bleiben darf, welche
Worter der Sprachlernende nur zu verstehen,
nicht aber anzuwenden braucht. Die Wahl, ob
ein Wort zu dem aktiven oder passiven
Wortschatz gehort, steht dem Lehrer frei. Je
nachdem, wie begabt die Lernenden sind und
{iber welche Grundkenntnisse sie verfugen,

kann ein Wort zu dem passiven oder aktiven
Wortschatz gezahlt werden. im Unterricht
sollen jedoch nur Wérter des aktiven
Wortschatzes ausfihrlich behandelt und ihre
standige Wiederholung bei der Unterricht-
splanung berucksichtigt werden, damit sie
nicht wieder in den passiven Wortschatz
zuricksinken oder sogar in Vergessenheit
geraten.

2. Die Rolle der Ubersetzung beim
Erlernen des Worischatzes

Bis vor einigen jahren wurde die
Anwendung der Muttersprache im Frem-
dsprachenunterricht, besonders von den
Vertretern der direkten Methode, stark
abgewiesen. Dabei achtete man ger nicht
darauf, ob die Fremdsprache im Lande dieser
Sprache gelernt wurde, oder ob diese
Sprache blof3 als Lehrstoff im fremdsprachen
unterricht vermittect wurde. Diese Zeit ist aber
voriber, und die Anwendung der

- Muttersprache im Fremdsprachen unterricht

wird nicht mehr als eine unverzeihliche Sunde
betrachtet. Vielmehr betonen
Sprachpadagogen daraut, diese
Gelegenheit-besonders in Klassen, in denen
die Muttersprache der Lernenden die gleiche
ist-auszunutzen und fur das, was der
Lernende in verschiedenen Situationen zu
sagen versucht, gleich die Fremdsprachliche
Ubersetzung anzubieten und somit dazu
deizutragen, daf3 der Lernende diese Worter
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dieser beiden Bereiche der Sprache der
Sprachlernende mit Sicherheit eine Sprache
anwenden kann. Es genigt also nicht nur zu
lernen, daf3 far ein bestimmtes Wort in einer
Sprache ein oder mehrere Aquivalente in der
anderen Sprache gibt, und wie diese
Aquivalente lauten; man muRzugleich die
Stellung dieses Wortes im Wortschatz der
Sprache und seine Anwendungsmaoglichkeiten
in Satzen genau kennen.

Zur Bedeutungsvermittlung eines neuen
Wortes stehen dem Lehrer verschiedene ein-
oder zweisprachige Techniken zur Verfligung.
Ein besonders wirksames, ein-sprachiges
Verfahren ist die Umschreibung, also die
Einbettung eines Wortes in einen Kontext, der
durch Eindeutigkeit die Bedeutung der neuen
Vokabel vermittelt. Durch dieses Verfahren
wird nicht nur die Bedeutung bzw. die
verschiedenen Bedeutungen des Wortes
veranschaulicht, sondern auch die Anwen-
dungsmoglichkeiten dieses Wortes in Satzen
dargeboten, was den Lernenden dazu
verhelfen kann, eine gewisse Sicherheit im
Umgang mit der Sprache zu gewinnen.

1. Uber Wortschatz

1.1. Wortschatz und Grundwortschatz
Der Gesamtbestand aller Worter einer

Sprache wird der Lexik oder der Wortschatz

dieser Sprache genannt. Er 143t sich nach

verschiedenen Gesichtspunkten unterteilen:

Die Linguistik z.B. unterscheidet Wortarten
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oder teilt den Wortschatz nach Inhaltswortern
und Strukturwortern auf.

"Neuere Forschungen schéatzen den’

Wortbestand der deutschen Sprache auf
ungetahr 500000 Warter. Davon sind mehr als
die Halfte Substantive, etwa ein Viertel
Verben, etwa ein Sechstel Adjektive und
Adverbien. Dagegen gibt es insgesamt nur
etwa zweihundert Prapositionen und
Konjunktionen. Die Substantive, Verben und
Adjektive vermehren und andern ihren
Bestand sténdig, Pronomen und Flgeworter
bleiben in Form und Umfang nahezu
konstant."!

Beherrscht man von dieser erstaunlich
hohen Zahl der Worter nur zwei bis
dreitausend in der Sprachgemeinschaft weit
verbreiteten und in der geschriebenen und
gesprochenen Sprache am haufigsten
angewandten Wénter, die den Grundworts-
chatz der deutschen Sprache ausmachen,
dann kann man 80 bis 90% der deutschen
Normaltexte verstehen und beim Sprechen
verwenden. Sprachforschungen in Deutschl-
and, den USA, England und Frankreich haben
gezeigt: "Mit den ersten 1000 Grundwértern
der deutschen Sprache kénnen etwa 80% des
Grundwortschatzes in Normaltexten leicht
verstanden werden; mit den zweiten 1000
weitere 8 bis 10%, mit den dritten nochmals
etwa 4%, mit den vierten noch 2% und mit
den fiinften ebenfalls 2%. Die ersten 4000
Worter machen somit durchschnittlich 95%
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Method and Procedure

The activities are in a way that pupils move
from mechanical drills to communicative ones
as they proceed from exercise two to four.

The appendix contains a list of the main
structures and also helpful pharases for
describing the pictrues. Some teachers may
prefer their students not to use this section at
all. The sentence patterns relating the last eight
stories in the book contain the past tense.

Inthe "foreword to the reacher", the writer
of the book éuggests that the preparatory
exercises may be organized in a number of
different ways. f the teacher considers that
the class requires additional preparation, she
may care to introduce the look and point
method. Written work can be set either as
further preparation for composition writing or
esle as followup work. The exercises could be
on vocabulary, preposition adverbs, verb
{(tenses and forms), articles, and sentence

- construction (to see the examples refer to the

foreword of the book). Other exercises may
be introduced to bring in imaginary
conversations between the people in a picture.
The pupil may also be given simple
comprehension questions on the contents of
a picture. Although the teacher may make
unlimited use of the pictures for language work,

_ she should never lose sight of the fact that

each picture of a series of pictures is designed
chiefly for one purpose-the teaching of
composition. Exercises are generally useful
only to the extent that they are directly related

to the composition work. .
Pupils must be encouraged and helped to
make the characters in each story real and
alive. For this particular reason, they should
be instructed to give a name to each character.
The naming of characters is an important step
towards composition for visualization and
identification. '

. The pupil should spend a few minutes
looking at each picture or a set of pictures
betfore the teacher asks questions about them.
The student should be told to listen very
carefully to the teacher as she asks each
question. It is hoped that the student wili find
the compositions varied and interesting.

Although in the foreword of the book the
writer clearly specifies that the book is intended
for ESL learners, one cannot find any proof
not to use it for EFL students as well.
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to the description or narration of the story (i.e.,
butterfly in unit seven). :

Sentence Pattern

The second part is the structural patterns.,
The pupils are to concentrate on only one
sentence pattern. In some cases, however, two
sentence patterns are given, each one of which
appears in the form of a substitution table.
Teachers instructed to have the students
thoroughly practice the patterns before they
begin writing the composition. The sentence
patterns in picture compositions 1-24 are
written in the present tense, the past tense is
used in the sentence pattern for picture
compositions 25-32. It should be mentioned
here that all the sentences in the substitution
tables relate to the pictures; other sentences
have been added in the tables in order to give
sufficient practice in the use of the pattern.

So far our discussion centered around the
basic vocabulary and the sentence pattern
which pupils should have a reasonable
command on both in order to be able to talk or
write on the pictures. But there is a usetul
distinction the language teacher must keep in
mind concerning the teaching of vocabulary.
First of all, she must be able to determine
whether the vocabulary items at hand are
needed by her students for active use (i.e.,
recall, production) or passive use. Active use
in speaking or writing is, of course, all
encompassing in that it necessitates co-
existent receptive and production facility;
therefore, its learning requires more time and

effort. Aiso it should be considered by
resourceful teachers that the range of active
vocabulary in each lesson should be limited
to maximum 6 or 7 itmes (Celce Murcia, 1979).
Considering the fact that a good proportion
of time should be spent on another activity,
that is, students' talking about the pictures, the
teacher should, therefore, help pupils to learn
a range of active words-sometimes over 15
items and compound ones,as well as complex
structures, sometimes each composed of four
phrases. Therefore, some units lose
manageability to be handled in one session.

Comprehension Questions

In another part of the book, there are some
questions. Here opportunity is provided for the
sentence pattern(s) to be used at least once.
All the questions in this exercise, however, are
framed on the present to convey a greater
sense of immediacy and participation. Through
reading these questions students have a good
chance to follow the subject of the pictures.
The pictures also help the students to find out
the details that they might have left unnoticed.

Composing Instructions

The final exercise is, in fact, the aim of the
unit. According to the nature of the pictures,
whether they describe, compose, tell story, or
direct, are asked to describe, compare, narrate
or direct, respectively. This exercise may be
given as an oral composition or as a written
one.

FLTJ



FLTJ

4

\O

freely upon a definite subject. However, the
writer did not mention for which level
(elementary, pre-intermediate, intermediate,
etc.) the book is designed.

Activities

The design of the activities is fixed in all
units of the book. There are no instructions for
the activites, but one can deduce the
intructions for the activities at the beginning of
the book.

In the first part of each unit (foliowing the
pictures), one can see a series of words.
Besides, the refrences are made to what pupils
should know in order to write or speak about
the pictures. Right after, in part two pupils are
introduced to the patterns to be used in the
composition. The third part deals with
questions, based on which pupils use the
sentence patterns in order to answer them.
Finally, based on the nature of the pictures,
pupils are instructed to talk about them.

Teachers are advised to complete the oral
preparation and questions before getting to
any written task. It is further added that there
is no fixed rule in this regard.

Since pictures play the main role in
conveying the topics, let us first have a review
on them.

Pictures .

We can divide the book into two parts as
far as the pictures are concerned. Among 32
lessons, the first part contains pictures for
description, pictures for comparison, and maps

and pictures for simple instructions. The
second part contains pictures which require
slightly longer stories. Each lesson covers one
or two pages, and almost half of each page is
covered with black and white pictures which
are numbered or labeled by uppercase letters
in case more than one picture is available to
convey the topic.

The pictures are attractive and interesting.
They positively attract students' attention to
follow up the line. However, the activities lack
variety and the same models of activities
repeat in each lesson.

Basic Vocabulary

As each picture composition is built up
around one particular theme or topic, new
words not included in the pupil's active
vocabulary are sometimes required. All such
words are both illustrated in the pictures and
listed below the pictures. In fact, the first part
of each unit belongs to the list of basic
vocabulary which is required for the
composition. The aim of introducing important
words and structures is to give the pupil a
thorough preparation for the composition.

Key words or difficult words are also
included in the lists. Sometimes the same word
is useful for different compositions; therefore,
it may appear more than once in the
vocabulary lists.

The writer of the book holds that the
vocabulary introduced in this part is at the
service of composition; however, students
occasionally find words which do not contribute



A rewew on:
(Composmon Through Plctures)

By: J.B. Heaton
Reviewed by: Aram Reza. Sadeghi
Tarbiat Modarres University
(May, 1997)

Introduction

The use of pictures for oral and written
compositions has many advantages (Celce-
Murcia, 1949, Sheldcn, 1988; Wright, 1989)
among which mention can be made of
developing pupil's powers of observation,
encouraging clear and precise directional
thinking upon a definite subject, teaching new
vocabulary and structures, providing him with
the basic material for his composition, enabling
him to give his full attention to the correct use
of the language, and completing stimuiating
his imaginative powers.

Almost in any prevailing books of teaching
English as a foreign or second {anguage, one

can find integration of pictures as effective
vehicle of teaching language. Composition
Through Pictures is a supplementary pictorial
material mainly designed for children to help
them to talk and or write freely upon a definite
subject.

To evaluate the book thoroughly, the writer
begins with the objectives along with the
activities presented. Lastly the method and the
procedure will be dealt with.

Objectives

As the title of the book suggests, the book
is especially designed-through the use of
pictures-to help ESL pupils to talk and write

FLT)]
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same way, language proficiency accounts for
only 15% of the ability for picture perception
at the high schooil level, and only 1% of the
ability for picture interpretation at the
university level.

implications

The findings of this study have several
theoretical and pedagogical implications:
First, the findings reveal Iranian students’
problems in understanding illustrations. The
results of this study are also in full agreement
with the findings of Hewings (1991) that
reported similar problems with Vietnamese
students in London. The outcome of the study
has aiso implications for teaching and testing
language; a teacher equipped with the
knowlege that illustrations may cause
problems of interpretation, would attain a
better understanding of them. Finally, the
implications of the present study may help
material developers and textbook designers
to be more alert and anxious about what they
do In case they are aware of the problems
elaborated on in this study, they can take
appropriate measures so as to revise the
selection or inclusion of illustrations and
replace the deficient ones with proper ones.

Suggestions for Further Research
The findings of this research leads to
several research areas: |) This study can be
replicated with a focus on other types of
illustrations. ) The second area of further
investigation is to repeat this study with an
inclusion of sex as a moderator variable. Ill)

The third line of research is related to other
language proficiency levels. V) The fourth area
of more research is to investigate the effect of
illustrations on Iranian students' achievement
in the four tanguage skiils at different language
levels (a possibility of at least 12 areas). V)
Finally, the last line of research is to study the
effect of illustrations on Iranian students'
language achievement in different language
components at different levels.

Conclusion

lllustrations play an important role in the
formal ELT materiais in the educational system
of Iran. it was observed that most Iranian
subjects at different levels face some problems
in understanding pictures correctly. This
demands that the authorities think about
revising the moderately deficient illustrations
and replacing the completely deficient pictures
with proper ones. Besides, according to the
results of this study, picture interpretation ability
and language proficiency are two different
categories. There are no serious restrictions
on the type and amount of illustrations for
different language ability levels. Thus, it is
demanded that material developers make
benefit of illustrations in language teaching and
testing and illustrate the non-illustrated
artificially contrived ELT textbooks.
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12- The car is newer than the bus.
Figure 10 (High Schoaol, Book 1, 1977: P. 40)

1. It shows a small car and a large bus
moving in the street (11 cases).

2. The bus is moving behind the car (4
cases). S

3. The car runs faster than the bus (4
cases).

4. The cars want to outrun each .other (9
cases).

5. It shows two cars with different speeds
(2 cases).

6. The small car is more modern than the
large bus (3 cases).

Discussion

It was hypothesized that Iranian subjecs at
the three different levels were not able to
interpret the illustrations in the officially
published and taught ELT materials. Besides,

some of the students interpreted some of the _

pictures according to their own cultural
conventions and patterns of thought. Others
gave interpretations which were not in line with
what was originally intended by material
designers. This was partly due to the ambiguity
of the pictures themselves and partly to their
patterns of picture interpretaion based on their
own culture.

Testing the Second Hypothesis

To achieve the second goal of the study,
i.e., to see if there is any correlation between
Iranian students' language proficiency and
their ability for picture interpretation, the
students' raw scores on the three Nelson Tests

and also their scores on their corresponding
handouts were given to the computer to arrive
at the correlation coefficient for each level via
SPS84 software. The coefficients of correla-
tion between the students' language pro-
ficiency and their ability for picture inter-
pretation for the guidance school, high school,
and university levels were calculated to be
1740,. 3882, and 1337, resbectively. This
means that for the guidance school and high
school levels no significant correlation existed
tndicating that students' language proficiency
did not affect their picture perception ability.
For the university level, however, the weak
correlation was negative, indicating that an
increase in language proficiency decreased
their picture interpretation ability.

Testing The Third Hypothesis

To achieve the third goal of the study, i.e.,
to determine if language proficiency is the
same as the ability in picture interpretation for
Iranian students at the three levels, the
correlation coefficients between students'
performance on the Nelson Tests and their
corresponding handouts, were squared (Oller
& Hinofotis, 1983). The squared loadings
indicate the proportion of variance overlap
between the picture interpretation variable and
the ability for language. The squared loadings,
i.e., the common variance overlap, for the
guidance school, high school, and university
levels were .0302, .1509, and .178, respec-
tively. Thus, for the guidance school, the
common variance overlap is .0302 indicating
that language proficiency accounts for only 3%
of the ability for picture interpretation. In the



The misperceptions below were found
among the lranian subjects’ interpretations of
this picture:

1. Somebody is going out of the room

passing through the door.

2. The girl wants to enter the room, but her

brother dos not allow her (17 cases).

3. The boy is closing the door and the girl

is pushing it (4 cases).

4. The girl wants to enter and the boy

pushes it (3 cases).
. The boy is pulling the door to close it.
. The boy is pushing the door. The girl is
pulling it. They want to close it (6 cases).
7. A boy is having a row with his sister (4
cases).
8. Please close the door!

> O,

As these examples clarify, the picture is
deficient in representing the situation
described in the text accompanying it.

Furthermore, picture # 6 is designed by
material developers to represent a situation in
which a new car is compared with an old one.
The picture actually appears to be poor in this
regard as some students have taken "new" for
"modern”. In fact, the picture does not show
anything about the newness of the cars. Anew
car is usually one with a shining apperance
while an old one is characterized as being
rusted, cracked and broken. It was so
ambiguous that led the students to make the
following misinterpretations:

6- Which car is new?
Figure 8 {High School, Book 2, 1997; P, 92)

b

. The picture represent catching a thief.

2. It shows a race between an old car and
car number 11 (9 cases).

3. The modern car runs faster than the
ancient car (13 cases).

4. It shows that the driver should be very
careful in driving.

5. It represents two cars, one going up and
the other coming down the road.

6. It compares a small car with a large car.

Finally, the situation for picture # 12 is
intended to say that the car is newer than the
bus. None of the students have talked about
the newness of the car. Rather, they were
misled and talked about issues as size, speed,
outrunning, the differences, and drivers.
Anyhow, the students committed the following
errors in perceiving this picture:

£ FLTJ
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As is can be observed in the above table,
none of the students was able to interpret
items # 2, 4, 9, 12, and 19. Besides, 78% of
students completely misunderstood item # 1.
This means that these items should be totally
excluded from ELT texts and replaced by
proper ones. The items that go the midway,
however, need to be revised and improved.

Problems of Interpretation

In order to arrive at an understanding of the
types of misperceptions committed by the high
school students, pictures 3, 4, 6, and 12 were
chosen. Picture # 3, as intended by material
developers, is to teach the concept of "weight"
in its comparative form. The following

 misinterpretations were made by high school

students on this picture:

3-The coat is heavier than the shirt.

Figure 6 (High School, Book i, 1997: p. 41)

1. The picture shows two types of clothes
(5 cases).

2. It shows a small and a large blouse (19
cases).

3. It shows an adult’'s shirt and a children's
shirt.

4. It shows a beautiful shirt and a large
beautiful coat (2 cases).

5. It shows the difference between a shirt
and a coat (6 cases).

6. It shows two pieces of clothing with
different sizes and models on different
substances and forms (4 cases).

7. It shows a kind of movement.

These misinterpretations reveal that the
students talked about the size, the model, the
quality, the substance, and even the movement
of the sleeves of the coat, but they did not point
out the main thing intended by the designer of
the picture, i.e., the differences between the-
weights of the two clothes. In fact, students
were not at all concerned with the weight of
the clothes. Thus, the picture should be
replaced by a picture that is appropriate for
this purpose.

The situation gets really disastrous on
picture # 4 for which the designer intends to
express that the boy is pushing the door and
the girl is pulling it simultaneously to open it.
While they do so, the door will obviously get
closed, not open:

4- The boy is pushing the door.
The girl is pulling it.
They can not open it.
Figure 7 (High school, Book 2, 1997: p. 28)



basket (3 cases).

10. A girl is asking for her mother's
permission to go on a picnic.

11. The mother is teaching her daughter
how to weave (5 cases).

12. The girl wants to help her mother (8
cases).

13. The midwife is helping the pregnant
wornan to give birth to a child.

14. A mother is eating food with her child.

Finally, picture # 17 seems to be ineffective
in representing the relationship between the
two people init. It aims at expressing the point
that the two people are brothers. However,
most of the subjects believed them to be father
and son who are studying a newspaper. The
following misinterpretation that occurred
among lIranian students suggests that the
picture is deficient:

1. A father and his son are reading
newspaper (49 cases).

17-Mr. Taban has a brother.
Figure 5 (Right Path to English, Book 2, 1996: P. 55)

The High School Level

For the high school level, three students
did not return their handouts and thus were
excluded from the experiment. The range of
the scores of the high school students was 11-
48 (out of 60). This means, again, that they
had faced some problems in interpreting them
because nobody was able to answer all the
items correctly. To understand how the stu-
dents have deviated from the norm, we should
note that 100% of them scored below the
criterion. In fact, about 46.58% of students
could not interpret even half of the items as
the mean of the group equals 33.76.
Furthermore, the following table presents
some data on how each item was understood

PMC

Item PUC | PUM PMC itemn PUC [ PUM
1 2 12 78 11 70 22 8
2 0 90 10 12 O 90 10
3 2 92 5 13 70 26 4
4 0 96 4 14 4 90 6
5 8 62 30 15 4 44 52
8 2 a4 4 18 6 84 10
7 26 62 12 17 20 74 6
8 64 36 0 18 78 20 2
9 o 92 B 19 o 84 16
10 64 26 10 20 6 30 64
table 2

by the subjects in the form of percentages:

Table 2

Note: PUC= Percent of students who understood the
picture completely.
PUM= Percent of students who understood the
picture moderately.
PMC= Percent of students who misunderstood the

picture completely.

=
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cases).

6. The arm of one of the girls is bleeding
and the other is sad for this.

7. One of the girls has had an injection (2
cases).

8. These two girls are coming back from

- the doctor's.

9. These two girls are skating in the

playground.

The students were not able to get the idea
of thinness from the picture because it is
deficient in expressing or illustrating the point
it is supposed to.

Picture # 11 is inadequate in expressing the
meaning of "park” as it lacks many charac-
teristics attrebuted to a park. A park is in fact
very different from a jungle as it has some
lampposts, streets, kiosks, benches, etc. The
following sentences made by Iranian students
reveal how they have taken "woods" or "jungte”
for "park";

1- Park
Figure 3 (Right Path to English, Book 3, 1996: P. 74)

1. There are many flowers, trees, and birds
in this garden (11 cases).

2. A few beautiful trees, flowers and birds
are seen in this jungle (15 cases).

3. Itis about flowers, nature, trees, and birds
(2 cases).

However, the most problematic pictures for
the guidance school subjects appeared to be #
13 and 17. These pictures are intended to
represent the family relationships. Picture # 13,
for instance, is supposed to present two
sisters:

13- Mrs. Irani has a sister.
Figure 4 (Right Path to English, Book 2, 1996: P. 55)

Most of the students got the idea that the
picture shows a mother and her daughter who
are nursing the baby in the basket, though
there is no baby in the picture. This is revealed
in the examples below_made by Iranian
students:

1. Amother and her daughter are caressing

the little baby (3 cases).

2. A mother and her daughter are going

shopping (2 cases).

3. A mother and girl are buying fruits and

vegetables (7 cases).

4. Daughter: Mother, please put some food

in the basket for me and my friends.

5. Mother to her daughter: What a beautiful

basket you have made!

6. Today, my mother bought a basket of toys

for my sister.

7. A mother and her daughter are laughing.

8. Maryam's motheris milking the baby and

she is looking at them.

9. Mother has put her little baby in the



Problems of Interpretation

As it was mentioned, lranian guidance
school students appeared to have much
difficulty in perceiving the pictures in the
officially published and taught coursebooks.
In order to analyze the type of problems they
faced, a number of the most problematic items
are discussed here; pictures # 6, 8, 11, 13,
and 18 in the handout are selected for this
purpose. These pictures appeared to be very
poor in enabling the students to arrive at the
necessary perceptions of the texts that
accompany them. Picture # 6 is meant to
express that the teacher tells the student: "Sit
down!". In fact, some of the students inter-
preted this picture in a manner which was
deviated from what its designer had intended.
In other words, students referred to everything
but the intended message. This pointis proved
by the following answers given by guidance
school students:

6- Please sit down!
Figure 1 (Right Path to English, Book 2, 1996:
P.122)

1. The teacher is talking to a student (4

cases).
2. The teacher commands the student:

"Come here!" (3 cases).

3. Today, | helped a blind man and led him

home.

4. The doctor is advising the boy to take
care of his hands and skin.

5. A man or a father has put his hand on
the boy's shoulder and advises him.

6. This man has measured the height of
the boy with his hand.

7. The man says to the boy: "Stand up!”

8. Teacher: "What's this?"--- Student: "This
is your hand”.

Q. Teacher: "Oh, my boy! for help raise your
hand only towards God!"

10. The teacher is expressing kindness to
the student and encourages him.

11. Teacher: "What's your name?"

12. Teacher: "Go away!”

In interpreting picture # 8 that was supposed
to enable students to arrive at the idea of
thinness, the students gave the following
interpretations:

8- These students are thin.
Figure 2 (Right Path to English, Book 3, 1996: P. 37)

1. Two girls are walking and speaking to
each other (13 cases).

2. Two girls are playing (2 cases).

3. The uppe rarm of one of the girls has
been damaged and is aching. The other
girl is helping her.

4. These two girls have no energy to walk.

5. The picture shows two long girls (13
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Most of the students finished the handouts in
the allotted time though a few did not do the
last two or three items. The ideal conditions
for students’ best performance were provided.
Finally, after the subjects has performed on
the handouts, they were collected for data
analysis.

Findings and Results
Testing the First Hypothesis:

The Guidance School level

First of all,-it should be mentioned that
though a student's score of fifty out of one
hundred on a language proficiency test is
acceptable, for the full understanding of a
picture a student must get the total score.
Thus, here the acceptable score on the picture
handouts is 60 out of 60 which means that the
score on each item should be three out of
three. Otherwise, the picture is considered
deficient and demands to be either replaced

by & proper one or revised and improved. The

logical reason for this assertion is that while it
seems impossible for the learner of a foreign
language to become fully competent in that
tanguage, it is not impossible to design and/or
select illustrations in a way that they be all
completely and correctly interpretable for
language learners.

The students' raw scores had a range of
13-50 (out of 60) which means that none of
the students has been able to interpret the
pictures in a completely correct manner. The
mean of the group is 29.49 which indicates
that about 46% of students could not
understand even half of the pictures or they
have understood only half of the content or

message of each or some of the pictures. The
following table demonstrates some information
about students' performance on the picture
handouts in the form of percentages: As it can
be observed on Table 1, the most problematic

pictures for interpretation are items # 11, 13,

and 17 which were completely misunderstood
by 66%, 96%, and 88%, respectively. Besides,
none of the items has been completely
understood by all the subjects. While item # 5
has been interpreted correctly by 68% of
students, other items have gone the midway.

Table 1

Note: PUC= Percent of the students who understood
the item completely.
PUM= Percent of the students who understood
the item moderately.
PMC= Percent of the students who misunderstood
the item completely,

ltem PUC | PUM | PMC ftem { PUC | PUM | PMC
1 20 87 2 11 26 8 €6
2 20 66 14 12 24 62 14
3 44 48 8 13 2 2 96
4 12 80 8 14 4 94 2
5 68 22 10 15 18 78 4
6 14 60 26 16 4 44 52
7 42 16 42 17 2 10 a8
8 24 48 28 18 2 96 2
9 & 92 2 19 12 84 4
10 10 80 10 20 54 16 10
table 1



is internationally given. All subjects finished the
test in the papers were collected and scored.
Of 100 students in each group only 50 students
who scored one SD above or below the group
mean (+15SD or-18D) were selected to
participate in the second phase of testing that
involved the picture handouts. In this way,
three roughly homogenous groups were
obtained. Next, three types of picture handouts
were developed by the researcher to function
as the measuring instruments in the following
way: Of various types of English textbooks
used in Iran, only the illustrations of the formally
published materials were selected (i.e., the
textbooks that are officially used at lranian
guidance schools and high schools: Right Path
to English, Book 1, and Book 2; The High
School Book, Vol. 1, 2, and 3). Besides, of
various types of illustrations talked about in
this study (i.e., pictures, maps, etc.), only
pictures were included in the handouts
because only picture are used in official
coursebooks. Furthermore, of different roles
attributed to iliustrations (Hewings, 1991), only
"represetation of roles" and "representation of
situations” were considered. At the university
level, however, no textbook could be found that
was used nationally by franian universities. Yet,
a richly illustrated textbook taught at Shiraz
University, entitled: "Kernel Lessons: Inter-
mediate", was considered.

Here the objection might be raised in effect
that it is useless to test illustrations to which
students have been already exposed. The
researcher's justification is that if we want to
measure the appropriateness of illustrations
of the mentioned books for the students of the

mentioned levels, we can not go to other text-
books or language levels. Besides, this
procedure has aiso been conducted by other
researchers as Hewings (1991) with suc-
cessful results. In selecting the pictures, only
those were considered which appeared to be
problematic for students to interpret, especially
when the accompanying texts were removed.
They were also selected, specifically for the
university level, on the basis that in order for
the students to interpret them correctly, they
must possess some background knowiedge
that might be culturespecific, i.e., Western
conventions. in other words, only the deficient
pictures, which were additionally ambiguous,
were included in the handouts. As it was
mentioned, the pictures for ELT matenals
should be selected in such a way that they
enable students to arrive at the necessary
perceptions before they actually read them.
Thus, without the accompanying texts, the
students were supposed to misinterpret the
pictures. Therefore, the texts accompanying
the pictures were removed from the handouts.
The subjects at the three levels were given
their corresponding handouts in which they
were asked three simple questions about each
iifustration. The questions were put to students
in Persian in both oral and written forms as
the medium of measurement mattered little in
this study. Besides, guidance school students
and high school students had not yet acquired
the full ability to read and write in E&nglish.
Therefore, instructions were given in Persian
$0 as to insure students' full understanding of
what they were demanded to do. The time
allocated for the handouts was 30 minutes.
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1989; Early, 1991; Romero, 1980; Lee, 1980:;
Belgrave, 1986; Scholes & Comley, 1989;
Dixon, 1860, Wright et al 1989,...), photo-
graphs (Belgrave, 1986; Stewig, 1973,...),
diagrams (Levine & Adelman, 1982), graphs

(Raimes, 1983,...), flow charts (Belgrave,

1986; Sharples, 1985), pie charts, cartoons
(Belgrave, 1986, Chastain, 1976), plans
(Levine & Adelman, 1982), maps (Celce-
Murcia, 1979; Belgrave, 1986;...), tables
(Scholes & Comley, 1989;...), etc. These types
of illustrations, according to Hewings (1991),
are applied in presenting roles, situations,
topographical space, symbolic features, and
graphic representations. As he explains,
illustrations can be used to stimulate language
learning and practice, to clarify meaning, and/
or simply to decorate. A full account of different
types and roles of illustrations is out of the
scope of this paper.

Method

Subjects

The research involved 150 Iranian subjects
who were in the process of learning English.
They came from three levels of language ability
and had the necessary characteristics to fulfill
the requirements of the research questions
and hypotheses as follows: 50 male students
from the third grade of guidance school who
were studying at Shahid Motahary Guidance
School in Shiraz; 50 female subjects from the
third grade of high school who were studying
at Shohad-e-Artesh High school in Shiraz; and
50 male and female subjects from the senior
BATEFL and English Leterature students who
were studying at Shiraz University in Shiraz.

The subjects at the guidance school, all of
whom were studying the same subject matter,
studied English as a general course. Yet, the
high school students came from different fields
of study as their major field was of little
importance to this study.

Instrumentation

The instruments used in this study were of
two types:1) Three standard tests used at the
pretesting phase: Nelson Test 100A, Nelson
Test 250A, and Nelson Test 400A; Il) Three
different handouts developed by the resear-
cher: The Guidance School Handout, The High
School Handout, and, The University handout.
More explanations in this regard are provided
in the next section.

Procedure

To achieve the goals of the study, the
researcher conducted the following procedure:
First 300 subjects were selected randomly:
100 third grade, guidance school male
students at Shahid Motahary Guidance School
in Shiraz, 100 third grade high school female
students at Shohada-e-Artesh High School in
Shiraz, and 100 senior male and female BA
TEFL and English Literature students at Shiraz
University. These students had passed most
of the necessary credits. Then, each group
was pretested using an established general
English proficiency test: Nelson Test 100A for
the guidance school students, Nelson Test
250A for high school students, and Nelson Test
400a for the university students. Each test had
50 items. The time allocated was 60 minutes
for each tevel which is a little more than what



material developers; second, to learn if there
exists any correlation between lranian
students' language proficiency and their ability
to interpret the illustrations; and finally, to see
if language proficiency is the same as the
ability for picture interpretation.

The Historical Background

To begin with, it can be said that the
appearance of the first drawings dates back
to cave drawings which were made at least
20000 years ago (Yule, 1985). For about 99.5
percent of the history of human race, the only
medium of expression was the sounds
produced by the organs of speech. Not that
this was the only means of communication.
From at least a thousand generations back,
our ancestors have been able to draw, and
have made pictures on rock faces and the
walls of caves (Halliday, 1989). In those days,
no language could be found that possessed a
writing system. Thus, pictures and drawings
played the role of language for communication.

In fact, in those days there were illustrations
without texts. Perhaps cave drawings were
used to record some events (Yule, 1985). But
these drawings were not usually thought of as
any type of specifically linguistic message.
They are normally considered a part of tradition
of pictorial art. When some of the "pictures”
came to represent particular images in a
consistent way, we might begin to describe the
product as a form of "picture writing" or
pictogram. Of course, this was not the end of
the story. Pictures were not totally excluded
from human communication. Nowadays, mo-
dern pictograms such as traffic signs are used

symbolically anywhere. The pictograms were
then developed into ideograms, which in trun,
were developed into logograms. Finally,
alphabetic writing systems appeared. In this
way, pictures and drawings functioned as the
primary point of the emergence of writing
systems.

But in this cycle, while some of the pictures
transformed into writing alphabets, some
others are still used as illustrations accom-
panying written texts. The purpose of these
iHustrations which are commonly found in
pubtished materials, is, according to Hewings,
to stimulate language practice in their own right
or simply to decorate (Hewings, 1991). When
they are used to help clarify the meaning of
the text they accompany, they should be drawn
and selected very carefully so as to ensure
that they enable language learners to arrive
at the necessary perceptions of the content of
the accompanying text by looking at the
illustrations before they actually read the text.
Otherwise, such iliustrations are rendered
deficiently.

Types and Roles of llustrations
Various types of illustrations have been
widely applied by TEFL scholars and experts
and also ELT material developers in both
teaching and testing language skills, i.e.,
listening, speaking, reading, and writing;
language components, i.e., grammar,
vocabulary, pronunciation, and spelling; and
also the target culture. The most common
types of illustrations most widely reterred to in
the literature on iliustrations include: pictures
(Cohen, 1980; Celce-Murcia, 1979; Wright,
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coefficients for the guidance school level, high
school level, and university level were: 1740,
3882, and 1337, respectively. Finally, by
squaring the correlation coefficients for each
level of language proficiency, it was observed
that language proficiency is not the same as
the ability for interpreting pictures at the three
levels as language proficiency accounted for
only 3%, 15%, and 1% of the ability for picture
perception at the three levels.

Introduction
Nowadays, it seems that the effective

'teaching or learning of a foreign language

demands the inclusion of illustrations in ELT

-materials which involve a series of cultural

components. Undoubtedly, the ways in which
a specific community uses language to
express itself in speech or writing, reflects un-
questionably the cultural characteristics of that
community as attitudes, social values and
conventions, etc. The same thing is true with
ELT illustrations in which the very cultural
characteristics are manifested. The con-
sequence of these assertions is that for the
tearners of the language of the target
community, it may sometimes be useful to
notice the differences between the "native
culture” and the "target culture” manifested in
these teaching aids, i.e., illustrations, and how
these differences are manifested in their
choice of discourse and language patterns as
well as their choice of illustrations for clarifying
meaning of the target language. Besides, the
illustrations in ELT materials should be
selected or designed in a way that they enable
language learners to arrive at the necessary

perception of the content of the accompanying
texts before they actually commit themselves
to reading them. While it is by no means
impossible to select or design such illus-
trations, it is frequently observed that the
illustrations turn to be deficient and, thus,
cause students to commit misinterpretations.
Furthermore, a usually neglected area in the
history of language teaching methodology
seems 1o be the exploration of the ways in
which teachers and students perceive the
iflustrations that inevitably form an integral part
of the published EFL and ESL teaching
materials. Obviously, for learners with a Euro-
pean educational background, divergence
between how publishers and material
developers intend the illustrations to be
perceived, and how they are actually perceived
may appear to be scarcely problematic. Yet,
for non-European and non-Western subjects,
who enjoy a limited exposure to the "Western
conventions" of illustrations, it may bring about
a baffling situation of language learning.

The researcher's interest in this potential
problem emerged from a study of Martin
Hewings' article entitled: "The interpretation of
illustrations in ELT Materials" in which he
pinpoints various types of problems faced by
Vietnames students in London in interpreting
or perceiving illustrations of different kinds
based on Western conventions (Hewings,
1991). In this paper, the researcher endeavors
to determine: first, if Iranian students interpret
illustrations in ELT materials at the three levels
of the third grade of guidance school, the third
grade of high school, and BA TEFL senior
university students as originally intended by
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Abstract

In this study, 150 EFL learners at the levels
of the third grade of guidance school, the third
grade of high school, and senior university BA
students of TEFL and English Literature were
given a "20-item handout" consisting of
pictures taken from their corresponding formal
coursebooks in which they were asked three
questions in both oral and written forms in
Persian to determine: first, if Iranian subjects

at the three levels of language proficiency inter-
pret their corresponding pictures correctly as
originally intended by material developers;
second, to see whether there is any correlation
between Iranian students' language pro-
ficiency and their ability to interpret illustrations
in their corresponding formal textbooks at the
three levels, and, third, to find out if language
proficiency is the same as the ability for
interpreting illustrations in the formal ELT
textbooks at the three levels. The study of
students’' responses and interpretations
revealed that most of them had difficulty in
perceiving the pictures correctly and, thus,
gave misinterpretations that were not in line
with what material developers intended them
to mean. Besides, correlational procedures
showed that there were no significant
correlations between the students' language
proficiency and their ability to interpret pictures
at the three levels as the correlation
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